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ABSTRACT
Education is considered to be the most effective instrument for
equalizing opportunities and reducing disparities between human beings. In a
democratic society like ours the thrust is to equalize and enlarge the coverage
and improve quality of education in educational institutions, so that a person
from any caste, creed, sex, region, or economic strata would be able to cultivate
his potential to the fullest. No doubt huge money has been spent on education
to eradicate illiteracy but still a large chunk of population remains in the grip of
illiteracy. In spite of launching the programme of universalization of
elementary education, only one third of the population of children in the age
group of 6-14 years receives formal education, while others either are not
admitted to the school or they leave school prematurely i.e. before attaining the
elementary education.
According to the Article 26 of the Universal Declaration of Human
Rights, 1948, “Every one has the right to education; Education shall be free, at
least in the elementary and fundamental stages. Elementary education shall be
compulsory. Technical education and professional education shall be made
generally available. Education shall be directed to the full development of the
human personality and to the strengthening of respect for human rights and
fundamental freedoms. It shall promote understanding, tolerance and friendship
among all nations, racial or religious groups and shall further, the activities of the
United Nations for the maintenance of peace”.
Education is as old as the human race. From cradle to grave, it is a never
ending process of inner growth and development. Education, in real sense, is to
humanize humanity and to make life progressive, cultured and civilized. It is
very important for the progress of the individual and society. It is through
education that man develops his thinking and reasoning, problem solving,
positive sentiments and skills, good values and attitudes. It is through education
only, that man is transformed into human, social, moral and spiritual being, as
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he learns something everyday, every moment. His entire life is education.
Hence education is a continuous and dynamic process. It is concerned with
ever growing man in an ever growing society. Education is considered to be the
most effective instrument for developing the best in the man and reducing
disparities between human beings. When we say that education is the birthright
of an individual, it means that it is not confined to any particular nation.
Primary education is considered as the first step to entire educational
setup. It is the first and the most important stage for physical, social, mental
and aesthetic development of a child. As far as the primary stage is concerned,
it is infact the foundation stage for the development of basic competencies.
Primary education plays an important role in laying the proper foundation of
child’s cultural, emotional, intellectual, moral, physical, social, spiritual and
balanced personalities. It further contributes to national development also. So
the development and progress of a country depends heavily on the
universalization of primary education in that country. Universalization of
Elementary Education (UEE) in that country means making education available
to all children in the age group of six to fourteen (6 – 14) years or in the classes
(I – VIII) and to provide opportunities for this education through formal and
non formal means of education. It signifies that education is for all and not for
a select few. This concept of UEE accepts that education is the birthright of
every child irrespective of one’s religion, caste, colour, and creed or sex etc.
This also means that all children of the country belonging to the rich and poor,
living in towns and in rural areas and in places which are accessible with
difficulty have to be provided with the facilities of elementary education.
Sarva Shiksha Abhiyan (SSA) is an effort to universalize elementary
education by community ownership of school system. It is a response to the
demand for quality based education all over the country. It is an effort that
involves the Panchayati Raj Institutions, school management committees in the
management of elementary school. The central and state government will
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together implement Sarva Shiksha Abhiyan (SSA) in partnership with local
community signify the priority attached to this programme. National SSA
Mission has been setup with Prime Minister and Human Resource
Development Minister as the Chairperson and Vice Chairperson respectively.
The states have been asked to form implementation societies for UEE under
patronization of the Chief Minister and Education Minister. According to the
mission the SSA will not disturb the existing structures in states and districts
but would only try to bring convergence in all these efforts. SSA has been
launched to achieve following goals.
 To provide access to all children in the age group of 6 – 14 years through
formal primary school and through other alternatives such as Education
Guarantee Scheme (EGS) centers, and innovate education and back to
school camp by 2003.
 All children should complete five years of primary education by 2007.
 All children should complete eight years of elementary schooling by
2010.
 Focus on elementary education of satisfactory quality with emphasis on
education for all.
 Bridge all gender and social category gaps at primary stage by 2007.
 Provision of elementary education of satisfactory quality for all by 2010.
 Universal retention by 2010.
‘Rehbar’ traditionally means guide, the one who pulls us out from the
darkness and leads us to light. A guide “Rehbar” inculcates in a human being
the spirit to learn. A guide infuses hope into the hopeless. If the ancient
scriptures are to be taken into consideration, the “Rehbar” can be put on the
same pedestal as a “Guru” in the Shashtras making him equivalent to guide. In
turn, making the disciples follow him with reverence.
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JUSTIFICATION FOR THE PRESENT STUDY
Our country being a developing one needs more and more policies and
schemes in the field of education in order to eradicate illiteracy. The
government of India launched a number of schemes and policies from time to
time and from state to state in order to eradicate illiteracy. In 2000 government
of India launched a scheme namely Sarva Shiksha Abhiyan at national level in
order to achieve universalization of elementary education.
Rehbar-e-Taleem Scheme being a component of SSA which is a flagship
programme of Government of India has been launched in recent past in Jammu
and Kashmir State. Various studies were conducted about the scheme from
time to time. These are:
Koul F.A. (2011) found that the total enrollment in SSA schools in
district Anantnag is 23590 with 12307 (52%) boys and 11283 (48%) girls.
Manimekalai, N. (2011) found that KGBV scheme is a blessing opportunity for
the never enrolled and dropout girls to continue their education. Plan India,
New Delhi, (2009) found that despite the progress a significant number of
children in India were out of school especially from disadvantaged groups
because of non awareness of communities of various government schemes on
education. UNESCO, (2009) Advised, if the world’s Governments are serious
about Education For All, they must get more serious about tackling inequality
and improving quality of education. Sharma S. (2009) found that the main
reason for not attending school as mentioned by children aged 6 – 17 years in
2006 were that they were not interested in studies. Revathy, G.L. (2008) found
that the management should take care to maintain the current way of working
and ensure that it does not regress to the old bureaucratic model. According to
Directorate of Economics & Statistics J&K Government (2008) 61% schools
have own buildings while as the remaining 39% are housed in rented
accommodations.
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In the literature reviewed so far, a variety of studies have been
conducted related to our problem, but only few studies have been conducted in
Kashmir division regarding Sarva Shiksha Abhiyan (SSA), therefore the
investigator found it suitable to evaluate the Rehbar-e-Taleem Scheme which is
a component of Sarva Shiksha Abhiyan (SSA) in Kashmir Division. The
present study will clearly reveal the picture of Rehbar-e-Taleem Scheme in
Kashmir Division at different districts. It will further pin point towards the
reasons behind launching a scheme like this. This study will portray the scene
of illiteracy in the state and justify the need to have a full-fledged project like
Rehbar-e-Taleem Scheme. It will show how the scheme helped to reduce the
level of illiteracy and unemployment in the Kashmir Division. So the
investigator felt it suitable to undertake an objective based evaluation of this
Scheme in order to bring about future improvements in our educational
schemes to achieve universalization of elementary education.
STATEMENT OF THE PROBLEM
The problem for the present study reads as under,
“An objective based Evaluation of Rehbar-e-Taleem Scheme in
Kashmir Division.”
Operational definitions of terms and variables for the present study
1. Objective Based Evaluation
For the present study an objective based evaluation means to assess and
evaluate the objectives laid down by the Rehbar-e-Taleem Scheme.
2. Rehbar-e-Taleem Teacher
Rehbar-e-Taleem Teacher is a person to be provided to make up the
deficiency of staff at the elementary level to act as a catalyst for quality
education. Drawn from the local community to ensure accountability and
universal enrollment and to check the incidence of drop-outs.
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3. Rehbar-e-Taleem Scheme
The scheme for provision of service of teaching guides (Rehbar-e-
Taleem) in elementary schools to make up the deficiency of the staff as per the
existing norms.
OBJECTIVES
The following objectives have been formulated for the present
investigation.
1. To identify the number of schools in all the ten districts of Kashmir
Division where the Rehbar-e-Taleem teachers are working.
2. To identify the total number of Rehbar-e-Taleem Teachers in Kashmir
Division.
3. To classify the Rehbar-e-Taleem Teachers on the basis of :-
(a) Sex wise (Male/Female)
(b) Trained/untrained
(c) Rural/urban
4. To study the impact of Rehbar-e-Taleem Scheme vis a vis enhancement
in enrollment and retention of children in schools.
5. To study the opinion of Rehbar-e-Taleem Teachers regarding the
scheme.
6. To study the effectiveness of Rehbar-e-Taleem Scheme in Kashmir
Division.
7. To study the Job satisfaction of Rehbar-e-Taleem Teachers vis-à-vis the
scheme.
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HYPOTHESES
The following hypotheses have been formulated for the present
investigation
1. There is a significant difference between male and female Rehbar-e-
Taleem Teachers on various dimensions of job satisfaction.
2. There is a significant difference between Rural and urban Rehbar-e-
Taleem Teachers on various dimensions of Job satisfaction.
3. There is a significant difference between Trained and Untrained Rehbar-
e-Taleem Teachers on various dimensions of job satisfaction.
SELECTION OF SAMPLE
The sample chosen for the current investigation consisted of 600
Rehbar-e-Taleem Teachers working in 400 government schools of the ten
districts of Kashmir Division. Random sampling strategy was followed to draw
the sample for the study.
The breakup of the sample is as under:
District No. of schoolstaken as sample
No. of Rehbar-e-
Taleem Teachers
Male
Teachers
Female
Teachers
Trained
Teachers
(M/F)
Untrained
Teachers
(M/F)
Anantnag 33 50 30 20 35 15
Bandipora 27 40 20 20 12 28
Baramulla 30 40 30 10 30 10
Budgam 50 70 40 30 47 23
Ganderbal 40 60 30 30 36 24
Kulgam 25 40 30 10 23 17
Kupwara 30 50 30 20 13 37
Pulwama 50 70 40 30 45 25
Shopian 20 30 20 10 10 20
Srinagar 95 150 30 120 119 31
Total 400 600 300 300 370 230
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TOOLS USED
The following tools were employed for the purpose of collecting
relevant data from the selected subjects.
(i) Information Blank
Information Blank constructed by investigator in consultation with the
supervisor was used to collect the information about the Rehbar-e-Taleem
Teachers working in the Kashmir Division.
(ii) Meera Dixit Job Satisfaction Scale
Dr. Mrs. Meera Dixit Job Satisfaction Scale was used to collect the
information regarding the Job Satisfaction of Rehbar-e-Taleem Teacher.
(iii) Self Constructed Opinionnaire
Self Constructed Opinionnaire was used to know the opinion of the
Rehbar-e-Taleem Teachers regarding the functioning of the Rehbar-e-Taleem
Scheme.
STATISTICAL TREATMENT
The data obtained through the administration of Information Blank,
Opinionnaire and job satisfaction scale was put to statistical treatment by way
of computing percentage statistics, mean, S.D. and t - value.
MAJOR FINDINGS
1. It was found that the total number of schools in all the districts of Kashmir
Division was 9660 and the total number of schools where Rehbar-e-
Taleem Teachers were working was 6327.
2. There were 5823 Government Primary Schools with total enrollment
448006, among them boys were 227405 constituting 50.75% and girls
were 220601 constituting 49.25% and 3837 Government Middle Schools
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having an enrollment of 220023, among them boys were 111519
constituting 50.68% and girls were 108513 constituting 49.32%.
3. It was found that the total number of SSA Schools in Kashmir Division
was 6327 and the total number of Rehbar-e-Taleem Teacher working in
these schools was 21710.
4. It was found that there were 3159 newly opened schools under SSA from
2001 to 2011 with 5748 Rehbar-e-Taleem Teachers working and 3168
upgraded schools with 5484 Rehbar-e-Taleem Teachers working in them.
5. It was found that there were 39 KGBVs in all the ten districts of Kashmir
Division having an enrollment of 2094 female students and 253 female
Rehbar-e-Taleem Teachers working in them, with 1:8 pupil teacher ratio.
6. It was found that the total number of Trained and Untrained Rehbar-e-
Taleem Teachers was 4827 and 16883 respectively.
7. It was found that among the total number of Rehbar-e-Taleem Teachers
14938 were male and 6772 were female.
8. It was found that total literacy percentage as per the 2001 census in
Kashmir Division was 48.86% constituting 60.04% male and 36.31%
female and as per survey report conducted in 2008, the literacy rate was
61.28% constituting 69.16% male and 52.45% female. It was found that
literacy rate as per the census conducted in 2011 was 63.30% with 73.17%
male and 52.32% female.
9. It was found that 60.83% Rehbar-e-Taleem Teachers possessed a good
degree of satisfaction towards the job.
10. 60.33% Male and 61.33% Female Rehbar-e-Taleem Teachers possessed a
good degree of satisfaction towards the job.
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11. It was found that 53.33% of Rural Male and 62.67% of Rural female
Rehbar-e-Taleem Teachers possessed a good degree of satisfaction
towards the job.
12. It was found that 45.33% of Urban Male and 60% of Urban Female
Rehbar-e-Taleem Teachers possessed a good degree of satisfaction
towards the job.
13. 64% of Trained and 70% of Untrained Rehbar-e-Taleem Teachers
possessed a good degree of satisfaction towards the job.
14. No significant mean difference had been found between Male and Female
Rehbar-e-Taleem Teachers on job satisfaction.
15. Female Rehbar-e-Taleem Teachers had been found more satisfied with
salary, promotional avenues and service conditions than their Male
counterparts. As the females have less responsibilities of maintaining
their families than their male counterparts, who have to fulfill all the
needs of their families.
16. It was also found that Females were much satisfied with social status and
family welfare than their Male counterparts.
17. It was revealed that both the groups Male and Female Rehbar-e-Taleem
Teachers did not show any significant difference regarding intrinsic aspect
of Job, physical facilities and institutional plans and policies.
18. No significant difference was found between Male and Female Rehbar-e-
Taleem Teachers on satisfaction with authorities, rapport with students
and relationship with co-workers.
19. No significant mean difference has been found between Rural and Urban
Rehbar-e-Taleem Teachers on various dimensions of Job Satisfaction.
20. Rural Rehbar-e-Taleem Teachers have greater satisfaction on salary,
promotional avenues and service conditions than the Urban Rehbar-e-
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Taleem Teachers. As there is a stiff competition of life in urban area as
compared to the rural areas.
21. Urban Rehbar-e-Taleem Teachers possessed greater physical facilities
than the Rural Rehbar-e-Taleem Teachers.
22. It was found that Rural and Urban Rehbar-e-Taleem Teachers do no differ
significantly on intrinsic aspect of Job, satisfaction with authorities and
institutional plans and policies.
23. The two groups Rural and Urban Rehbar-e-Taleem Teachers do not show
significant difference on satisfaction with social status and family welfare,
rapport with students and relationship with co-workers.
24. Trained and Untrained Rehbar-e-Taleem Teachers have been found to be
similar so far as their job satisfaction is concerned.
25. It has been found that trained Rehbar-e-Taleem Teachers were much
satisfied regarding institutional plans and policies than untrained Rehbar-
e-Taleem Teachers.
26. Trained Rehbar-e-Taleem Teachers had been found more satisfied
regarding rapport with students than Untrained Rehbar-e-Taleem
Teachers. As the trained Rehbar-e-Taleem Teachers were equipped with
the latest techniques of teaching learning process than the untrained
teachers and as such trained teachers can teach their students in a better
way.
27. It was found that both the groups Trained and Untrained did not show any
significant difference on institutional plans and policies, salary
promotional avenues and service conditions and physical facilities.
28. No significant difference was found between Trained and Untrained
Rehbar-e-Taleem Teachers regarding satisfaction with authorities,
satisfaction with social status and family welfare and relationship with co-
worker.
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29. 79.58% Male Rehbar-e-Taleem Teachers showed satisfaction on overall
dimensions of opinionnaire.
30. 80.42% female Rehbar-e-Taleem Teachers showed satisfaction on overall
dimensions of opinionnaire.
31. It was found that 75% Rural Rehbar-e-Taleem Teachers showed
satisfaction on overall dimensions of opinionnaire.
32. It was found that 71.67% Urban Rehbar-e-Taleem Teachers showed
satisfaction on overall dimensions of opinionnaire.
33. It was found that 82.08% Trained Rehbar-e-Taleem Teachers showed
satisfaction on overall dimensions of opinionnaire.
34. It was found that 82.91% of Untrained Rehbar-e-Taleem Teachers were
satisfied on overall dimensions of opinionnaire.
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he concept of education is as old as the human race itself. Its importance
and magnanimity have been keenly realized since the dawn of human
civilization. The biped animal human being is the best and finest creation of
God on the earth. His life is pious and praise worthy. God has unequally
endowed man with certain rare qualities which are not found in other animate
bodies. Man is amenable. He applies his reasoning power. He acts according to
his rational thinking and Judgment. Basically man is the combination of
characteristics of ape and angel, animality and divinity, and lower self and
higher self. An animal has a lower self and higher self. Rationality, divinity and
lower-self and higher-self of man make him superior to and greater than others.
In order to become a rational man, the lower-self and animality in man are to
be transformed into higher-self and rational self. Without transformation, man
is no way better than an animal. This transformation can only be possible
through Education. But in this world man is the only animal who is capable of
being educated.
Human life has two aspects. Biologically the needs of man are not
different from that of animals. The biological needs like food, shelter, rest and
sex can easily be satisfied with external bodies. Besides this his cultural and
social needs are to be satisfied. Man does not live on bread alone. He wants
something more to be called a man-civilized, cultured and socialized. Hence
there is need to educate human beings.
T
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The philosophers and thinkers have become cuckoos to sing the glowing
glory of education through the ages since the time of ancient philosophers like
Socrates, Plato, Descartes and Thales to the modern philosophers like Gandhi,
Dewey and Russell; many philosophers, politicians, professors, philanthropists,
poets, painters, peasants etc. have been trying to define education in their own
ways. Wonder to note here that they have not been able to penetrate ocean
education; but it can be agreed that at least their definitions have touched the
realm of vast ocean.
Education is a complex concept. The meaning of education is never
fixed; it changes because the aims of education vary from society to society,
from one school of philosophical thought to another, from one period to
another. Mr. Hist Opines, “When we study meaning of education we try to
explore the meaning of the meaning, Education is the interaction of body, mind
and activity in a social, cultural and organizational environment.”
Education is the modification of behavior towards a goal through
experience and training in a socially desirable direction and also education may
be equaled with the acquisition of information, knowledge, attitude skills and
values. Education inherits, enriches, preserves and transmits therefore culture
and values to the coming generation. Education shoulders the vital
responsibility the society entrusts to it. Education is life and life is charm less
without education. Education is a dynamic force. It is a life long process. It is
continuous. There is no end or limit to tomb. It is a process of manifestation. So
far as the manifestation aspects are concerned, we are indebted to biology.
Education aims at un-foldment of all good qualities or abilities inherited by
man on the evolution of heredity. The task of the teacher is like a gardener.
Therefore, education is the drawing out of the best in child that is already in
him. Education is the rich and noblest treasure of man. Aristotle says,
“Educated men are as much superior to uneducated as living are to dead”.
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Education is considered to be the most effective instrument for
equalizing opportunities and reducing disparities between human beings. In a
democratic society like ours the thrust is to equalize and enlarge the coverage
and improve quality of education in educational institutions, so that a person
belonging to any caste, creed, sex, region, or economic strata would have a
chance to develop his potential to the fullest. No doubt huge money has been
spent on education to eradicate illiteracy but still a large chunk of population
remains in the grip of illiteracy. In spite of launching the programme of
universalization of elementary education, only one third of the population of
children in the age group of 6 – 14 years receives formal education while others
either are not admitted to the school or they leave school prematurely i.e.
before attaining the elementary education level.
According to Article 26 of the Universal Declaration of Human Rights,
1948, “Every one has the right to education; Education shall be free, at least in
the elementary and fundamental stages. Elementary education shall be
compulsory. Technical education and professional education shall be made
generally available. Education shall be directed to the full development of the
human personality and to the strengthening of respect for human rights and
fundamental freedoms. It shall promote understanding, tolerance and friendship
among all nations, racial or religious groups and shall further the activities of
the United Nations for the maintenance of peace”.
In 1944 John Sargent, the then Education Advisor to the government of
India, prepared a comprehensive educational plan in which besides other things
education was made free and compulsory for all children in the age group 6 –
11 years. Quite obviously, it is not only in free India that concrete efforts were
made to check the educational wastage at elementary stage but the government
of India in its constitution envisaged free, compulsory and universal education
for all children upto the age of 14 years.
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Kothari commission 1964-66 has remarked that wastage and stagnation,
like headache and fever are not diseases in themselves; they are really
symptoms of other diseases in the educational system. The chief among which
is the lack of proper articulation between education and life and the poor
capacity of the schools to attract and hold students. According to the
commission estimate stagnation is highest in lower primary classes than upper
primary classes. Regarding dropout incidents it pointed that as against 100
children admitted to grade one there were only 20 in 4th grade in 1911-12, in
1946-47 this increased to 39 but dropped to 37 in 1965-66. The commission
thus concluded that the wastage is very large at the lower primary stage about
50% for boys and 62% for girls.
To reduce the twin evils of wastage and stagnation, the National Council
of Educational Research and Training (NCERT) New Delhi organized two
national seminars in 1968 and 1970 in which besides showing grave concern
over it, strongly expressed the view that this problem could hardly be solved
unless the teachers were actively involved in action programmes aimed at
reducing educational wastage.
Education is in fact the foundation stage for the development of basic
competencies. Education is as old as human race. From cradle to grave, it is
never ending process of inner growth and development. Education, in real
sense, is to humanize humanity and to make life progressive, cultured and
civilized. It is very important for the progress of an individual and society. It is
through education that man develops his thinking and reasoning, problem
solving, positive sentiments and skills, good values and attitudes. It is through
education that man is transformed into human, social, moral and spiritual
being. Man learns something everyday and every moment. His entire life is
education. Hence education is continuous and dynamic process. It is concerned
with ever growing man in an ever growing society. Education is considered to
be the most effective instrument for developing the best in the man and
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reducing disparities between human beings. When we say that education is the
birthright of an individual, it means that it is not considered with any particular
class and group but has to deal with entire population of a nation. In a
democratic society like ours the thrust is to equalize and enlarge the coverage
and improve the quality of education, in educational institutions. So that a
person belonging to any class, creed and social status would be able to cultivate
his potential to the fullest.
As far as primary stage is concerned it is the first step of entire
educational setup. It is first and most important stage for physical, mental,
social and aesthetic development of child. Primary education plays an
important role in laying the proper foundation of Child’s cultural, emotional,
intellectual, moral, spiritual and physical development. It produced children
with sound and balanced personalities. It further contributed to national
development also. So the development and progress of a country depends
heavily on the universalization of primary education in that country.
Universalisation of Elementary Education
Education is considered to be an investment in human development. It is
an important developmental programme, which reflects life and aspirations of
the people. It is a welfare programme of the people, by the people and for the
people. Education is considered as a community service and is oriented towards
its development and welfare. The idea is based on the principle of the best
utilization of the community resources for universalization of elementary
education and improvement in the equality education, which can result for
betterment of society in general.
The involvement of community in providing education to all and that
too a quality education is quite essential in order to affect progress in different
sectors. Since the education aims at the development and progress of the
nation, it is for the people to see how best they can contribute to their
development through quality education. It is universally accepted that when a
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country has a good literacy rate, the social, economic and cultural progress of
that county is certain.
Primary education plays an important role in laying the proper
foundation of child’s cultural, emotional, intellectual, moral, physical, social,
spiritual and balanced personalities. It further contributes to national
development also. So the development and progress of a country depends
largely on the universalization of primary education in that country.
Universalization of Elementary Education (UEE) in that country means making
education available to all children in the age group of six to fourteen (6 – 14)
years or in the classes (I – VIII) and opportunities for this education through
formal and non formal means of education. It signifies that education is for all
and not for selected few. This concept of UEE accepts that education is the
birthright of every child irrespective of his/her religion, caste, colour, and creed
or sex etc. This also means that all children of the country belonging to the rich
and poor living in towns and in rural areas and in places which are accessible
with difficulty have to be provided with the facilities of elementary education.
When the new constitution of India came into force on 26th of January
1950, education received added importance and significance. The education of
the people of this country became the responsibility of people. Therefore high
priority was given to the programme of Universalization of Elementary
Education (UEE) so that every one in this country can receive a minimum
standard of education.
Primary education is often considered to be the first stage of the entire
super structure of educational setup in India. There is no denying to the fact
that the nations strength rests on the sound foundation of its people. But it is
primary education which plays the most significant role in laying that
foundation. It is primary education which helps in removing mass illiteracy.
Thus making the most significant contribution to the efficient functioning at
democratic institutions.
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The Education Act of 1870 did not really introduce free, compulsory
education for all, but compulsion was placed upon school board to provide
schools where necessary. The elementary education act of 1876 was the first
act to put compulsion upon parents in order to ensure that their children
received education which was efficient at least in reading, writing and
arithmetic. The schools, parents and home should all unite in an effort to enable
the children to reach their fullest development of individual and also to become
useful ad upright citizens in their community.
The first Education Act of 1918 enforced compulsory attendance at
schools upto the age of fourteen years and it also underlined the need for a
complete reorganization of what today is more specifically referred to as
primary education that is the education of young children below the age of
eleven years. Schools and all LEAs were required to provide practical
instruction suitable to the ages, abilities and requirements of the children.
Free and Compulsory Education
Universalization of Elementary Education (Classes I – VIII) has been
one of the most important goals of Educational Development in India since
independence. It is universally accepted that the progress of elementary
education is an important index of general, economic and social development
of the country as a whole. Keeping in view this vital factor, the framers of the
constitution of India included article 45 under part 4th entitled “Directive
Principles of State Policy”. Article 45 reads, “Provision for free and
compulsory education for children – the state shall endeavor to provide with in
a period of ten years from the commencement of this constitution, for free and
compulsory education for all children until they complete the age of 14 years.”
Financing of Education
From 1968 on words, goal has been to set apart 6% of National Income
on Education, despite resource constraints and competing priorities. The
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Budgetary expenditure on education by centre and states a percentage of Gross
National Product has steadily increased from 0.8% in 1951 – 52 to 3.3% in
1994 – 95.
The total plan outlay of the department for the year 1996 – 97 is Rs
33827 millions. There are 18 centrally sponsored schemes which account for
65.7% of the total plan outlay. Midday-meal scheme is the major centrally
sponsored scheme with 1996-97 outlay of Rs14000 million.
Other major centrally sponsored schemes are operation black board,
Non formal education, teacher and vocational education with 1996 – 97 outlay
of Rs2790 millions, 1582.5 millions, Rs1170 millions, Rs755 millions and
Rs820 millions respectively.
The programme is intended to give a boost to universalisation of
primary education, retention and attendance and simultaneously impacting on
nutritional status of students in primary classes.
Basic Education as a Human Right
The universal Declaration of Human Rights adopted on 1948 by 58
member states of the United Nations General Assembly, recognizes basic
education as a human right and calls for primary education every where to be
both compulsory and free (Article 26i). “Education of course, is not literally
free” funds are needed to pay teachers, build schools and purchase supplies.
What is meant is that basic education is to be financed by general taxes rather
than by user fees. The general assembly did not set a timetable for action, but it
eventually became evident that progress in reaching the goal of free and
universal education was painfully slow. Four decades after adoption of the
universal declaration of human rights, more than 100 million children had no
access to primary schooling and millions more attended schools that failed to
equip them with even minimum levels of literacy and numeracy. At the world
Education Forum 2000 in Dakar Senegal, delegates moved the target for
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achieving quality based education for all to the year 2015. The General
Assembly in its Millennium Declaration of 8th September 2000, gave a high
profile to this target by agreeing, “ To ensure that by the year 2015, children
every where, boys and girls alike, will be able to complete a full course of
primary schooling and that girls and boys will have equal access to all levels of
education.”
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Major Schemes for Universalization of Elementary Education (UEE)
A number of programmes to achieve the goal of universalization of
elementary education have been initiated by the government of India, Ministry
of Human Resources Development and Department of Education. A brief of
the following schemes is provided in this regard.
SSA
KGBV EFA
NPEGEL
MDM
DPEP
MLL
TE
OB
NFE
NEEM
UEE
Various schemes undertaken to achieve universalization of Elementary
Education
1. National Elementary Education Mission (NEEM).
2. Non Formal Education (NFE)
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3. Operation Blackboard (OB).
4. Teacher Education. (TE)
5. Minimum Levels of Learning (MLL)
6. District Primary Education Programme (DPEP)
7. National Programme of Nutritional Support to Primary Education
(NPNSPE) or Mid-Day Meal (MDM) programme.
8. The National Programme for Education of Girls at Elementary Level
(NPEGEL)
9. Education for all. (EFA)
10. Kusturba Gandhi Balika Vidyalaya (KGBV)
11. Sarva Shiksha Abhiyan (SSA)
(1) National Elementary Education Mission (NEEM)
The National elementary Education Mission is proposed to have the
central objective of mobilizing all the resources- human, financial and
institutional necessary for achieving the goal of universalization of elementary
Education. The setting up of the mission is expected to give a boost to the
efforts being made by the government and non-governmental organizations to
achieve universalization of elementary education.
(2) Non Formal Education (NFE)
The scheme of Non Formal Education was launched in 1977 to provide
Education to out of School, drop-outs and working children of 6 – 14 age group
through a flexible and part time system of education.
(2) Operation Blackboard (OB)
The scheme of operation Blackboard was launched in 1987-88 with the
aim of improving human and physical resources available in primary schools of
the country. Provision of at least two teachers and essential teaching/learning
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materials for every existing primary school, were the components of the
scheme was extended to cover upper primary schools. It provided two rooms
for primary schools and additional teacher for upper primary schools and a
third teacher for primary schools with enrolment of more than 100. The scheme
is implemented through state government.
(4) Teacher Education
As envisaged in National Policy on Education and Programme of Action
1986, the centrally sponsored scheme of Restructuring and Reorganization of
teacher Education was launched in 1987-88 to create an institutional
infrastructure to provide academic and technical resource support for
orientation, training and continuous up gradation of knowledge, competence
and pedagogical skills of elementary school teachers in the country while
district institutes of education and training (DIET’s) set up under the scheme
provide academic resource support to formal and non formal elementary school
teachers, institutes of advanced study in education (IASEs) are also expected to
conduct programmes for the preparation of elementary school teacher
educators. The scheme has been revised for the tenth plan and guidelines of the
revised scheme were issued to states in January 2004, with emphasis on
operationalising sanctioned DIETs and IASEs in an optimum manner and on
improving them. The task of assessing quantitative and qualitative progress
made in implementation of the scheme has been assigned to (NIEPA) in 1997-
98.
(5) Minimum Levels of Learning (MLL)
A decision was taken in 1991 to identify the minimum level of learning
that would be followed by all primary schools in the country. The
establishment of MLL was seen as a major step for improving the quality of
primary Education. It has now been decided to upscale the MLL Programme
through Institutional Mechanism across the country. The national resource
institutions like the National Council of Educational Research and Training
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(NCERT), Regional Institute of Education (RIE), State Councils of Educational
Research and Training (SCERT) have been networked for this purpose. The
District Primary Education Programme (DPEP) has been adopted MLL as a
major strategy for improvement of the quality of primary education.
(6) District Primary Education Programme (DPEP)
District Primary Education Programme was launched as a centrally
sponsored scheme in 1994 is a National Initiative with the aim to attain the goal
of universalisation of elementary education through district specific planning,
decentralized management and community participation, empowerment and
capacity building at all levels. (Ministry of Education Government of India).
The DPEP mainly seeks to provide access to primary education for all children,
reducing primary students’ dropout to less than 10% increasing learning
achievement (of primary school students) by at least 25% and reducing the gap
(among gender and social groups) to less than 5% when the programme was
launched in 1994. It covered 42 districts in seven states. Currently the
progamme covers 176 districts in 15 states of India. These states together have
60% of the child population in India. Another 60-65 districts are stated to be
brought into the DPEP fold.
(7) National Programme of Nutritional Support to Primary Education
(NPNSPE) or MDM scheme
The National Programme of Nutritional support to primary education,
popularly known as Mid-Day-Meal scheme was launched on 15August, 1995
to give a boost to UEE in terms of increasing enrollment, retention and
attendance in primary classes by supplementing nutritional requirements of
children attending primary schools. The programme envisages provision of
nutritious and wholesome cooked meal of 100gms of food grain per student,
per day free of cost to all children in class I to V by 1997-98. A positive impact
on school enrollment and retention has been reported. During 1995 – 96, 378
districts, 2, 25,000 schools and 33.5 million children have been covered with an
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expenditure of Rs. 4,412 million. In 1996 – 97, the scheme was extended to
cover 55.4 million children with an expenditure of Rs. 8,110 million. The
scheme has become fully operational in 1997 – 98 covering nearly 110 million
children in primary classes.
(8) The National Programme for Education of Girls at Elementary Level
(NPEGEL)
The National Programme for Education of Girls at Elementary Level is a
focused intervention of government of India, to reach the (Hardest to Reach)
girls, especially those not in schools. Launched in July 2003, it is an important
component of SSA, which provides additional support for enhancing girls’
education over and above the investments for girls’ education through normal
SSA interventions. The programme provides development of a “model school”
in every cluster with more intense community mobilization and of girls’
enrolment in schools. Gender sensitization of teachers, development of gender-
sensitive learning materials and provision of need based incentives like
stationery, work books and uniforms are some of the endeavors under the
programme. About 3164 educationally backward blocks are covered under the
scheme in 25 states; around 29,532 Model Schools have been developed. An
outlay of Rs.813.36 crore was approved under NPGEL for 2006-07.
(9) Education For All (EFA)
At a conference of the World Education Forum held in Dakar, Senegal,
in April 2004, representatives of 164 countries, including India, adopted the
Dakar Frame Work for Action on Education for All. The frame work identified
six goals, which included.
i. Progressive expansion of early childhood care and education.
ii. Universalization of elementary education by 2015
iii. 50% improvement in adult literacy levels by 2015
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iv. Elimination of gender disparities by 2005, and achievement of gender
equality in education by 2015 and
Improvement in quality of education. Fourth meeting of the High Level
Group constituted by UNESCO to monitor progress towards EFA took place in
Brasilia in November 2004, in which the Indian delegation was led by Shri
M.A. A. Fatimi, Minister of state for HRD.
(10) Kusturba Gandhi Balika Vidyalaya (KGBV)
The scheme called Kusturba Gandhi Balika Vidyalaya (KGBV) was
approved by the Government of India to set upto 750 residential schools with
boarding facilities at elementary level for girls belonging to SC, ST, OBC and
other minorities in difficult areas. The scheme had been coordinated with the
existing schemes of Sarva Shiksha Abhiyan, National Programme for
Education of Girls at Elementary level (NPEGEL) and Mahila Samakhya
(MS). The objective of KGBV is to ensure access and quality education to the
girls of disadvantaged groups of society by setting up residential schools with
boarding facilities at elementary level. The scheme is operational in these
Educationally Backward Blocks (EBBs) where, as per census data of 2001,
rural female literacy is below the national average and gender gap in literacy is
more than the national average. Among these blocks, schools may be set up in
area with:
 Concentration of tribal population, with low female literacy and/or a large
number of girls out of school.
 Concentration of SC, OBC and minority population, with low female
literacy and/or a large number of girls out of schools.
 Area with low female literacy; and
 Area with a large number of small scattered habitations that do not qualify
for a school.
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The scheme will be implemented by the state government through the
Mahila Samakhya (MS) Society in the states where Mahila Samakhya Societies
exist and through SSA in case of other states. Training for teachers and staff at
the residential schools will be coordinated by the District Institutes of
Education and Training (DIETs), Block resource Centres and the Mahila
Smakhya Resource Groups.
(11) Sarva Shiksha Abhiyan (SSA)
A number of programmes to achieve the goal of universalization of
elementary education have been initiated by the government of India, Ministry
of Human Resources Development and Department of Education. The main
programme at present for providing elementary education to all children is a
comprehensive programme called as Sarva Shiksha Abhiyan (SSA). It was
evolved from the recommendations of the state education ministerial
conference held in October 1998 to peruse universalization of elementary
education as a mission and was approved in November 2000 – 2001 but in our
state, the SSA became functional in late 2002. SSA has been built upon the
experience of several primary education programmes that precede it including
district primary education programme (DPEP) and Shiksha Karmi Project
(SKP). It is a partnership programme between the central and the state
Governments, which seeks to improve the performance of the school system
through community owned approach. SSA is a time bound mission, with the
objectives of ensuring universalization of elementary education and bridging of
gender and social gaps by the years 2010, now the date has been extended upto
2012. States have established independent implementation societies for SSA
under the chairmanship of their respective chief ministers and education
ministers.
SSA is an effort to universalize elementary education by community
ownership of school system. It is a response to the demand for quality based
education all over the country. It is an effort which involves the Panchayati Raj
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Institutions, school management committees in the management of elementary
school. The central and state government will together implement SSA in
partnership with local community signify the priority attached to this
programme. National SSA mission has been setup with Prime Minister and
Human Resource Development Minister as the chairperson and vice
chairperson respectively. The states have been asked to form implementation
societies for Universalization of Elementary Education UEE under the chief
minister and education minister. According to the mission the SSA will not
disturb the existing structures in states and districts but would only try to bring
convergence in all these efforts. SSA has been launched to achieve following
goals.
 To provide access to all children in the age group of 6 –14 years through
formal primary school and through other alternatives such as Education
Guarantee Scheme (EGS) centres, and innovate education and back to
school camp by 2003.
 All children should complete five years of primary education by 2007.
 All children should complete eight years of elementary schooling by
2010.
 Focus on elementary education of satisfactory quality with emphasis on
education for all.
 Bridge all gender and social category gaps at primary stage by 2007.
 Provision of elementary education of satisfactory quality for all by 2010.
 Universal retention by 2010.
These objectives are expressed nationally though it is expected that
various districts and states are likely to achieve universalization in their own
respective contexts and their own time frame. 2010 was the outer limit for such
achievements, now it has been extended upto 2012 within this framework it is
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expected that the education system will be made relevant so that children and
parents find schooling system useful and absorbing according to their natural
and social environment.
Basic Components of SSA
There are three basic components of this scheme
 Universal Provision
 Universal Enrollment
 Universal Retention
Universal Provision: - It means that an elementary school should be within an
easy walking distance from the home of the child. Further primary schools will
be opened through out the country. Although during the first three five year
plans primary schools have been established so as to provide primary school
within a distance of one kilometer from the home of the child. The norms for
opening primary schools, under SSA, are that it should cover a population of
300, in case of lower primary schools and for upper primary schools it should
cover the population of 500.
Universal Enrollment: - It means the enrollment of every child of the
prescribed age into class first of a school. It also means facilitating enrollment
of all children including girls with special focus on mentally as well as
physically challenged groups and children belonging to schedule castes and
schedule tribes.
Universal Retention: - It means the retention of every enrolled child in school
till he reaches 14 years of age or completes elementary education. Many
children initially enrolled in primary schools but don’t complete their primary
or elementary schooling because of many reasons. For 100% retention under
SSA scheme, community involvement at gross root level has been encouraged
and for this purpose Village Education Committees (VEC’s) have been framed.
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VEC along with ZEO monitor all types of activities at primary and upper
primary level. Recruitment process is also been monitored by VEC’s at village
level. Under SSA, NGOs and private sector agencies will be incorporated to
achieve these goals. The basic aim of SSA is community owned initiative for
universalizing elementary education. SSA is government of India’s flagship
programme for achieving the goal of Universalization of Elementary Education
(UEE) in a time bound manner, as mandated by 80th amendment of our
constitution to provide free and compulsory primary education to the children
of 6 – 14 years of age. The scheme seeks to open new schools in the areas
which don’t have schooling facilities and strengthening existing school
facilities and infrastructure through provision for class rooms, toilets, drinking
water, maintenance grant and school improvement grants. Existing inadequate
teacher strength is provided with additional teachers. Teachers are provided
grant for developing Teaching Learning Material (TLM). SSA also seeks to
provide quality education including life skills. SSA has special focus on girl
education and children with special needs.
Strategies of SSA
SSA is based on the following strategies:-
INSTITUTIONAL REFORMS
As a part of the Sarva Shiksha Abhiyan (SSA), the central and the state
governments will undertake reforms in order to improve efficiency of the
delivery system. The states will have to make an objective assessment of their
prevalent education system including educational administration, achievement
levels in schools, financial issues, decentralization and community ownership,
review of state education act, rationalization of teacher development and
recruitment of teachers, monitoring and evaluation, status of education of girls,
SC/ST and disadvantaged groups, policy regarding private schools and Early
Childhood Care and Education (ECCE). Many states have already carried out
several changes to improve the delivery system for elementary education.
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SUSTAINABLE FINANCING
The SSA is based on the premise that financing of elementary education
interventions has to be sustainable. This calls for a long term perspective on
financial partnership between the central and the state governments. The
assistance under the programme of SSA will be on an 85:15 sharing
arrangement during IX plan, 75:25 sharing arrangement during X plan and
50:50 sharing there after between the central governments and the state
governments. The state governments will have to maintain their level of
investment in elementary education as in 1999 – 2000. The contribution of
state share for SSA will be over and above this investment.
COMMUNITY OWNERSHIP
The programme calls for community ownership for school based
interventions through effective decentralization. This will be augmented by
involvement of women’s group, VEC members and members of Panchayat Raj
Institutions.
INSTITUTIONAL CAPACITY BUILDINGS
The SSA conceives major capacity building role for national, state and
district level institutions. Improvement in quality requires sustainable support
system of resource persons and institutions.
COMMUNITY BASED MONITORING WITH FULL TRANSPARENCY
This programme will have a community based monitoring system. The
Educational Management Information System (EMIS) will correlate school
level data with community-based information from micro planning and
surveys. Besides this every school will be encouraged to share all information
with the community, including grants received. A notice board would be put up
in every school for this purpose.
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HABITATION AS A UNIT PLANNING
The SSA works on a community based approach to planning with
habitation as a unit of planning. Habitation plans will be the basis for
formulating district plans.
ACCOUNTABILITY TO COMMUNITY
SSA envisages cooperation between teachers, parents and PRIs as well
as accountability and transparency to the community.
PRIORITY TO EDUCATION OF GIRLS
Education of girls, especially those belonging to the schedule castes and
schedule tribes and minorities will be one of the principle concerns in Sarva
Shiksha Abhiyan (SSA).
FOCUS ON SPECIAL GROUPS
There will be a focus on the inclusion and participation of children from
SC/ST, minority groups, urban deprived children, children of other
disadvantaged groups and children with special needs in the educational
process.
PRE-PROJECT PHASE
SSA commence through out the country with well planned pre-project
phase that provides for a large number of interventions for capacity
development to improve the delivery and monitoring system. These includes
provisions for house hold surveys, community-based micro planning and
school mapping, training of community leaders, school level activities support
for setting up information system, office equipment, diagnostic studies etc.
THRUST ON QUALITY
SSA lays a special thrust on making education at the elementary level
useful and relevant for children by improving the curriculum, child-centered
activities and effective teaching learning strategies.
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ROLE OF TEACHERS
SSA recognizes the critical and central role of teachers and advocates a
focus on their development needs. Setting up of Block Resource
Centres/Cluster Resource Centres, Recruitment of qualified teachers,
opportunities for teacher development through participation in curriculum
related material development, focus on class room process and exposure visits
for teachers are all designed to develop the human resource among teachers.
SSA has suggested one teacher for every 40 children in primary and upper
primary, at least two teachers in a primary school, one teacher for every class in
the upper primary. There is also provision of 20 days in-service course for all
teachers each year, 60 days refresher course for untrained teachers already
employed as teachers, and 30 days orientation for freshly trained recruits at the
rate of Rs.70 per day.
DISTRICT ELEMENTARY EDUCATION PLANS
As per the SSA framework, each district will prepare a district
elementary education plan reflecting all the investments being made and
required in the elementary education sector, with a holistic and convergent
approach. There will be a perspective plan that will give a framework of
activities over a longer time frame to achieve universalization of elementary
education. There will also be an annual work plan and budget that will list the
prioritized activities to be carried out in that year. The perspective plan will
also be a dynamic document subject to constant improvement in the course of
programme implementation.
EDUCATION GUARANTEE SCHEME AND ALTERNATIVE AND
INNOVATIVE EDUCATION (EGS & AIE)
This is an important component of Sarva Shiksha Abhiyan (SSA) especially
designed to provide children in school-less habitations and out of school children
access to elementary education. This scheme supports flexible strategies for out of
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school children through bridge course, residential camps, remedial coaching etc.
During 2004-05, this component helped to provide elementary education to 85.67
lakh children. The number of out of school children as supported by states/union
territories has declined to 320 lakh in 2001.
CONCEPT OF REHBAR-E-TALEEM
Rehbar – Meaning of ‘Rehbar’ in the traditional concept means a person
who enlightens, illumines, guides, paves the path of light, unfolds the bright
horizon amidst the encircling gloom, expands his aura enigmatically reaching
the true follower and also the one who transfers his sense of originality, duty of
accountability and progressive creativity to the dutious disciple leaving his
lively foot prints on the sands of time. If the ancient scriptures are to be taken
in to consideration, the “Rehbar” can be put on the same pedestal as a “Guru”
in the Shashtras making him equivalent to guide. In turn, making the disciples
follow him with reverence and act of veneration.
The dictionary meaning of the word “Reh” and “Rahbar” as found in
standard twentieth century dictionary is as under:
“Way, path, passage, means of access, method, manner, mode; fashion,
show the way, guide, leader, mentor, guidance, leadership, mend one’s ways
and bring on the right path.
The scheme of Rehbar-e-Taleem was initiated with an intention to lower
down the rate of unemployment in the state for which only very little
conditions and eligibility were framed that a candidate should be 12th pass,
above 18 years of age and should be from the village or identified area of the
village for which the post of Rehbar-e-Taleem would have been notified.
Initially the response from the unemployed youth showed much interest in the
job despite of the condition that the candidate has to work for 5 years on a pay
roll of Rs 1500 for first two years and Rs 2,000 for next 3 years as monthly
salary. However many times the appointed Rehbar-e-Taleem teachers
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demanded that their salary should be increased and after they were assured by
the authorities that their demands will be taken into consideration, they carried
on their job. The Rehbar-Taleem scheme was well appreciated by all the
communities of the state.
The person to be provided to make up the deficiency of the staff at the
elementary level of education will be designated as Rehbar-e-Taleem. The
underlying object is to posit the role of the teaching guide as catalyst for quality
education and to ensure the overall development of the personality of the children.
Drawn from the local community, the accountability of the teacher called as
‘Rehbar-e-Taleem’ would be immediate providing for constant interface and
interaction with the community to secure universal enrollment and to check the
incidence of dropouts.
Objective of the Scheme
 Promoting the decentralized management of elementary education with
community participation and involvement.
 To ensure accountability and responsiveness through a strong backup and
supervision through the community.
 To operationalize effectively the schooling system at the grass root level.
Eligibility
i. Rehbar-e-Taleem Teacher should be the permanent resident of the state.
ii. He or she should belong to the village where there is assessed deficiency
of staff. On the certification of VLC that no local from within the village
is available, VLC can draw up the panel from the adjoining village.
iii. He or she should possess the minimum qualification of 10+2.
iv. The candidate shall as far as possible fulfill the age qualification as
prescribed by the State Government.
v. Due consideration shall be given by the VLCs to the Scheduled Castes
and Scheduled Tribes.
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Mode of Selection
(i) The panel drawn up by VLC shall be submitted through the ZEO to the
concerned Deputy Commissioner (DC). The DC along with a
representative of Director School Education (to be nominated by him in
advance) will make the final selection commensurate with the assessed
requirement.
(ii) Appointment as General Line Teacher in Education Department:
For this purpose VLC shall have to furnish a certificate about the
satisfactory performance of the teacher and highlighting the specific
achievements and his/her overall conduct. At the time of consideration
for formal appointment in the Government, if a teacher is found not to
fulfill age qualification, then his/her employment would be on
contractual basis for future.
Honorarium
 Rehbar-e-Taleem being a catalyst, drawn from the local community will
get the fixed monthly honorarium for a period of five years.
 The monthly honorarium for the first two years shall be Rs. 1500/-. It
shall be increased to Rs. 2000/- from third year onwards.
 The Rehbar-e-Taleem Teacher will be engaged initially for a period of
two years and the period would be later on extended for further three
years, subject to the satisfactory performance as to the enrollment drive
anticipation of dropout rates and the performance level of the attendance
to be evaluated and assessed by the VLC and ZEO.
Regularisation
On the satisfactory completion of five years a Rehbar-e-Taleem” on
honorarium basis, the candidate shall be eligible for appointment as general
line teacher in the education department. For this purpose the VLC shall have
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to furnish a certificate about the satisfactory performance of the teacher and
highlighting the specific achievements and his/her overall conduct.
Decentralization of Management
Decentralized planning and management of elementary education is a
goal set by the National Policy on Education, 1986. The Policy visualizes direct
community involvement in the form of Village Education Committees (VECs)
for management of elementary education. With the involvement of Village
Education Committees (VECs), the Rehbar-e-Taleem Scheme is decentralized
as apart from the watch and ward of the main administration (ZEOs & CEOs)
the Rehbar-e-Taleem Teacher (ReT) is also accountable before the Village
Education Committee. The idea behind is to ensure accountability and
responsiveness through its strong backup and supervision through the
community at gross root levels. Another purpose which is indicated in the
preamble of the scheme is to operationalise effectively the schooling system at
village level. The main objective is said to highlight the role of a teacher as a
teaching guide and to improve the quality education.
Role and Composition of Village Level Committee
‘Rehbar-e-Taleem’ (Teaching Guide) shall be engaged by VLC
conceptualized vide circular order No. Edu/plan-184/2000 dated 17-02-2009.
However for the purpose of selection of Rehbar-e-Taleem the composition of VLC
as visualized in the aforesaid circular shall be modified to the extent of associating
ZEO in place of Headmaster as the Convener. Thus the composition of VLC for
the purpose of implementation of the scheme shall be as follows.
(i) a. Two parents of the children studying in the institutions within the
village provided they are literate.
b. Two persons to be nominated from the village, who have social
standing.
c. A representative of women/scheduled caste/scheduled tribe.
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d. Zonal Education Officer.
(ii) VLC shall assess the requirement of teachers in the primary/middle
schools within the area of their operation in due regard to the approved
norms of staffing and the roll. On the basis of the said assessment. VLC
would draw up a panel of eligible qualified persons from the village.
(iii) After the assessment of the requirement the meeting of VLC shall be
convened by the ZEO. But in case meeting is not convened by ZEO
within reasonable time then on the requisition of three non official
members the meeting of VLC shall be held it would be obligatory of
ZEO to hold the meeting. The quorum shall be four, of which three
should be non-official members. The panel so drawn up should be one
and a half times of the assessed requirement of Rehbar-e-Taleem and in
order of merit.
NEED AND IMPORTANCE OF THE PRESENT STUDY
Education is considered to be the most effective instrument for
equalizing opportunities and reducing disparities between human beings in a
democratic society like ours the thrust is to equalize and enlarge the coverage
and improve quality of education in educational institutions so that a person
belonging to any caste, creed, sex, region or economic strata would have the
chance of developing his potential to the fullest possible extent. History
reveals that education has formed a continuum and a basis for the development
of human society. Through development of healthy attitudes, positive values
and capabilities, both skill and knowledge, education provides strength and
vitality to people to respond to changing situations and enables them to
contribute to societal development. Education also plays a significant role in
the development of human resources, which in turn help us to develop the
nation. No doubt huge amount of money are being spent on education to
eradicate illiteracy but still a large chunk of population remains in the grip of
illiteracy. Inspite of launching the programme of universalization of elementary
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education, only one third of the population of children in the age group of 6 –
14 years receive formal education. Others either are not admitted to the school
or they leave school permanently i.e. before attaining the elementary education.
Two most important problems of primary education are that of wastage and
stagnation. To reduce the twin evils of wastage and stagnation, the National
Council of Educational Research and Training (NCERT), New Delhi organized
two National Seminars in 1968 and 1970 in which besides showing grave
concern over it, strongly expressed the view that this problem could hardly be
solved unless the teachers were actively involved in action programmes aimed
at reducing educational wastage.
Our country being a developing one needs more and more policies and
schemes in the field of education in order to eradicate illiteracy. The
government of India launched a number of schemes and policies from time to
time and from state to state in order to eradicate illiteracy. In 2000 government
of India launched a scheme namely Sarva Shiksha Abhiyan on nation basis in
order to achieve universalization of elementary education.
Rehbar-e-Taleem Scheme being a component of SSA which is a
flagship programme of Government of India has been launched in recent past
in Jammu & Kashmir state. A few studies related to our problem are as under.
Koul F.A. (2011) found that the total enrollment in SSA schools in
district Anantnag is 23590 with 12307 (52%) boys and 11283 (48%) girls.
Manimekalai. N. (2011) found that KGBV scheme is a blessing opportunity for
the never enrolled and dropout girls to continue their education. Plan India,
New Delhi, (2009) found that despite the progress a significant number of
children in India were out of school especially from disadvantaged groups
because of non awareness of communities of various government schemes on
education. UNESCO, (2009) Advised, if the world’s Governments are serious
about Education For All, they must get more serious about tackling inequality
and improving quality of education. Sharma. S. (2009) found that the main
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reason for not attending school as mentioned by children aged 6–17 years in
2006 was that they were not interested in studies. Revathy, G.L. (2008) found
that the management should take care to maintain the current way of working
and ensure that it does not regress to the old bureaucratic model. According to
Directorate of Economics & Statistics J&K Government (2008) 61% schools
have own buildings while as the remaining 39% are housed in rented
accommodations.
In the literature reviewed so far, a variety of studies have been
conducted related to our problem, but only few studies have been conducted in
Kashmir Valley regarding Sarva Shiksha Abhiyan (SSA). The investigator
found it suitable to evaluate the Rehbar-e-Taleem Scheme which is a
component of Sarva Shiksha Abhiyan (SSA), in Kashmir Division. The present
study will clearly reveal the picture of Rehbar-e-Taleem Scheme in Kashmir
Division at different districts. It will further pin point towards the reason
behind launching a scheme like this. This study will portray the scene of
illiteracy in the state and justify the need to have a full-fledged project like
Rehbar-e-Taleem Scheme. It will show how the scheme helped to reduce the
level of illiteracy and unemployment in the Kashmir Division. So the
investigator felt it suitable to undertake an objective based evaluation of this
Scheme in order to bring about future improvements in our educational
schemes to achieve universalization of elementary education.
STATEMENT OF THE PROBLEM
The problem for the present study reads as under,
‘An objective based evaluation of Rehbar-e-Taleem Scheme in
Kashmir Division’
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OBJECTIVES
The following objectives have been formulated for the present
investigation.
1. `To identify the number of schools in all the ten districts of Kashmir
Division where the Rehbar-e-Taleem teachers are working.
2. To identify the total number of Rehbar-e-Taleem Teachers in Kashmir
Division.
3. To classify the Rehbar-e-Taleem Teachers on the basis of :-
(i) Sex (Male/Female)
(ii) Trained/untrained
(iii) Rural/urban
4. To study the impact of Rehbar-e-Taleem Scheme viz a viz enhancement
in enrollment and retention of children in schools.
5. To study the opinion of Rehbar-e-Taleem Teachers regarding the
scheme.
6. To study the effectiveness of Rehbar-e-Taleem Scheme in Kashmir
Division.
7. To study the Job satisfaction of Rehbar-e-Taleem Teachers vis-à-vis the
scheme.
HYPOTHESES
The following hypotheses have been formulated for the present
investigation
1. There is a significant difference between male and female Rehbar-e-
Taleem Teachers on various dimensions of job satisfaction.
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2. There is a significant difference between Rural and urban Rehbar-e-
Taleem Teachers on various dimensions of Job satisfaction.
3. There is a significant difference between Trained and Untrained Rehbar-
e-Taleem Teachers on various dimensions of job satisfaction.
OPERATIONAL DEFINITIONS OF TERMS AND VARIABLES
1. Objective Based Evaluation
For the present study, an objective based evaluation means to assess and
evaluate the objectives laid down by Rehbar-e-Taleem Scheme.
2. Rehbar-e-Taleem Teacher
Rehbar-e-Taleem Teacher is a person to be provided to make up the
deficiency of staff at the elementary level to act as a catalyst for quality
education drawn from the local community to ensure accountability and
universal enrollment and to check the incidence of drop-outs.
3. Rehbar-e-Taleem Scheme
The scheme for provision of service of teaching guides (Rehbar-e-
Taleem) in elementary schools to make up the deficiency of the staff as per the
existing norms.
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good research study in any field of knowledge requires an adequate
familiarity with the works which have already been done in the same
area. A summary of the writings of recognized authorities and of previous
research provides evidence that the researcher is familiar with what is already
known and what is still unknown and untested. Since effective research is
based upon past knowledge, this step helps to eliminate the duplication of what
has been already done. It is no use to replicate a study when the stability and
validity of its results have been clearly established. It is a valuable guide to
define the problem, to recognize its significance, to suggest promising data
gathering devices, to appropriate study design, to identify sources of data, to
make effective analysis and to arrive at fruitful conclusion. Generally, the
purpose of a review is to analyze critically a segment of a published body of
knowledge through summary, classification and comparison of prior research
studies, review of literature and theoretical articles.
Research takes advantage of the knowledge which has accumulated in
the past as a result of constant human endeavor. It can never be undertaken in
isolation of the work that has already been done on the problems which are
directly or indirectly related to the study proposed by a researcher. A careful
review of the research journals, books, thesis, dissertations and other sources of
A
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information on the problem to be investigated is one of the important steps in
the planning of any research study. Review of related literature helps the
researcher to acquaint himself with current knowledge in the field or area in
which he is going to conduct his research. The review of the related literature
enables the researcher to delimit and define his problem. Ary et al. (1972) has
given the following analogy in this direction, “The work of A, B and C has
discovered this much about my question, the investigation of D has this much
to our knowledge. I proposed to go beyond D’s work in the following manner”.
The knowledge of related literature, brings the researcher upto date on the work
which others have done and thus to state the objectives clearly and concisely.
By reviewing the related literature the researcher can avoid unfruitful and
useless problem areas. He can select those areas in which positive findings are
very likely to result and his endeavors would be likely to add to the knowledge
in a meaningful way. Through the review of related literature, the researcher
can avoid unintentional duplication of well established finding. It is no use to
replicate a study when the stability and validity of its results have been clearly
established. The review of related literature gives the researcher an
understanding of the research methodology which refers to the way the study is
to be conducted. It assists the researcher to know about the tools and the
instruments which proved to be useful and promising in the previous studies.
In this field of research, the review of the related literature is an essential
tool. It is of utmost importance for a research scholar. It provides clear path to
the investigator. It provides assistance to the investigator to discover the facts
which have remained unexplored in the previous studies. It enables the
investigator to think over the research problem with great insight and
understanding. The advantage of the related literature is also to provide insight
into statistical methods through which validity of results is to be established.
The review of related literature gives an educator an excellent overview of the
work that has been done in the various fields and helps in keeping up with
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recent developments. After receiving the literature the investigator looks
critically at the proposed research against the background of explorations
already undertaken by fellow researchers. The final and important specific
reason for reviewing the related literature is to know about the
recommendations of previous researchers listed in their studies for further
research.
Research has played an important role in implementation of Sarva
Shiksha Abhiyan (SSA). Under SSA, studies have been conducted at both
national level and state level for a variety of purposes, such as to provide
feedback on effectiveness of the different inputs, to highlight the problem areas
in implementation and to suggest changes in interventions to make them more
effective. Research studies concerned with SSA are conducted at national level
mainly by NCERT, NIEPA and technical support group (TSG). NCERT has
been responsible for conducting achievement surveys at national level and also
developing a system for regular quality monitoring through submission of
quarterly reports.
The related studies are as under:-
Koul F.A. 2011 An evaluative study of Sarva Shiksha Abhiyan
(SSA) in District Anantnag.
Koul F.A. (2011) worked on “An evaluative study of Sarva Shiksha
Abhiyan (SSA) in District Anantnag” studied the number of primary schools
opened under SSA in 12 zones of district Anantnag, Pupil teacher ratio in these
schools, enrollment in elementary schools, infrastructural facilities,
implementation of mid-day meal scheme, enrollment of girl students and
enrollment of Gujar and Bakarwal students in these schools.
The above study reveals that 507 schools were opened under Sarva
Shiksha Abhiyan (SSA) scheme in district Anantnag. The total enrollment in
these schools is 23590 with 12307 (52%) boys and 11283 (48%) girls. A total
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of 1200 teachers were appointed under Sarva Shiksha Abhiyan (SSA). The
study reveals that the overall pupil teacher ratio is 1:20. He also noticed 16%
increase in the enrollment of children from 2008-2009. The study also revealed
that these schools are facing accommodation problem. Majority of school have
been placed in rented buildings with only two or three class rooms for all the
five classes. There has been no provision made by the government for toilets
and drinking water facilities in majority of these schools. The mid-day meal
scheme is helping in universalization of primary education by improving
enrollment and regularity of children. Village Education Committees (VEC’s)
have been framed all SSA schools, but the members mostly lack commitment
and devotion. The study also reveals that the overall enrollment of Gujar and
Bakerwal children is 447 which include 241 (54%) boys and 206 46%) girls.
Manimekalai, N. 2011 Eliminating Gender Gap in Education
through Kasturba Gandhi Balika Vidyalaya
(KGBV).
Manimekalai, N. (2011) wants to find out (1) The socio economic
background of the students and identify the reasons for dropout or not enrolling
into the school. 2. To investigate the kind of struggles and issues faced by the
respondents before enrolling to KGBV and the relief if any from such issues
after enrolling to KGBV. 3. To evaluate the functioning of the schemes as per
the norms stipulated by the State and Central Governments and innovations
made by various institutions, schools, parents, community, VEC, NGO’s in
implementation. 4. To record the perceptions about KGBV among public,
teachers and students. 5. To identify the problems faced by SSA officials
NGO’s in implementing the scheme. 6. To bring out case studies of successful
girls. 7. To check out the achievement of the Minimum Learning levels of the
disadvantaged children. 8. To assess the adequacy of infrastructure, girl
friendly environment, safe drinking water, food, medical, counseling facilities
etc. 9. To enlist the kind of life skill education & co-curricular activities given
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the scheme. 10. To examine the functioning of VEC, to help in reducing the
gender gap in education.
The main findings of the study were:-KGBV scheme is a blessing
opportunity for the never enrolled and dropout girls to continue their education.
Vocational training given to girls will help them in case of not continuing their
education. Self confidence of the students has been enhanced. There is a need
for teachers to get trained not just on the various methods of teaching but on
the objective of the scheme which is to reduce the gap. From the psychological
assessment of KGBV beneficiaries, it was understood that the inmates in
general are happy to study staying in such school compared with the regular
school. Apart from providing curriculum based education, KGBV scheme
played the important role to provide personal hygiene management education
to the students.
Student’s opinion on teaching method revealed that they are happy with
the new methodologies like ABL, ALM and other innovative methods which
were not earlier present in the regular schools. In general the students were
happy to see and operate the computer. Individual attention to the students is
good as the teacher pupil ratio is comfortable. Vocational training taught is
useful and students are happy with the skills such as sewing, stitching, basket
making, toy making, Kunthan Jewel making. As far as the Library usage is
concerned there are number of useful books in the libraries but the percentage
of use is less than 40%. As regards the stationery given, all the students
expressed satisfaction over the provision. In certain schools, environment of the
school is very appealing and students are surrounded with green environment.
But the space within the building is limited and hence same space is used for
multipurpose.
Place for sleeping has been well structured in certain schools, but in
most of the schools the actual space for sleeping which is provided in the first
floor is normally unoccupied for fear of evil spirit. Nearly 5% of students
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expressed that more holidays could be given instead of providing only on
festive days. There is a feeling that the students are in 24 hours school
atmosphere with academic activities. The children must feel childhood
atmosphere to enjoy childhood without assigning any academic duties for few
hours. Being residential school providing residential teachers is a blessing to
children, that teachers have plenty of time spend with children to cull out their
problems.
Another major observation is that the syllabus is heavy; being dropout
and lost studies it is difficult to move on the ladder 6th, 7th, 8th classes. So there
has to be some consideration to give a light syllabus but train them on
analytical skills to understand the subject to get mainstreamed. A group of 8th
completed girls has been working in Tiruppur Textile mills under Sumangali
scheme (a modern bonded labour system). Experiences of such students
discourage the other students to go to regular school.
As far as the students learning difficulties are concerned, students face
issues in learning science, Maths and English. Teachers are more concerned
with completion of syllabus and coaching to score marks rather than teaching
thoroughly.
Parents will be willing to send their girls to further education when same
kind of support is extended without burdening them. Books, reading materials
and other teaching aids received by schools have not been utilized properly.
Parent Teachers Association meeting is normally not conducted as per the
norms.
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Plan India, New
Delhi.
2009 Why are children out of school? A summary of
the study ‘Participatory approach to identify
reasons for exclusion among out of school
children' conducted in 4 states of India.
Education is widely recognized as an imperative to ending poverty, a
catalyst for human development that eliminates disparities of all kinds and
opens the way for empowerment. Quality education through a formal school
system is the right of all children. The 86th Constitution Amendment Act (that
added Article 21A to the Indian Constitution) affirms that every child, between
the ages of 6 and 14 years, has the right to free and compulsory education, and
the Right to Education Bill 2005 gives effect to this Amendment. However,
despite this progress, a significant number of children in India, especially from
disadvantaged groups, are still out of school. In June 2008, Plan commissioned
a study to identify reasons for exclusion among out of school children, to
identify the out of school children (who never enrolled, who dropped out and
who enrolled but did not attend school) in the age group 6-14 years in areas
where Plan operates, to get a deeper insight into the circumstances of
communities and reasons for not sending their children to school. The study
focused on four states – Bihar, Uttar Pradesh, Uttarakhand and Delhi. Plan’s
study revealed that in Uttar Pradesh 8.6% children and in Bihar 20.6% children
were found to be out of school. In Uttar Pradesh 66% of the out of school
children were never enrolled and the remaining 34% enrolled but dropped out.
In Bihar, among 20.6% out of school children, the percentage of never enrolled
children was 56% and enrolled, but dropped out were 44%. It also emerged that
the percentages of irregular attendance of children among the school going
children were 50.2% and 40.2% for Uttar Pradesh and Bihar respectively. It
was found that unfriendly behavior of teachers, use of abusive language and
corporal punishment, schools are far off, lack of sports equipment and
recreational facilities, and burden of work i.e. domestic chores and sibling care
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for girls, and farm work and cattle grazing for boys were the key factors that
keep children out of school. In Delhi and Uttarakhand, regular students had
strong push factors (family support) and a conducive learning environment at
school. Irregular students had strong push factors (family support) but the
learning environment at school was not so encouraging. Dropouts had little
family support and the environment at school was not conducive to learning.
Never enrolled Out of School Children had no family support and the
environment at school was not favourable. Community was not aware of
various government schemes on education. Those who were aware failed to
avail the benefits of schemes as they did not have essential documents like
birth certificates and immunization cards. In Uttarakhand, geographical barriers
like mountainous terrain prevent children from pursuing their studies. Many
villages are located on high mountains and there are no roads. Communities
were also bound by tradition and failed to break the mould. It was
recommended that a comprehensive and inclusive strategy needs to be
developed for effective and sustained advocacy on the issue of exclusion in
education.
UNESCO, Paris. 2009 EFA Global monitoring report 2009:
Education for all: Overcoming inequality,
why governance matters. Paris: UNESCO.
This report tracks annual progress towards the Education For All (EFA)
Goals, and offers a comprehensive overview of the state of education in the
world today. Getting young girls into school and retaining them in the
education system is one of the most effective strategies for closing gender gaps
in education. Income based disparities are mirrored in differences in average
years of education attained by people 17-22 years. In India people from the
poorest 20% have an average 4.4 yrs. of education compared to 11.1 years for
people from the richest 20% of the population. In India, rising wage
inequalities are closely linked to wide wage gaps between people with tertiary
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education and those at lower attainment levels. At the global level, the poorest
40% of the world’s population is living on less than US $2 a day. Levels of
education also have an important bearing on maternal mortality. Around 10%
children of women with secondary education, 20% children of women with
primary education, and 40% children non-educated women were born without
antenatal care. In India, women with secondary and higher education are
having 8-9% of the severely stunted children, whereas percentage of severely
stunted children was about 25% among non-educated women. Child mortality
is one of the most sensitive indicators of well being for children under 5 years.
Each year around 10 million children die before they reach the age for starting
primary school (UNICEF 2007). India accounts for one in three malnourished
children in the world. Improved access to preschool can enhance both
education outcomes and equity. A programme in India’s Haryana state resulted
in a 46% decline in dropouts among lower caste children. Pre-primary
enrolment ratio was 19% in Primary Education 1999, which increased to 40%
in 2006. Number of out of school children has been decreasing every year.
India is one of the three countries who are on track to achieve TNER (Total
primary net enrolment ratio) in excess of 97% by 2015. TNER for 2004-07 in
India is 94%, and the projected TNER for 2015 is 99%. India invests only
about 3.3% of GNP (Gross National Product) on education. In urban India
around 96% of the total increase in primary enrolment between 1993-2002 is
estimated to be due to growth in private schools unaided by Government, and
while growth in private enrolment was slower in rural India, it still accounted
for 24% of the increase in rural areas. The EFA Global Monitoring Report
offers a caution to governments, donors and the international community.
Current trends indicate that universal primary education will not be achieved
by 2015. Too many children are receiving an education of such poor quality
that they leave school without basic literacy and numeracy skills. Deep and
persistent disparities based on wealth, gender, location, ethnicity and other
markers of disadvantage are acting as a major barrier to progress in education.
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If the world’s Governments are serious about Education For All, they must get
more serious about tackling inequality and improving quality of education.
Sharma, S. 2009 Literacy and school attendance in India
New Delhi: Institute of Economic Growth.
The Indian Constitution mandated free and compulsory education for all
children up to the age of 14 years. ‘Operation Blackboard’ and ‘Sarva Shiksha
Abhiyan’ are state sponsored movements that aimed at universal enrolment and
providing the basics. The 55th Round of the National Sample Survey (NSS)
was conducted in 1999/2000 and estimated primary school attendance, school
attendance and primary completion rates. The study finds that the largest
marginal effects are association with household living standards, access to
electricity and expenditure on elementary schooling. The National Family
Health Survey (NFHS) was used to provide an opportunity to cross-check the
results of one study against the other. Nearly 21 million children of primary
school age in India were out of school in 2006, more than in any other country.
According to data from the nationally representative NFHS-3, 2006 primary
school net attendance rate (NAR) in India was 83%, but secondary school NAR
was 53.7% only. States with the highest primary school net attendance rates
between 98% and 99% are Himachal Pradesh, Kerala and Tamil Nadu. 6 other
states also have primary NAR values above 90%, namely Assam, Goa, Gujarat,
Maharashtra, Mizoram and Uttarakhand. In 6 states, fewer than four out of five
children of primary school age are in school namely: Andhra Pradesh, Bihar,
Jharkhand, Meghalaya, Nagaland and Sikkim. The lowest primary school
attendance rates are observed in Bihar (59%) and Meghalaya (60%) which are
two of the poorest and economically least developed states of India. The main
reason for not attending school as mentioned by children aged 6-17 years in
2006 were that they were ‘not interested in studies’; of these, 35% boys and
21% girls were in rural areas. The next most commonly reported reason for
dropout is that it ‘costs too much’ for both boys and girls, followed by
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‘required for outside work for payment in cash or kind’ for boys and ‘required
for household work’ for girls, repeated failure for both the genders, ‘required
for work on family farm/ family business’ for boys, and finally ‘required for
household work’ for 10% boys and 15% girls. It is note worthy that growth in
female literacy rate has been higher than that of male literacy rate, narrowing
the gap between both during the 1980s and 1990s. This could be explained due
to the implementation of programmes like DPEP, literacy promotion
programmes through NLM and Adult Literacy Programme, etc.
Revathy, G. L. 2008 Organization culture at SSA State project
Set up, Tamil Nadu.
The main aim of the study was to verify if the employees also share this
perception, namely, that the changes that have been made in the organization
had truly led to improvement. In addition, the study also captured employee
attitudes towards various aspects of the organization.
The major findings of the study were that the management should take
care to maintain the current way of working, and ensure that it does not regress
to the old bureaucratic model. It might however help to look into the reasons
behind some of the employees experiencing stress as well as fear/insecurity. If
the triggering factors for these feelings could be identified and dealt with,
employee dissatisfaction, poor performance, absenteeism and even attrition,
could be prevented. In addition, on the basis of some of the most – often
repeated suggestions from the respondents, the following recommendations are
made. Work should be planned well in advance, taking care that work
assignments do not overlap with one anther. Information regarding the work
should reach in time. Sufficient time should be given for the completion of
work. BRTEs also feel the need for more autonomy (freedom) to think and
make decisions at work. This will prevent the BRTEs from feeling undue
stress, and will also facilitate higher quality of work. There should be a proper
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system in place for regular monitoring and review of the work of the BRTEs.
Working hours should be clearly defined and restricted to school hours.
Meetings should not be held after office hours and Saturdays should be made
holidays. BRTEs feel the need for holidays and vacations. The focus on
teaching should continue. More days should be allotted for training, and the
schedules should be intimated in advance.
Directorate of Economics
& Statistics J&K
Government.
2008 Micro-level evaluation report on
Infrastructural Development under
SSA in Educational Zone Narbal
(Budgam)
The main objectives of the study were (1) To assess the progress made
in terms of both financial as well as physical aspects of the scheme. (2) To
assess and ascertain the ground realities with regard to development of
infrastructure, provision of different grants and materials under the scheme. (3)
To identify the difficulties face, if any, in proper implementation of the scheme
and suggest remedial measures.
The main findings of the study were (1) 61% schools have own
buildings while as the remaining 39% are housed in rental accommodations. (2)
The funds released for execution of civil works have been fully utilized. (3)
The norms of at least 1:40 pupil teacher ratio was maintained in almost all the
sample schools. (4) 95% of teachers engaged in sample schools had been
imparted training under the scheme, while as 5% were yet to receive it. (5)
Teaching learning material (TLM) was made available to 33% of the sample
schools. (6) 71% of the sample schools were not having any toilet facilities,
while as 67% were devoid of potable drinking water facilities. (7) Formation of
VECs was ensured in all the sample schools but the members lack commitment
and devotion.
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Sakkthivel, A.M. 2008 Assessment and Realignment of Existing
SSA Management System in Tamil Nadu.
The main objectives of the study were to assess the functional aspect
existing SSA management system, to understand the need and requirement of
BRTEs in order to effectively exercising their duties and responsibilities and to
design a robust management system.
Sakkthivel, A M. (2008) found that (1) Most of the respondents are
positive about the recent changes that are happening in the organization. (2)
Most of the respondents are agreeing to that the state level support is effective
than district and block level in various aspects in order to exercise their duties
and responsibilities effectively. (3) Most of the respondents are highly satisfied
with the grievance handling, training offered, guidance from the state level
superiors and the least satisfied with the liberty offered to work. (4) Most of the
respondents quote the following are the factors that have helped them to
develop their confidence and improvement in performance in the order
preference VIZ. Training offered, guidance and support from the superiors,
proper coordination among all levels, encouragement and motivation from
superiors, easy approach to superiors and least preferred were the immediate
action and grievance handling by superiors and the ample recognition from the
good performance. (5) Most of the respondents quote the following measures
that are required from the superiors to discharge their work effectively in the
order of preference viz. ample time to complete the work, flexible monitoring
system, suitable and timely training, encouragement and motivation, open
communication to reach superiors, Role description and responsibilities, proper
guidance and support from superiors etc. (6) Most of the respondents perceived
the changes in the mindset of headmasters in terms of gauging performance in
the order of preference viz., quality of the process, outcomes of the process and
expenditure.
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Mehta, A.C. 2008 Elementary education in India: analytical
report 2006-07: Progress towards UEE.
National University of Educational Planning
and Administration, New Delhi: NUEPA.
The National University of Educational Planning and Administration
has created a comprehensive database on elementary education in India known
as District Information System for Education (DISE). The project covers both
primary and upper primary schools/ sections of all the districts of the country.
A total of 11, 96,663 schools were covered from 609 districts across 35 states
and UTs in 2006-07. Of these nearly 87.15% schools were located in rural
areas. More than 85% schools had drinking water facility available in 2006-07
compared to 83% in 2005-06. The percentage of single classroom schools
during 2002-03 to 2006-07 declined from 12.08% to 9.7%. Despite decline in
the percentage of single classroom schools, their number in absolute terms is
significant, which needs intervention without delay. The percentage of schools
with ramps increased significantly from 4.63% in 2002-03 to 26.61% in 2006-
07; this development may help in attracting more physically challenged
children to schools. Together with enrolment by nature of disability, DISE is
the only source that provides comprehensive information about physically
challenged children in schools on a regular basis. In 2006-07, about 1.42
million disabled children were enrolled in elementary classes across the
country, of which 1.04 million were in primary and 0.38 million in upper
primary classes. Providing nutritious food to all children under the mid-day
meal Primary Education scheme is one of the ambitious programmes of the
Government. Availability of kitchen sheds in schools was added to DISE
during 2006-07. It revealed that 29% schools managed by the Government and
aided schools have kitchen sheds in school. The percentage of such schools is
30 and 23 respectively in rural and urban areas. The percentage of schools with
kitchen sheds varies from 80 in Tamil Nadu to 3 in Jammu and Kashmir. More
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SC/ ST girls were enrolled in private schools also. The enrolment of SC and ST
girls was 20.11% and 11.36% respectively. The SC and ST enrolment in
Government run primary and upper primary schools combined was 78.50% and
84.55% respectively. The share of OBC enrolment in primary and upper
primary classes was 42.18% and 41.23% respectively. During 2006-07 DISE
collected information on enrolment of Muslim children for the first time, which
was 9.39% at primary level and 7.52% at upper primary level. The percentage
of Muslim girls’ enrolment was as high as 48.65 (Gender Parity Index (GPI –
0.95) and 49.33 (GPI-0.97) at primary and upper primary levels. There was
high dropout rate at primary level over a period of five years. Arunachal
Pradesh had a high dropout rate of 16.85% compared to 13.67% in Rajasthan,
21.02% in Orissa, 11.94% in Haryana, 18.77% in Meghalaya, 20.21% in
Manipur, 12.33% in Uttar Pradesh and 9.34% in Bihar. Except Arunachal
Pradesh, Manipur and Meghalaya, all these other states are big and crucial to
attain the state of universal retention at the primary level of education. Kerala
with 1.80%, Tamil Nadu with 1.54% and Himachal Pradesh with 1.85%
dropout rate have almost achieved the goal of universal retention at primary
level. As many as 83.72% children across 35 states and union territories
transited from primary to upper primary level of education compared to
82.24% in the previous year. Although transition ratio (TR) showed
improvement but still about 17% children drop out in transition. There were
about 40 districts in the country which had 25% or more Muslim students in
primary classes. Most of these districts were from the states of Assam, Bihar,
Jammu and Kashmir, Karnataka, Uttar Pradesh and West Bengal. There were
about 514,000 para-teachers constituting around 10% of the total number of
teachers. About 70,338 schools had only para-teachers. The percentage of such
schools was very high in Rajasthan (17.98%), Madhya Pradesh (30.71%), and
Chhattisgarh (16.53%). About 53% male and 49% female para-teachers were
graduates and above. About 15.40% male and 12.61% female para-teachers in
primary schools had B.Ed. or equivalent degrees.
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The Educational Development Index (EDI) revealed that Sikkim out-
performed the other six states in the north-eastern region which was true for
primary and composite primary and upper primary levels of education. Seven
states have been grouped under smaller states. These smaller states were doing
much better than a number of bigger states. Bihar and Jharkhand were ranked
35 and 34 in case of composite primary and upper primary levels of education,
with an EDI as low as 0.321 and 0.381 respectively. Amongst 21 major states,
the top ranking states were Kerala (EDI 0.772), Delhi (EDI 0.757), Tamil Nadu
(EDI 0.741), Himachal Pradesh (EDI 0.707) and Karnataka (EDI 0.680). These
states were educationally advanced states. In West Bengal EDI was 0.458 and
in Arunachal Pradesh EDI was 0.432 in the case of composite EDI at primary
and upper primary level. States with high EDI values are better than those with
low EDI values, but still they may not be well placed with regard Primary
Education to all the four sets of indicators used in computation of EDI. Even if
a state is ranked first, it may still need further improvement, for which
individual EDI values should be critically analyzed. There is also need to
analyze each indicator separately and identify states that need improvement.
Many schools are left to para teachers, who manage school affairs. Studies
should be initiated on the functioning of all such schools. The drop out rate was
high at primary level; it needs to be checked, without which neither the goal of
universal primary education nor retention can be achieved.
Institute of Public
Auditors of India, New
Delhi.
2008 Report on Monitoring of the Financial
Management and Procurement relating
to SSA in Delhi.
The main objectives of the study were Monitoring of financial
management and procurement especially for implementation of the SSA
programme which inter-alia included: (1) its financial aspects and such
operational aspects as had linkages with financial aspects. (2) Financial
management, fund flow and auditing arrangements. (3) Monitoring and
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utilization of funds released to the State societies and financing of various
activities at the state, district and school levels during 2004-05, 2005-06 and
2006-07. (4) Accounting of funds and maintenance of records. (5) Timely
release of state share by the state government.
The main findings of the study were (1) The team suggests that technical
cell many be raised consisting of a least two civil engineers, one Asstt.
Executive Engineer and one Junior Engineer. They may be appointed on
contract basis. (2) It was noticed that school authorities had not purchased
furniture according to instruction issued by UEE Mission. (3) The state project
office, SSA, Delhi should take early steps to post staff in Accounts Section and
arrange periodical training of accounts personnel. (4) The state government
followed single entry system of account books and forms of accounts were
based on their very system of accounts. (5) The forms and registers adopted by
SSA were in conformity with those used by the state government. (6) The
accounts personal posted at the Head Quarters of SSA Dy. Directors of
Education and DIET were either diverted from the office of Directorate of
Education Delhi or were on contract basis and as such had very little
knowledge of double entry system of book keeping. (7) There was difference o
f Rs.237010, between the figures of Canara Bank and those of Head Office as
on 31st March 2006. On scrutiny it was noticed that this amount represented
sum total of 43 cheques for the period from April 2005 to March 2007. Thus
the validity of these cheques had expired long back but these had neither been
cancelled nor revalidated (November, 2007).
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Chauhan, B.R. and
Bhupender Sharma
2008 A Journey through the Primary Ladder
of Education (2000-2001) to (2007-08) to
assess educational development in all
government primary school except
cluster primary schools in Himachal
Pradesh.
The main objectives of the study were (1) To determine the number of
maximum children educated/graduates produced who entered the school
system at the primary level in grade-I in a specific year (2000-2001) (2) To
determine the average number of years taken by the graduated students to
complete a primary cycle of education. (3) To determine the number of
students who graduated or completed a primary cycle of education in a normal
duration of 5 years. (4) To determine stagnation i.e. the number of students
who repeated once/twice/thrice and so on during the course of primary cycle of
education. (5)To determine the total number of student years went wasted on
account of stagnation. (6) To determine wastage i.e. the number of students
who could not complete primary schooling/i.e. ultimately left the education
system. (7) To determine the total number of student years went wasted on
account of wastage. (8) To determine the efficiency of the education system.
Chauhan, B.R. and Bhupender Sharma 2008 found that (1) The number
of children who entered the school system i.e. enrolment at the primary level in
grade I in a year (2000–2001) = 92025. (2) The number of maximum primary
graduated produced out of those who entered the school system at the primary
level in grade – I in a year (2000-2001) = 90133. (97.94%) (3) The average
number of years taken by an individual graduated student to complete the
primary cycle of education = 6 years. (4) The number of students who
graduated or completed a primary cycle of education in a normal duration of 5
years = 57641 (62.63%). (5) To determine stagnation i.e. (a) The number of
students who repeated once = 23923 (25.99%). (b) The number of students who
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repeated twice = 6626 (7.20%) (c) The number of students who repeated thrice
during the course of primary cycle of education = 1943 (2.11%). (d) The total
number of student years went wasted on account of stagnation = 43003. (6) To
determine wastage i.e. (a) The number of students who could not complete
primary schooling/ i.e. ultimately left the education system = 1892 (2.05%). (b)
The total number of student years went wasted on account of wastage = 5598.
(7) The number of actual student years spent = 499457.
Zhang, Yanhong. 2008 A View inside primary schools: a world
education indicators (WEI) cross national
study.
The WEI (World Education Indicators) was founded in 1997 as a joint
endeavor of the UNESCO Institute for Statistics (UIS) and the Organization for
Economic Cooperation and Development (OECD). The objective of the WEI-
SPS study was to obtain cross-national data on how schools function, including
the level of school resources and potential indicators of practices related to
quality and equality issues in education. Eleven countries participated in the
SPS study: Argentina, Brazil, Chile, India, Malaysia, Paraguay, Peru, the
Philippines, Sri Lanka, Tunisia and Uruguay. In India only four states were
included in the sample: Assam, Madhya Pradesh, Rajasthan and Tamil Nadu.
In Sri Lanka, all the provinces were included but three had low response rates.
The other countries had response rates of about 90% or more. Data was
collected through questionnaires and interviews. It was found that about 10%
pupils were in village schools in Argentina, Chile and Uruguay and more than
50% in India, the Philippines and Sri Lanka were in village schools. Chile had
the highest share of private enrolment, where about 50% of primary pupils
were in such schools, while India had about 35% pupils in private schools. In
other Latin American countries, private enrolment ranged from 10 to 16%.
Over 50% pupils in India were in schools without electricity. In Peru and Sri
Lanka, more than 20% pupils were in schools without electricity.
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In Argentina, Brazil, India, Paraguay, Peru, the Philippines, and Sri
Lanka, more than 10% pupils were in schools without running water. Only
Chile and Malaysia had over 90% pupils in schools where sitting places were
sufficient, and Brazil joined them for writing places. Schools in Peru, the
Philippines and especially Sri Lanka were badly off in terms of equipping
primary schools with toilets for boys and girls. Schools in India and Tunisia
were not much better off. In all countries except Paraguay, Peru, the
Philippines and Sri Lanka, there were more school libraries than classroom
corner libraries. Only Malaysia had special science laboratories (79% of
pupils), but fewer than 20% pupils were in such schools in Brazil, India,
Paraguay, Tunisia and Uruguay. Chile was impressive with the number of
schools equipped with computers for pupil use and with access to internet. In
Argentina, Brazil, Chile, India, Malaysia and Uruguay, there were more than
70% schools where the heads deemed the Primary Education.
The country with the highest percentage of specialist teachers was
Malaysia (93%), followed by Argentina (39%), the Philippines (36%) and
Tunisia (26%). School heads overall had very positive perceptions of their
pupils’ attitudes and behaviour at school. In most countries, with the exception
of India, Malaysia and Sri Lanka, majority of the teachers expressed low levels
of satisfaction with their salaries. Educators, parents, policy makers and the
public need to work together in order to ensure that once young individuals
enter schools they gain a fruitful learning experience.
Khalida, A. 2007 An Objective based evaluation of Primary
Education in Kashmir Valley.
The main objectives of the above study were; to study the extent to
which the objectives of primary education are realized and to construct a
battery of tests, to test the objectives of primary education in the scholastic and
non-scholastic areas of learners’ personality.
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Khalida in her study found that maximum students in the sample
government schools did not qualify the comprehensive achievement test (CAT)
which was used for the first time as a tool for external evaluation as against the
routine teacher made tests. The overall pass percentage in 5th and 8th grade
students were 16.28 % and 14.06% respectively. Moreover, the extent of
failure was somewhat same in rural, urban and semi urban schools. The subject
wise analysis has revealed that maximum fail percentage of 5th grade students
was found in arithmetic 96.22% followed by science 90.89%, writing 81.11%
and reading 66.66% respectively. The significance of main difference between
rural and urban student in 5th grade showed that urban students had good
writing skills than rural students (t = 3.87, p <.01); semi urban students had
good knowledge in science subject than rural students (t = 2.41, p <.05). The
5th grade boys in comparison to 5th grade girls achieved relatively higher mean
score in arithmetic (t = 3.24, p <.01). On area wise gender difference, it was
found that rural boys and girls have obtained good score on I.Q. scores. The
study has revealed that maximum government school students (51.52%)
possessed “average” scientific temper; 44.11% possessed “high” scientific
temper and only 4.55% possessed a low level of scientific temper. The analysis
of students enrolled in government schools revealed that the maximum students
(76.22%) possessed “good” moral development; 17.11% showed excellent
moral development while very few students 6.67% showed development. The
result showed that in 87.7% of facilities in government primary schools were
available for mass drill, whereas only in 6% schools facilities were available
for indoor games which indicates that least attention is being given to physical
activities in government schools.
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Khandelwal, B.P. 2007 Evaluation in elementary teacher education:
Report of the Committee on Streamlining
Procedures and Practices of Evaluation in
Elementary Teacher Education Programme.
This study evaluated the theoretical and practical aspects of teachers
training in India. The curriculum of elementary teacher education covers 3
components namely–theory of education; practice of teaching; and practicum
(project work, sessions work, Primary Education co-curricular activities, etc).
Evaluation should therefore assess trainee’s performance on all the three
components. National Council for Teacher Education (NCTE) constituted a
Committee of experts to evaluate elementary teacher education courses; evolve
a framework for evaluation; and assess student teachers’ knowledge,
professional proficiencies and soft skills in teaching, classroom management,
organization of co-curricular activities, and evaluating pupils. Teachers’
education programme facilitates the trainees’ preparation for performing the
role of an instructor, a facilitator of learning, and an evaluator. Effective
teaching involves the skills of introducing a new lesson, stimulating pupils’
interest and sustaining their motivation, helping pupils to learn new concepts
framing thought provoking questions, organizing classroom interaction, etc. A
Teachers Education Institution (TEI) organizes exploratory visits to schools,
observation of classroom teaching, practicing blackboard/ whiteboard writing,
preparation of lesson plan writing, practice teaching, supervised teaching, and
training workshops. During practice teaching lesson plans, teaching
proficiency, teaching learning material, administration of tests, case study,
action research, children’s preparation for participation in co-curricular
activities are assessed, and weights are suggested for different activities. Co-
curricular activities could be literary, artistic and cultural; community living
and community work; and games and sports. Trainees should be able to express
themselves through the medium of various arts such as music, visual and
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performing arts, language, arts, etc. Values like cooperation, tolerance, service;
sacrifice, etc. need to be inculcated for community living and community work.
Educational tours, excursions or picnics provide opportunities for community
living and practicing the values essential for living together in harmony.
Community work includes cleanliness drives, literacy campaigns, social
forestry, etc. The students’ performance should be assessed on a five point
scale separately for each component, and a letter grade from A to E may be
assigned. Numerical value from 1 to 5 may be assigned for each letter grade
and then composite over all grades may be calculated. The Committee
suggested that theory and practical components should be assigned equal
weightage in the final assessment, as well as in internal and external
assessments. Viva-voce should be conducted at the end of 2nd year jointly by
internal and external examiners, and each team of evaluators should have one
internal examiner and one external examiner. TEIs should organize group
discussions twice - first towards the end of first year and then sometime in the
second half of the second year. Portfolio evaluation may be conducted along
with the viva-voce by the team of examiners. The Examining Agency should
also appoint a Moderation Board to oversee the maintenance of internal
assessment records in different institutions and to undertake necessary
measures to ensure inter-institution comparability.
Nayar, Usha et al. 2007 Minority Education An analytical study of
education of Muslim women and girls in
India (with summary & recommendations).
The study reveals that the Muslim girls and women lag behind their
male counterparts. The study was designed keeping vital factors in mind that
affect Muslim women’s education, such as regional imbalances, socio-
economic condition, family background, etc. Muslims account for 13.4% of the
total population of India, and they constitute 97% of the population in Jammu
and Kashmir. Sex ratio in the Muslim community is 936, and the average
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household size was 6.2. The average work participation rate of Muslim women
was very low (14.1%). Muslims record the highest incidence of poverty with
31% people being poor. The average literacy rate was 50.1% for Muslim
women and 53.7% for all communities. Gender disparity in literacy rates
among the Muslim population is about 9.67% points in rural and 13.11% points
in urban areas. Muslim female literacy rate is significantly lower in 15 Indian
states/ union territories, 0.6% in Bihar, 4.8% in Uttar Pradesh, 3.1% in
Rajasthan and 2.2% in Kerala. Muslims had the highest number of literates
without regular education and education below primary level (36.4%). Only
3.6% Muslims were graduates compared to the national average of 6.7%. Mean
years of schooling (MYS) estimated for 7-16 years age group of population in
2001 was 3.9 years. The MYS of Muslims was 3.26 years, and it was 2.7 years
for Muslim girls. However, percentage of girls in total population at primary
school has gone up from 28.1% to 46.7% during 1950-51 to 2003-04. The
dropout rate has also gone down from 71% to 29% for girls during 1960-61 to
2003-04 at the primary level, 85% to 53% at the middle level, and from 87% to
65% at higher secondary level. Girls Enrolment Ratio (GER) and participation
in technical education is still low. Only 12.5% parents wanted to send their
daughters to co-educational schools. Divide was also seen because of socio-
economic status (SES). Only 16.1% Muslim girls from poor families attended
schools compared to 70% of Muslim girls from good SES families. 98% of
them attended government schools and only 2% went to madras’s. Kerala is
spending 6.3% of GDP on education and ranks at number one position. 40% of
the population of Hyderabad is Muslim, and 84% of the sampled Muslim
Minority Women were illiterate. Being a vulnerable minority, they felt that
their identity and lives were under threat, which enhances influence of the
orthodox and conservative ulema, known for their lack of enthusiasm for
‘modern’ education. The study revealed that 54.45% people preferred regular
schools to madarasas. The study found that only 23% girls in Maktabs (small
schools for girls) in villages were literate, i.e. could read and write their name.
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States like Uttar Pradesh, Bihar, Jharkhand, and Uttaranchal have very low
(less than 70%) enrolment rates. As per National Sample Survey Organisation
more than 25% of Muslim children in 6-14 years age group had never attended
schools or were dropouts. Findings of the study revealed the educational
backwardness of Muslims, and confirmed the unequal status of all women.
Education is an economical empowerment tool for the girl child. Madarasa
teachers stressed on religious education for Muslim girls, parents preferred
both secular and religious education. It was recommended that Sarva Shish
Abhiyan should have a strong pro girl child programme, with added emphasis
on Muslim girls; encourage and equip a continuous and comprehensive
database; collect educational data through village education registers as is done
in the Madhya Pradesh Model; provide cost free quality education for all
children from BPL households; provide girls hostels in regular middle and
secondary schools so that more girls can enroll, specially Muslim girls; open
schools in states should waive off examination fees for girls; SYNERGY
Model for holistic development should be adopted; early marriages should be
stopped; self help groups should be encouraged; and higher percentage of GDP
should be allocated for education.
State Resource
Centre.
2007 SSA Monitoring Report of Srinagar and
Budgam Districts of Kashmir State
University of Kashmir.
The main objectives of the study were (1) To access the progress of
implementation of approved plans. (2) To verify process and procedure for
implementation.
The major findings of the study were (1) The monitoring team observed
that the training given to the teachers has not been satisfactory and the level of
training is far from average in all the areas visited. (2) The number of EGS
centres in district Srinagar is 227 and 324 in district Budgam. The total
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enrollment in these centres is 7696 (boys 3623, girls4073) and in Budgam total
enrollment is 12856 (boys 5956, girls 6870). (3) Under mid-day meal scheme
hot cooked meals were served to all the children. (4) No health campuses were
conducted in any of the schools opened under SSA. (5) The total number of
schools opened in district Srinagar is 174 and in Budgam the number is 318.
(6) Since 2002, 252 teachers have been appointed in Srinagar and 400 in
Budgam. (7) Almost all the schools are housed in rented buildings and
buildings are in bad condition.
DIET, Bheemunipatnam,
Visakhapatnam District.
2006 Impact of Mid Day Meal at
Primary Level in Visakhapatnam
District Andhra Pradesh.
The objectives of the study were to study the effectives of midday meal
programme, to observe the physical condition of the kitchen and store room in
midday meal programme, and to observe and find out the situation in the
supply of midday meal programme.
The main findings of the study were; (1) It was found that there was 23
percent variation in between the roll attendance; the physical presence was the
same with the attendance in the above schools irrespective of the locality. It
was also found the some minute percentage of students are not taking meal and
going to their houses because of other reasons. (2) It was observed that all the
students are following the norms and washing their hands before and after
taking their meals. (3) All the students are sitting together along with their
friends and sitting in the place provided in the school verandah and in the
rooms. (4) All the students are following the principle of cutting their nails
except in some schools in rural and tribal localities. (5)All the students are
using water properly for their purpose, using available water cooking, washing
hand and drinking purpose. (6) It was found that the participatory level of
community towards midday meals programme was not encouraging. The
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percentage in tribal locality was high next to both rural and urban localities.
The participation of community both in urban and rural localities was also not
encouraging. (7) It was observed that in urban localities the NANDI foundation
undertook the activity; where as both in tribal and rural localities the
DWAKRA and Self Help Groups under took the responsibility. In Toto nearly
60% of the schools the DWAKRA was the agency in arranging the food supply
to the students. (8) With regard to the member working in midday meals
programme on an average was 2 almost all in rural, tribal and urban localities.
(9) With regard to availability of the facility of kitchen rooms, the urban
schools in Vizag was entrusted to NGO i.e. NANDI. They are supplying the
meals to the students in the venue. Not preparing the food in the campus.
According to the data collected 68 percent of the schools were not specially
having this kitchen facility. (10) With regard to availability of the facility of
store room the urban schools in Vizag was not available as per the date, where
as in rural localities the non availability position was 76 percent and it was 87
percent in tribal locality. In some schools empty rooms in the schools are used.
(11) With regard to water facility in the school the urban locality was having
bore well and tap facility in 60 percent schools, whereas in rural locality the
facility was 96 percent. It shows that 32 schools (58%) are having bore well
facility and only 5 schools (9%) of schools are having tap facility, the
remaining schools are having other facility. It shows that the rural schools are
having water facility that was adequate. In tribal the bore well facility was
more that was in 5 schools (62%). Only 2 schools are not having the facility.
Totally only 6 percent of schools are not having any facility. (12) With regard
to usage of fuel the data revealed that the usage of wood was taken place in 42
schools (62%) it was high and posed problem, hence, they are using wood for
the preparation of food. (13) With regard to supply of rice the data revealed
that 76% of schools are receiving rice regularly, where as 24% of schools are
receiving rice monthly. The tokens were issued to the agency by MRO for
collection of rice from the dealer, according to the convenience of the agency
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some time collecting rice. There is no problem in collecting rice from the
dealer. (14) With regard to the availability of utensils in urban and rural it was
very much encouraging, where as it was not so satisfactory in tribal areas. (15)
With regard to availability of man power it was very much encouraging, both
in rural and tribal localities. (16) With regard to the availability of funds, in
both the rural and tribal areas was encouraging and only 30% of the schools
have expressed a bit delay because of submission of accounts strength
particulars etc. (17) With regard to cleanliness and hygiene in the schools, it
was observed that only 21% of the schools are having proper condition, where
as it was somewhat satisfactory in 43% schools.
Mehrotra, S. 2006 Reforming Elementary Education in
India A Menu of Options.
Mehrotra, S. undertook a study on reforming elementary education in
India and has reported the findings from a large sample survey in the states of
India that account for two thirds of the children out of school. It then examined
the feasibility of the central government’s goals to ensure all children complete
5 years of schooling by 2007, and 8 years by 2010. These goals more ambitious
than the global EFA goals are unlikely to be achieved with out significant
reforms by the central and state governments. The author examined key reform
options: in the public spending pattern; improving demand for schooling; and
the private sector. It argued that central to universalizing elementary education
will be improving the level, equity and efficiency of public spending. However,
even with these reforms, improving teacher accountability will still remains
key to the achievement of the goals.
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SSA, Srikakulam District,
Andhra Pradesh.
2006 Cohort Study of Primary Schooling
Class 1st (2000–2001).
The main objectives of the study were (1) To examine the class to class
promotion rates. (2) To examine the difference in completion rates by gender,
caste and other related characteristics. (3) To classify the schools according to
their efficiency level. (4) To know correct retention rate from class 1 to class V.
The main findings of the study were (1) The net completion rate of the
children joined in class 1st during 2000 – 01 and were graduated from the
school was 49.55%. (2) The children joined in other schools and who were
assumed to be primary graduates from other schools was 18.14%. (3) 13.9%
children who had joined in class I during 2000 – 01 were concluded to be
repeaters. (4) 3.84% of children had left their studies due to various reasons
like migration, seasonal work and long absentees due to ill health etc. (5)
6.97% of children’s status was not known.
Stevenson, K. and
Balaswamy.
2006 Evaluation of the DPEP/SSA “Vindham
Nerchu Kundham” Radio Lessons State
wide Broadcasts for School Children.
The main objectives of the study were (1) To ascertain the listener ship
of Vindham Nerchukundham Program. (2) To examine the availability of
infrastructure, radio, power supply. (3) To find out the availability of
Schedules, knowledge of complaints procedure, suitability of timings. (4)
Examine the relevance of content.
The main findings of the study were (1) A vast majority of over 80% of
students respondents listen to radio lessons and the percentage of non-listeners
is on the lower side. (2) “Vandham Nerchukundham” is a popular Programme
and commends a greater listener ship among the students. (3) No problem in
understanding the Radio lessons from among, the students. (4) All the schools
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have Radio-sets. But in few schools these were not working properly. (5) The
programmes in general are found to be interesting among the students who
favoured the songs format as most interesting. (6) Post broadcast discussions
were a regular feature in the classrooms.(7) Over whelming majority of the
teachers said that they listen to the radio lessons and admitted that they were
informed about the radio lessons prior to their broadcast. (8) Every month
teachers can conduct a quiz competition on radio lessons to ensure greater
listener ship.
Malathi, Duraisamy 2006 Enrolment and Retention of Girls in
Elementary Education in Tamilnadu.
The main objectives of the study were, to assess the enrolment, dropout,
retention of girls at primary and elementary level. To examine the economic
and demographic factors that affect enrolment and to examine
children’s/parental aspirations regarding schooling and community’s
perceptions on school education system.
The major findings of the study were (1) 68 percent of girls (5 – 15
years) in Chennai and 70 percent of girls (5 – 16) in Perambalur are currently
enrolled. (2) Mother’s education seems to matter over father’s education in
enrollment of girl child, as observed from increasing enrollment as mother’s
education increases. (3) Percentage of drop-out higher in Chennai that in
Perambalur and higher in the middle state in both districts. This is because of
the concentration on slums. (4) Parents and girls aspire for higher education but
expressed the need for relevant education, employable skills and fluency in
English.
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Rehana Rafath et al. 2006 A study on the effect of CLIP(Children’s
Language improvement Programme) in
improving Learning Achievement of
Pupils of Class – V.
The main objectives of the study were (1) To find the effect of CLIP
programme on learning achievement of pupils of class V in language and
arithmetic. (2) To study the perceptions of the teachers on the CLIP. (3) To
assess the perceptions of the MEOs and MRPs on the implementation of CLIP.
(4) To study the opinion of parents on the CLIP. (5) To give suggestions for the
effective implementation of the CLIP.
The main findings of the study were, (1) Majority of teachers felt that
language and maths were most neglected in previous teaching practices and by
implementing CLIP the Language and Arithmetic skills are being improved.
(2) Learning achievement in language has improved from Aug, 2005 to March
2006. (3) Community involvement is very less in the CLIP. (4) Very little
improvement is seen in the achievement tools of pupils in Mathematics. (5)
Only 20 % of schools have a separate period for reading and issue of library
books to children. (6) Only 10% of teachers have read the supplied modules.
(7) Diary writing is practiced in schools. (8) Different evaluation procedures
are being practiced in schools. (9) Only 20% of schools are using library books.
(10) MRPs participation is rarely (10%) seen in improving academic learning.
(11) No wall magazine is maintained. (12) Many of the teachers do not know
the teaching strategies to be adopted for slow learners. (13) Divisional teams
have no proper understanding of the programme.
Naresh Bhardwaj, et al. 2006 Taking Education to Out of School
Children in Shimla Town.
The main objectives of the study were to (1) Enumerate the number of
out of school children in the age group of 0-5, 6 – 14 and 14 – 18 years. (2) To
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enumerate the number of out of school children migrated form other states,
country, districts and permanent residents of Shimla district. (3) To enumerate
the number of drop outs who left after completed class 1 to 10. (4) To
understand the other needs of the children.
The main findings of the study were (1) Maximum numbers of out of
school children are of migratory labourers from other states and from Nepal.
(2) These children are made to work for livelihood by their parents hence
deprived of educational benefits. (3) Some of the children have been in the
schools in their previous habitations but because of poverty and good
livelihood prospects in the city, they migrated to Shimla town. (4) A few
children have com to the city all alone to get some work and they are either in
dhabas or in hotels/restaurants. (5) All the children below five years of age
have come with their parents form the other states to get some work. (6)
Children above 14 years of age have come either with their parents or all along
to earn money and find good future prospect in the city. (7) Most of the parents
of these out of school children are illiterate. (8) 62.64% of the out of school
children were found totally illiterate while 37.36% have attended the school in
their previous habitation. (9) 12.45% of the out of school children have
completed their primary education while 3.04% have completed their
elementary education. (10) Only 15.47% girls were found out of school in
Shimla town.
Pandy Nilesh, Pandeya,
A.K.
2006 Monitoring of EGS and AIE Centres
Zachariah.
The main objectives of the study were, to know whether the centres function
as per the norms/guidelines and to create database of EGS/AIE centres.
The main findings of the study were (1) The average enrolment per
centre is 57 in EGS, 25 in Apna Vidyalaya, 28 in Angana Vidyalaya, 44 in
Basti Vidyalaya, 19 in Vidyalaya Chalo Kedras. (2) Out of 14757 EGS centres,
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27% were closed on the day of visit, 11% of centres have less than 40 children
per centre, 32% centres have enrolment of 41 to 80 children, 20% of centres
have enrolment of 81 – 120, 7% of centres have enrolment of 121 – 160, 2%
have 161 – 200 children and 1 % of centres have enrolment more than 200. (3)
Average attendance in all centres is 69.2%, girls (67.6%) and boys (68.6%).
Vidyalaya Chalo Kendras have highest attendance rat 81% and EGS centres
have lowest attendance rate (67%). (4) About 58% of centres remain open on
all working days, while 21% of the centres remain closed twice or thrice in a
month, 5% of centres are closed 2 -3 days per week and 6% of centres are
closed for long time. (5)The monitoring reports reveal that only 66% of centres
always open on time 26% are irregular in opening some days and 8% of centres
are irregular in opening. (6) Average Annual Grants received by centres other
than teacher’s salary are Rs.2677 for EGS, 2049 for Apna Vidyalaya, 2174 for
Angana Vidyalaya. (7) Only 40% of the centres have satisfactorily availability
of teaching learning equipment and 60% of centres have either manageable or
very poor availability of TLE. (8) It appears that training has not been imparted
to instructors in most of the EGS/AIE centres. (9) There are more male teachers
in EGS (female 29%), NGO (Female 51.5%) & Madarasas run AIE centres
(female 58%). In all other centres female teachers outnumber male teachers.
(10) It appears that teachers in EGS/AIE/NGO centres still use the traditional
chalk and talk method. (11) It is evident from the figure that only 37 of teachers
use TLM during teaching learning process. Centre wise analysis shows that
Angana Vidyalaya and Vidyala Chalo Kendras use TLMs extensively during
teaching. (12) Evaluation of learners by questioning method is being done in
56.6% of centres. Centre wise analysis shows that Angana Vidyalaya, Vidyala
Chalo Kendras and Madrasas run centres use questioning as a means of
evaluation extensively. (13) Except EGS centre, most of the communities are
satisfied with the centres.
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Indian Institute of
Education, Pune.
2006 A Study of the extent and causes of dropouts
in primary schools in rural Maharashtra
with special reference to girl dropouts.
The problem of school dropout has been continually troubling the
primary education system not only in India but in other developing countries
too. The present study was done to assess the factors that resulted in dropout of
school children with gender differentials. The study was conducted in 3
districts of Maharashtra viz. Akola, Beed and Bhandara and covered 24 schools
in 24 villages. Data was collected through survey and by interviewing parents
and community people. All the schools were from Standard I to VII. A
majority of schools had enrolment up to 300 or above. Only some schools of
Beed district showed an enrolment of 101 to 200. All the schools had a school
building which was owned by them as was stated by the headmasters of the
schools. Almost all schools had 5 or more classrooms. Of the total 24 schools,
only 16 had a playground, 17 schools reported having drinking water source
facility, and 14 schools had toilet facilities, of which 10 reported that the
condition of toilets was good. All schools except 4 had benches for the children
to sit on, and medical check up had been conducted in all the schools. Medical
first aid was available in 18 schools and not available in 6 schools. All schools
gave a very good response to the availability of educational and teaching
material. Books, charts, posters, science kit, mathematics boxes, graphs, sports
material and blackboards were available in all the schools. Only 12 schools
reported having recreational material. There was a library in all the schools
except 2, and the total number of books varied from 54 to 442. Almost all
schools were implementing the schemes of providing mid day meals, uniforms
and free text books.
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Chauhan, D.R. et al. 2006 In-Service Teacher Training Programme
under SSA in (Sunni) Educational Block
of District Shimla.
The main objectives of the study were (1) To study the requirement of
need based modules for the teachers about training programmes under SSA. (2)
To study the perception of trainees about the teachers’ training
programmes. (3) To observe and analyze the changes in classroom situation
after implementation of inputs provided to trainees during the training
programme. (4) To suggest measure for improving the future trainings to be
imparted to teachers.
The main findings of the study were (1) The training component have
been judged useful for teachers to large extent in the areas of; use of Teaching
Learning Material (TLM) in classroom situation, activity based teaching and
child centered approach followed by subject enrichment. (2) Training material
was made available to 98% trainees/participants as and when the training
progammes were organized. (3) By and large training modules in the subjects
of Hindi, Math, EVS, CCE, General teacher training, Co-curricular activities,
Physical and health education, English, Gender were appropriate for teachers
and health and fulfilled their except modules of IE and Art education. (4) The
Resource Persons stressed mainly on lecture-cum-discussion approach while
communicating with the trainees instead of demonstration techniques which
were rarely used during the training programmes. (5) Usefulness of resource
material in the actual classroom situation is not as effective as it should have
been. (6) In the sampled schools 61% teachers teaching were found male and
39% female. Which clearly shows that the gender gap in the distribution of
teachers in aforementioned number of schools selected for the study is more
and needs to be leveled off. (7) Majority of the teachers in the sample schools
i.e. 84% were found teaching in rural areas and 16% in urban areas. (8)
Majority of the teachers serving at primary level in the selected schools are not
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possessing higher academic qualifications. However 94% possess the desired
professional educational qualification.
Mehta, Arun C. 2006 Elementary education in India: analytical
report 2004-05 progress towards UEE. New
Delhi:
The present study represented the analytical report for 2004-05 of
elementary education in 581 districts across 29 States and Union Territories
(UTs) of India. The school related indicators analyzed were facilities in
schools, enrolment based indicators and teacher related indicators. Data was
collected from more than 1.04 million schools, with a comprehensive profile of
more than 4.17 million teachers and also from District Information System for
Education (DISE). It was found that nearly 86.9% schools were located in rural
areas. About 84.8% of the total number of 1,037,830 schools was Government
run schools. About 73.67% of the total 1.04 million schools were in
Government buildings, 11.19% schools were in private buildings, 7% schools
were in rented buildings, and about 2.4% Government schools were in rent free
buildings. Of the total number of schools, 69.9% had pucca (permanent)
building, 9.19% had partially pucca (semi-permanent), 1.84% had kuccha
(temporary) building and 10.23% had multiple types of building. Around
2.66% schools had 11-15 classrooms and the rest had not more than 7
classrooms. About 68.4% classrooms were in good condition and the remaining
31.52% needed either major or minor repairs. More than 44% schools had
enrolled up to 100 students. Drinking water facility (80.60%) and electricity
connection (28%) was found to be higher in 2005 compared to the previous
year (77.89% and 25%). 7.86% of the total schools were without blackboards.
About 47% schools had common toilets in 2005. Book bank facility was found
to be 43% in rural areas and 49.76% in urban areas. More than 93,000 schools
imparting elementary education in 2005 had computers in school. About
558,965 schools arranged medical check ups in 2004-05. 61.81% schools had
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received Teaching Learning Material (TLM) grants in 2005, which was quite
high as compared to 2003-04. The Gender Parity Index (GPI), which was 0.76
in rural areas (upper primary classes) in 2003, increased to 0.80 in 2005. In all
the Government managed schools, GPI was 0.85 in 2005 in upper primary
classes, and in privately managed schools it was 0.70, which was
comparatively low. The percentage of girls’ enrollment in Government schools
was found to be higher than that in private schools in primary (48% and 44%),
upper primary (45.82% and 44.31%) and elementary classes (47.76% and 44%)
in 2005. The enrollment of children with disability in rural and urban Primary
Education areas was 842,420 and 127,896 in 2003, which increased to
1,152,451 and 244,756 in 2005. The retention rate at primary level improved
from 53% in 2003 to 58% in 2004-05. About 11.83 million students repeated
Grades I-VIII, of whom 53.75% were boys and 46% were girls. Teacher related
indicators showed that 78% teachers were located in rural areas in 87% of the
schools. On an average, there were 4.02 teachers in a school that imparted
elementary education, and primary schools had 2.74 teachers per school in
2005. The percentage of female teachers was higher in urban areas (64.75%)
than rural areas (33.12%). The highest pupil teacher ratio (PTR) was observed
in the case of primary schools (42:1) and lowest in independent upper primary
schools (31:1). A majority of the teachers in primary schools were in the age
group 26-45 years. It was found that 49% male and 48% female teachers were
graduates and above. As many as 379,000 para teachers were appointed in
2005, which was 9.09% of the total 4.17 million teachers, and of these 65%
were posted in primary schools. There is still need to focus on filling vacancies
of teachers in schools for improving enrolment and retention of children in
schools.
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Das, B.C. 2006 A Study of DPEP Intervention in Tribal
Education at Primary Stage and Its
Effectiveness in Orissa.
The major objectives of the study were: 1.To study the meaningful
experiences and perceptions of education functionaries, teachers, community
leaders and tribal parents about DPEP intervention and school functioning. 2.
To ascertain the availability and utilization of infrastructure facilities in DPEP
schools working for tribal population. 3. To study the effectiveness of DPEP
intervention in terns of universal enrolment, attendance, achievement and
retention of tribal children. 4. To study the motivation of tribal children in
schooling process under DPEP intervention. 5. To study the effect of DPEP
intervention on teachers’ competencies in relation to quality improvement in
teaching-learning activities and school management.
Major findings of the study read as:
1. The DPEP has been successfully providing new primary schools as
well as Infrastructure developments of existing school along with provision of
free text books, appointment of teachers and hostel facility for girls. 2. The
community participation has been found to be encouraging through
organization of enrolment campaigns, participation of village education
committee members in school management. 3. In-service teacher training
programme has been a key feature for the empowerment of teachers. However
teacher absentism and their lack of acquaintance with tribal culture and
language were found as major barriers of schooling. 4. The status of enrolment
of tribal children has been found as high as 75 to 82 per cent with marginal
(23.28 per cent) retention in residential sevashram primary school. There has
been improvement in children’s achievement at class III and V stages during
DPEP operation than prior DPEP operation. The Sevashram School was found
better than the achievement, attendance and retention of children of other types
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of schools. 5. DPEP has brought significant impact on motivation of children in
majority of cases (59 per cent). This has also been reflected in terms of parents’
interest in their children’s education, children’s self-study cleanliness,
discipline and work oriented experiences of children. 6. Village development,
residential facility and easy accessibility are positively associated with school
participation of tribal children as well as participation of teachers and the
community in school management. 7. In spite of teachers’ significant efforts in
making classroom activities continuous and active, there remains
predominance of textbook method and rote memory oriented learning practices.
In rare cases the activity based classroom transaction has been practiced. 8. The
futures scenario of education of tribal children is associated with sincere
interventions in educational programmes at local level, provision of
infrastructural and educational technology support with proper networking
facilities and encouraging participation of tribal community members in school
management. 9. As a whole DPEP intervention in tribal villages has brought
positive effect in terms of criteria of enhancement of enrolment of target group
learners (girls’ enrolment growth rate having higher than that of boys); better
retention of boys and girls in residential sevashram schools in comparison to
other schools; increasing rate of achievement in comparison to that of pre
DPEP operation; higher rate of involvement of community in school
management and appointment of teachers in the schools. However, major
constraints remain with regard to irrelevant school curriculum, teacher
absenteeism, monotonous teaching learning processes and negligible
monitoring and supervision of school practices by appropriate authorities of
tribal districts.
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Vijiya Sherry and
Amin – Choudhury.
2006 Shiksha sangam: innovations under the
Sarva Shiksha Abhiyan. Ahmedabad.
The Sarva Shiksha Abhiyan (SSA) is the flagship elementary education
programme of the Government of India and has been in operation since 2002.
This report focused on some of the interventions initiated by selected states
under Sarva Shiksha Abhiyan (SSA) umbrella, in response to local needs and
demands. The innovative interventions were identified in 13 states, namely
Andhra Pradesh, Delhi, Gujarat, Haryana, Karnataka, Kerala, Madhya Pradesh,
Maharashtra, Orissa, Tamil Nadu, Uttar Pradesh, Uttaranchal and West Bengal.
The interventions were grouped into 6 categories: the education of girls,
alternative schooling and educational guarantee interventions, inclusive
education for the disabled, quality improvement initiatives, distance education,
and school management and child trafficking systems. The innovations
reported were that the education of girls showed a distinct focus on providing
platforms for expression through alternative settings such as camps for gifted
girls, the creation of platforms or ‘manch’ through which social issues and
gender discrimination were addressed, or developing extra curricular skills.
The focus had been on all round development to ensure higher levels of self-
confidence and interactive skills. The ten innovations reported under
Alternative Schooling extend the concepts of mobile schools and various
bridging approaches like boat schools for the excluded children of fisher folk,
bus schools for urban deprived children or special focus groups like children
residing near brick kilns, tent schools and various forms of residential care
centres run entirely by the state or with NGO collaboration. These innovations
played an important role in reducing the number of out-of-school children. The
study showed that in 2006, about 3 million children with disability have been
identified and 1.83 million were enrolled. States like Andhra Pradesh and Uttar
Pradesh have focused on innovative residential bridge courses (RBC) for
children with special needs (CWSN) in order to prepare them for school. In
Chapter – 2 Review of Related Literature
72
2006, 61,161 CWSN were covered through AIE (Alternative and Innovative
Education)/ EGS (Education Guarantee Scheme) in 15 States and 74,170 were
under home based education in 15 States. Children with severe disability were
prepared for schools or given life skills training through NGOs (as in Himachal
Pradesh and Uttaranchal), or resource teachers (as in Kerala). Some states like
Tamil Nadu and Haryana have special or model schools.
Social and Rural
Research Institute
of India
2005 All India Sample Survey to Estimate the
Number of Out of School Children in Age
Group of 6–14.
A major sample was conducted in 2005 for assessing the number of out
schoolchildren in the country in the age group 6–14. While Research,
Evaluation and Studies unit of Technical Support Group of Educational
Consultants India Ltd. For Sarva Shiksha Abhiyan provided technical guidance
and helped in selection of samples of villages and urban blocks and in
estimation of the percentage and number of out-of-school children, the survey
was actually conducted by Social and Rural Research Institute IMRB
International (SRI-IMRB) in all the states and Union territories covering rural
and urban areas of 588 districts. Data were collected during the months of July
to October 2005 from sample of 87874 households in 3178 villages and 1823
urban blocks covering all the districts.
The main findings of the study were (1) The country has about 19.4
crores children in the age group 6 – 13 (i.e. 6 to below 14), of whom 6.9%
children are out of school. (2) Amongst the out o f school children, 58.3%
children never attended school and 31.7% were dropouts. (3) Out of those
children who were attending school, 973% studied in government or private
recognized schools (including recognized Madarasas/Sanskrit pathshalas) and
another 1.8% attended unrecognized schools. The remaining 0.9% children
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attended Education Guarantee Schools, alternative and innovative education
centres opened under SSA or un-recognized Madrasas/Sanskrit pathshalas.
Seetharam, R. 2005 A study on the social Integration of Children
with Mild and Moderate Disabilities in
Mainstream Classrooms under Sarva Shiksha
Abhiyan, Tamil Nadu.
The main objectives of the study were (1) To find out the peer group
affiliation of mainstream school students towards their disabled classmate. (2)
To find out the difference in peer behavioral assessment between disabled
students who are accepted and isolated by their classmates. (3) To explore the
perception of the class teacher on the academic and social behavior of the
disabled students.
Seetharam, R 2005 found that the disabled students at the primary level
have scored more in peer group affiliation and academic performance than the
disable students at middle school level. Psycho-physical developmental stages
are significantly related to peer group affiliation and academic performance.
Pre-adolescents have performed better than adolescents. Family annual income,
social community status and categories of disability have significant effect on
the peer group affiliation; peer assessed behavioral characteristics and
academic performance. Socio-metric status of the disabled students has
significant effect on academic performance and all the components of peer
behavioral assessment.
Krishnamurthy, J. 2005 The role of NGOs in Capacity Building
and Educational Development.
The main objectives of the study were; to study the views of NGOs in
achieving the goals of Sarva Shiksha Abhiyan (SSA) programme in the
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Cuddalore District and to suggest suitable recommendations to enhance the role
of NGOs in achieving the goals of SSA.
Krishnamurthy, J. found that (1) To achieve the goal of universalization
of elementary education (UEE); several NGOs were involved by district project
coordinator to mainstream the out of school children. (2) The drop out rate is
higher for boys and lower for girls. (3) The NGOs could reach the public in
creating awareness with regard to universalization of elementary education
(UEE) with certain limitations.
Subba Rao I.V. 2005 A study to assess the progress with respect
to achieving SSA Goals in Tamil Nadu.
The main objective of the study was to access quality and governance of
elementary education provisions in the state.
The main findings of the study were (1) The state has made study
progress in achieving the goals of universal access and enrollment. Out of
574,069 children who were out of school in February 2001, the state has
enrolled 108,000 children in regular schools and 255144 in EGS centres during
the last years. At the beginning of academic year 2004–2005, the state
estimates 210,925 children are yet to be enrolled. (2) The study revealed that
the pupil teacher ratio has declined. (3) The study revealed that the state has
taken steps to institutionalize the teacher training process and build a linkage
with DIET. (4) There was lack of classroom furniture particularly in class 5th to 8th.
A team from SSA visited
Aide Memorie.
2005 A study on universalization of
Elementary Education in Aide
Memorie.
The main objectives of the study were (1) To reduce out of school
children by at least a million in the 6 – 14 age group with an increase in
enrolment in the process of universalization of elementary education by 2007.
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(2) To narrow existing social and gender gaps so that enrolment of girls will be
near parity with boys' enrollment, children of SC/ST will be near parity with
that of other groups and enrollment of children with disability will increase. (3)
To increase the quality of education of all elementary school students so that
learning will be improved and transition rates from primary to upper primary
education will increase.
The study revealed that (1) The process of upgrading teachers’
professional skills is now in place. There are of course issues on quality of
content and training methodology which stress on the confidence and
competence levels of teachers and ultimately on quality of classroom
transaction. Expansion of access to children of all groups and habitations has
been done primarily through building new schools, expanding existing schools
by adding classrooms and by spreading the next EGS centres. (2) The study
revealed that the opening of new schools and addition of new classrooms have
played an important role in expanding school facilities to children. There is
evidence of close to universal access of primary schools in most states.
Wherever there are gaps are known at villages, block and district levels and
plans are under way. (3) The study also revealed that the establishment of new
schools does not go hand with commensurate and timely recruitment and
appointment of additional teachers. Advance planning is needed to ensure
effective transition from primary to upper primary schools needed to be
mapped by cluster. (4) The study revealed increase in the enrollment of girls
and a narrowing of gap between boys and girls enrollment. At the primary level
the enrollment of girls as a percentage of total enrollment is new typically
above 47% with Punjab reporting more girls than boys enrolled. The picture at
upper level is more concern with states reporting higher grade levels. The study
revealed that the number of female teachers with in teacher cadres varies
greatly from state to state, from 12\% in Tripura and 70% in Tamil Nadu.
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Viswanathan, G. 2005 Evaluation of Block Resource Centres
(BRCs) functioning in Cuddalore and
Villupuram districts of Tamilnadu.
The main objectives of the above study were: To find out the level of
teachers perception about various dimensions of B.R.C.’s functions. To find
out the level of Academic achievement of III rd standard students. To find out if
there is any significant difference in the scores of achievement of 3rd standard
students among a) Boys and Girls b) Rural and Urban School Students c)
Students of different communities.
The above study revealed that the BRCs functioning in Cuddalroe and
Villupuram Districts are highly appreciable. Urban and Rural teachers’
perception is high and equal. Male and female teachers do not significantly
differ in their perception. Teacher of different age groups do not significantly
differ in their perception.
Sundar, I. 2005 “Socio Economic Analysis of School dropouts
and Retention of Enrollments with reference
to primary education in Cuddalore district in
Tamilnadu”
The main objectives of the study were: To analyze the performance of
district primary education programme in Cuddalore on the basis of time series
data. To analyze the socio-economic causes and reasons for school dropouts at
the primary level education in cuddalore district. To study the factors promoting
schools enrollment in consequence of implementation of District Primary
Education Programme from the point of view of parent respondent. To suggest
certain policy measures to enhance the school enrollment and to achieve the goal
of education for all.
The tool used to achieve the objectives were: Sampling, Data Collection
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and Data Analysis.
The Major Findings of the study are: Economic reasons in school drop
out are quite common in some blocks–Nallur, Mangalore where S.C.
population is predominant. Reduction in girl students drops out due to effective
implementation of SSA schemes for girl education. Poor infrastructure
facilities in some schools. Need of more number of teachers to handle different
classes. Lack of coordination among village panchayats, parent-teacher
association, NGOs and Education. Poverty induced child labour practice, lack
of flexible timings for working children. There is a problem of reenrollment of
school drop out.
Shuklas Subir, et al. 2005 To Study access, equity and improving
quality of elementary education in
Orissa.
The study revealed that very good progress has been made in expanding
access to all groups and habitations, in recruiting teachers and in delivering
infra-structure improvements school and teacher grants are being regularly
received and utilized. Having achieved almost full enrollment, the key
challenge now is to put in place systems to improve the quality of education
which remains an area of concern. The study also revealed that the opening of
new school buildings of additional class rooms and repairs undertaken has
undoubtedly enabled access for nearly all children in the state. The study also
revealed that another important factor for increasing enrolment was the
provision of facilities in underserved areas through EGS; EGS has clearly been
a major factor in the growth of enrollment. The study revealed that a favourable
physical environment was visible in most of the schools, schools look clean,
often with a garden creating a cheerful space for children where new buildings
have been constructed, and some elements that promote learning have been
incorporated. The classrooms visited presented child friendly environments, in
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many of which children were seen to be comfortable and sharing a good
relationship with the teacher. The study reveled that a training plan has been
drawn up for all categories of teachers. For those newly appointed in formal
schools, a seven days induction programme has been implemented, focusing an
activity based pedagogy.
Sarva Shiksha Abhiyan,
Madhya Pradesh
2005 To Study Access, Equity, Community,
Mobilization and Educational planning
on Elementary level in Madhya Pradesh.
The study revealed (1) Madhya Pradesh has made remarkable progress
in education with in three short years between 2001 to 2003-04. (2) Gross
enrollment ratio rose from 96% to 103% in primary education and from 70% to
80% in upper primary education. Girls’ gross enrollment ratio increased from
94% to 102% in primary education and from 87% to 96% in elementary
education. (3) The degree of parental participation and pro-activity of parent
teacher association (PTA) varies across schools and localities. (4) PTA needs
some technical information on school development, such as how the growth of
school population would drive the plan for expansion and improvement of
schools. (5) School buildings were present almost everywhere, the presence of
school is a testimonial to the success in enrollment expansion.
Sanathanam. P. 2005 Remedial Programmes for children with
learning difficulties.
The main objectives of the study were to measure the level of
intellectual development of the children with learning difficulties. To provide
psycho-educational intervention programmes to the children with learning
difficulties and to conduct training programmes for the teachers and parents
regarding learning difficulties to help the children, to improve their academic
performance.
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The main findings of the study were (1) The intellectual capacity of the
children with learning ability is significantly higher than those with learning
disability. (2) Children with learning disability show better academic
performance after remedial programme.
National Institute of
Educational Planning and
Administration, New Delhi
Delhi: NIEPA.
2004 Elementary education in India -
where do we stand? Analytical
report 2003.
Indian education system is one of the largest systems in the world and
collecting reliable data poses problems. District Information System for
Education (DISE) 2001 was software designed by NIEPA which was used to
collect data from the grass roots, and standardize educational variables at the
national level. It eliminated chances of data manipulation. Data was collected
from 8, 53,601 schools, from 461 districts across 18 states, where 87% schools
were located in rural areas. 26.58% primary schools were located within 1 km
from the Cluster Resource Centre (CRC) and 32.85% schools were located
more than 5 km from CRC. Only 4.38% of the total number of schools were
run by Tribal Welfare Department. In 1994, 53.50% new primary schools were
opened in the state of Rajasthan, 26.7% in Andhra Pradesh, 17.90% in Madhya
Pradesh and 24.7% in Uttar Pradesh. More than 80% primary schools in
Karnataka, Maharashtra, Uttar Pradesh and Uttaranchal had permanent
buildings. About 36% primary schools had more than three teachers. 71.9%
primary schools and 79.5% elementary schools had drinking water facility.
About 91.0% primary schools in Uttar Pradesh had drinking water facility
compared to 42.5% schools in Assam. In 2003, about 14% primary schools in
Madhya Pradesh had a ramp in school which was also the highest in country. In
Bihar, Uttar Pradesh and West Bengal, the average number of primary schools
per upper primary school was five and more. Except Bihar and Jharkhand, in
all other states, the share of girls’ enrolment at the primary level was above
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45%. 461 districts indicated a Gender Parity Index (GPI) (2002-2003) of 0.89
in primary classes compared to 0.79 in case of enrolment in upper primary
classes. Uttaranchal had the highest (0.98) GPI and Bihar, the lowest (0.742).
At the primary level, the share of SC and ST enrolment to total enrolment was
21.8% and 9.6% respectively. More than 64% children transited from primary
to upper primary level of education, with no difference in the rate between boys
and girls. Repetition rate in terminal grades such as Grade V and Grade VIII
was comparatively higher than the repetition rate in other primary and upper
primary grades. About 3.16 million teachers were engaged in teaching in
elementary schools. Kerala had the highest number of teachers (19.85%) and
Bihar the lowest (2.55%). Para-teachers were better qualified than regular
teachers. More than half of the para-teachers (56.02%) were graduates
compared to regular teachers (51.44%) who were higher secondary and below.
Despite all these significant achievements, inadequate utilization of data
remains a major area of concern. Despite all significant achievements, DISE
data may not necessarily be absolutely free from limitations, in view of its large
scale operations.
Prasanta Kumar, A.
and Manoranjan, B.
2004 Education for All/ Sarva Shiksha
Abhiyan. Functioning of Sarva Shiksha
Abhiyan Programme (Quarterly
monitoring in Orissa).
Sarva Shiksha Abhiyan (SSA) is the first national programme launched
in 2001, with an objective to achieve the goal of universal primary education
by 2007 and universal elementary education by 2010. It also envisages bringing
back all out of school, never enrolled and drop out children to schools by 2003,
and providing support to pre-school learning in ICDS and non-ICDS areas. The
present report had been prepared to analyze the progress of SSA activities till
November 2003 at district and national level. Data was collected from 2 sample
districts of which one was a DPEP (District Primary Education Programme)
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district Mayurbhanj and the other was a non-DPEP district Nayagarh. From
socio-economic point of view Mayurbhanj was backward compared to
Nayagarh. It was found that by the end of November 2003, the progress on
civil works had been very slow especially due to late release of funds,
inadequate monitoring and lack of district level convergence of SSA with other
allied development schemes. But remarkable progress was made by Orissa
Primary Education Programme Authority (OPEPA) in organizing teachers
training programmes both at state and district level. Nearly 70% EGS
(Education Guarantee Scheme) centres had been made operational by OPEPA
which was a remarkable achievement.
But progress in the opening of Alternate and Innovative Education
Centres (AIE) was very unsatisfactory. Some anomalies were found in the
distribution of text books at block and school level because defective data was
provided by OPEPA to TBPM (Text Book Production and Marketing)
Authority. By November 2003, curriculum for Classes I-VII had been revised
by OPEPA and distributed to some teachers, but no plans had been made to
include specific vocational topics to increase the attendance of children.
OPEPA had covered several activities by November 2003, i.e. identification
survey, medical assessment, distribution of aids, formation of DRCs (District
Report Cards) and BRC (Block Report Cards), etc., but there was poor progress
in selection of IED (Integrated Education for Disabled Children) teachers and
training of anganwadi workers. OPEPA had not undertaken any activity related
to girls and SC/ST education, but it had conducted a series of activities on
distance education. It was also found that some funds had been granted to the
DPCs (District Project Coordinators), but they had neither been oriented nor
given guidelines regarding the use of funds. OPEPA had provided TLM (Total
Literacy Mission) grants and organized training of teachers for multi-grade
teaching to improve the quality of teaching Education for All/ Sarva Shiksha
Abhiyan.
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Nagaraja, B. 2004 Towards Literacy Poverty: An Analysis
of Non-Enrollment of Children in schools
and the need for their Management.
During his analysis of non-enrollment of children in schools and the
need for their management, emphasized that poverty was responsible for low
levels of achievements in education. The eligible children, who were not
enrolled or dropout from the classes, are prone to ‘literacy poverty’ and
deprived of the enabling potentiality. Non-enrollment of children into schools
(literacy poverty) leads to the perpetuation of different types of poverty, which
curtails them from availing and utilizing the development opportunities made
available. Keeping in view the nature, magnitude and dimensions of literacy
poverty, developing countries like India, which have to play a significant role
in enriching the quality of human resources in the context of globalization,
have to design, develop and implement appropriate strategies to eliminate
literacy poverty with due consideration to both demand and supply side
influencing factors, which determine and enhance the quality of our human
resources. The researcher concluded that productive and qualitative human
resources are the only answer which makes India to shine in the present
competitive world.
Kothari, V.N. 2004 Challenge of Universalization of
Elementary Education in India.
The study tried to explain the scenario through the use of variety of data
sources such as the census, the NSS, NCERT and NFHS surveys in terms of
gender, age, rural-urban location, expenditure groups, village amenities, supply
and health and disability status of children. He found that the shortfall was not
confined to low expenditure groups and also low enrollment was found among
6 – 9 age group. Since village infrastructure and health and disability status
seem to be important, specific measures are required to tackle these problems.
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Thangaraj, M. 2002 Mid Day Meal Scheme Impact of noon
meal scheme on enrollment and
retention.
Based on the Mid-Day Meal Scheme of Tamil Nadu, the study evaluated
and found out the impact of the scheme on enrollment and retention in primary
schools. The noon meal scheme was first introduced in 1920 by the then
Madras Municipality Chairman Sir D. Thiyagaraya Chettyar. Later on the
scheme was introduced in 1956 to improve school enrolment by the then Chief
Minister of Tamil Nadu, Shri Kamraj. Shri M.G. Ramachandran introduced the
nutritious noon meal scheme in 1982, which provided meals on all 365 days.
The schemes helped to improve the strength and enrolment in schools and
remove malnutrition of children. The scheme also provided employment to
many people specially widows and destitute, as it created jobs of Aayas, cooks,
Balsevikas and noon meal organizers, etc. The evaluation of the scheme clearly
showed an upward trend in the health status as well as education status of
children. Weight of 90% the children increased, height increased, anemia came
down (18.4% to 11%), and the incidence of eye diseases and dental problems
were reduced. The dropout rates had also come down in Tamil Nadu. To
achieve 100 per cent attendance and 0 per cent dropout, eradication of poverty
is essential.
Yadappanavar, A.V. 2002 Factors influencing elementary schools.
Social Welfare, Karnataka.
The study based on a case study, identified the major reasons for poor
access and retention of children in elementary education in Deodurg Block,
Raichur district, Karnataka. The study revealed that poverty was the main
reason for children not being able to attend school. Teachers faced the problem
of the student population migrating along with their parents looking for jobs.
Girls' education was not given importance as Primary Education compared to
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boys. Infrastructure facilities including toilet, drinking water, and playground
were not satisfactory. Casual parental attitude towards schooling and poor
resource planning were also responsible for poor enrollment of children. The
study recommended that incentives should be provided to low income families
to encourage them to spare their daughters for school. Provision of
roads/transport, upgradation of lower primary schools into primary and higher
primary school and good infrastructure was also recommended.
TINNARI, Third World
Centre New Delhi:
2002 Impact study of education incentives to
school going girls in Haryana IWEDP.
Comparative Studies, New Delhi.
A study was carried out to investigate whether government initiatives
had an impact on girls’ education in Haryana. Haryana’s population was 21.0
million in 2001. Children in the age group 0-6 years numbered 3.2 million. Sex
ratio decreased from 871 in 1951 to 861 in 2001. The sex ratio for all ages was
highest in Mahendragarh and improved from 910 in 1991 to 919 in 2001. The
range of district-wise female literacy increase was highest in Hisar (19.97%)
and lowest in Ambala (11.83%). The present study investigated the education
component of the Integrated Women’s Empowerment Development
Programme (IWEDP) under which some incentives were given to encourage
parents to send their girls to primary schools, and to help them continue up to
higher secondary level. This project also gave incentives to women to become
regular members of the Jagriti Mandalis (women’s empowerment groups).
Kishori Balika Yojana is a very good programme, and this programme is
popular as Didi (Elder Sister) Programme in the villages. A remarkable aspect
of the project was the horizontal integration of women of all castes and classes.
The study covered 40 villages, four each in ten C.D. Blocks of districts
Mahendragarh and Rewari. In all 371 girl beneficiaries were interviewed in
groups. In Mahendragarh district, child sex ratio (0-6 years) has fallen steeply
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from 892 in 1991 to 814 in 2001. Female literacy rate has gone up from 36.5%
to 54.61% during 1991-2001. In Rewari district, women constituted 47.38% of
the total population of the district. The sex ratio has fallen steeply from 927 in
1991 to 901 in 2001. The child sex ratio (0-6 years) has fallen from 894 in
1991 to 814 in 2001. Female literacy rate has gone up from 46.3% to 61.45%
during 1991-2001. In Rewari educational incentives were given to the girls in
the form of money. The incentives encouraged mothers to attend JMs meetings
and send their daughters to school. The number of primary schools in
Mahendragarh district has gone up from 347 to 705 and from 277 to 517 in
Rewari district during 1994-2000. Female enrolment has gone up in both the
districts. In all, 78 girl beneficiaries in district Mahendragarh and 66 in district
Rewari were interviewed. In the IWEDP districts, education of girls has made
substantial progress. In Rewari, girls form 50.48% of the students at the
primary level; 55.25% at middle stage; and 42.81% at the high school/ higher
secondary stage in 1999-2000. In Mahendragarh, girls form 49.59% of the
student population at primary level; 45.29% at the middle level and 42% at the
high and senior secondary level. Majority of them were going to government
schools. Primary schools were available in every village. For middle and
secondary education, 63% girls in Mahendragarh traveled a distance of 0.5 - 1
km; 19% traveled 2 - 5 km, and 18% traveled more than 5 km. In Rewari, 65%
girls traveled 0.5 - 1 km.; 21% traveled 2 - 5 km and only 13% traveled more
than 5 km. The impact of incentive based education on attitudes to self in terms
of self image and self esteem of girls has been positive. There should be more
Jagriti Mandalis, so that more village women can benefit from the programme.
Income generating skills should be taught and special emphasis should be
given to women’s empowerment. To motivate girls for higher education more
senior secondary schools should be opened in villages.
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Ohri and Pankaj. 2002 Impact of District Primary Education
Programme on Girls Education in Haryana.
The sample consisted of 160 teachers/head teachers selected from 40
schools in DPEP district, 16 parents of children and 29 BRCs were selected
randomly. Questionnaire and interview schedules were used for the data
collection. Percentage technique was used for data analysis. The main findings
were (1) DPEP had brought changes in text books to remove gender bias.
Dropout rate had shown sharp decline and consequently retention rate of
students in primary schools had increased sharply after DPEP. (3) The
infrastructure facilities provided by DPEP have increased substantially. (4)
Large numbers of female teachers have been appointed in primary schools after
the introduction of DPEP. (5) About 90% teachers in DPEP schools had the
perception that DPEP has succeeded in achieving its objectives and it should be
continued in future. (6) Parents had responded that DPEP should be continued
in future and implementation of its programmes should be improved.
Ministry of Human Resource
Development, Deptt. of
Elementary Education and
Literacy, New Delhi.
2001 Educating adolescent girls:
“Opening windows”.
Adolescents need specific attention, education and information. This
study, conducted in 1999, was done to map the experiences in educating
adolescent girls in five states namely Andhra Pradesh, Bihar, Delhi, Rajasthan
and Uttar Pradesh. In Andhra Pradesh, six organizations were studied namely
Mahita, Confederation of Voluntary Agencies (COVA), Ananda Bharthi,
Deccan Development Society (DDS), MV Foundation (MVF), and Mahila
Samatha (MS). They successfully launched and sustained a programme for
girls’ education. COVA and Mahita brought together girls for vocational
training and literacy. MS and DDS focused on empowering adolescent girls.
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There was a marked difference between the two sets of girls; MS and DDS
girls showed more confidence and had greater self esteem than COVA and
Mahita girls, where majority of them were Muslims. At Ananda Bharthi, girls
were looked after with care and sensitivity. At MVF, girls were full of energy
and confidence. In Bihar, four Mahila Shiksha Kendras (DIET, Maria Ashram,
District Sheikhpura and Fakirana) were selected. At MSK a minimum of Class
5 education was attained and it ensured that there was no relapse into illiteracy.
The Bihar Education Programme provided an easy way for girls to complete
Class 5 and continue with Class 6 in Government schools. MSKs educational
motivation programme showed girls, who lived in different and distressing
circumstances, how to live together, be well groomed, keep the surroundings
clean, and participate in extra curricular activities. MSK focused on building
self esteem and self confidence of young women. Many women became jagjagi
workers (heads of jajjagi centres). MSKs created an environment that was
conducive for learning. In Rajasthan, to understand the necessary and sufficient
conditions for girls’ enrolment and education, Balika Shikshan Vihars were
organized between 1996 and 1999, and data was collected and analyzed.
Focused discussions and interviews revealed enthusiasm and commitment of
the girls, which was enhanced by perception of education as relevant,
meaningful and empowering. Sensitivity of the programme played a role in
ensuring enrolment and retention in the camps. The flexible curriculum and
camp approach relieved girls from daily duties and helped them to learn faster.
Social consciousness and gender sensitivity were generated.
Kaul, Rekha. 2001 Accessing primary education-going
beyond the classroom.
The study identified the major reasons for poor access and retention,
dropout and non-enrollment of children in 93 primary schools in Karnataka.
Inspite of a vast network of schools (46,900: 1997-98) and major expenditure
on primary education, the persistence of drop-out, non-enrollment, more so
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among SC/ST, the problems and issues related to primary education required a
careful probe. The study included backward districts like Raichur and Bijapur,
and advanced districts like Kodagu, Bangalore, Mysore, Kolar and Mandya.
380 students from Government and aided schools and 110 from private schools
were interviewed. Teachers, parents (of enrolled and drop-out students), head
masters, Government officials, NGOs, Village Education Committee, etc. were
also interviewed. Results revealed that denial of education was linked to the
socio-economic conditions of families. Even in Government run schools
parents have to spend on stationery, transport, school bags and uniforms, etc
which entailed expenses ranging from Rs.600-800 per child per annum in rural
areas to Rs.800-1,200 in urban areas. Children in aided schools did not receive
free books or uniforms. In upper primary classes, text books, uniforms and
school bags were given only to SC/ST children. Of the 291 students
interviewed from lower income group, 55.67% stated that they would not be
able to complete school, due to economic compulsions. There were dropouts in
private schools also. Social and cultural barriers, inappropriate location of
schools, and class, caste and gender factors were other reasons for non-
enrollment and drop-out. Results revealed that in a large number of urban slum
households headed by women, boys continued their schooling while girls
stayed home to do domestic chores. When both parents were working, girls
stayed back to look after their younger siblings. In some Urdu medium schools,
girls dropped out after class IV for lack of an adequate number of Urdu
medium primary schools, or they preferred to study in Primary Education
Madarassas. Poor quality infrastructure, less number of teachers and indifferent
teaching also resulted in low achievement levels among children. Access to
primary education and its quality, retention and dropout rates were ruled by
prevailing caste, class and gender divides in the region. To improve the
education scenario, the study recommended implementation of integrated
government-supported development projects which reduce widespread
inequalities, alleviate poverty and provide adequate support programmes.
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Aggrawal, Y. 2001 Progress towards universal access and retention.
New Delhi: National Institute of Educational
Planning and Administration. (NIEPA).
The goal of universalisation of primary education needs to be achieved
by 2010 as per the targets of Millennium Development Goals (MDG). The
present study examined the various dimensions of access and retention in
District Primary Education Programme (DPEP) districts, and specifically
focused on the structure and trends in enrolment for DPEP districts, and
examined trends in district level performance indicators including retention.
Data was collected from the DPEP states using District Information System for
Education (DISE) formats. The present study covered 192 districts of which 39
were from Phase I. The study found that despite the best efforts of
MHRD/TSG/NIEPA, the implementation of DISE continues to suffer in some
states/districts. This is reflected in delayed data collection, lack of proper
consistency in checking and validation of data, inadequate training of field
functionaries and hardware, less than expected response from state/district
administration, and inability to share data according to the prescribed
procedures. Under DPEP, the construction of more than 1600 new schools and
an additional 26,000 classrooms was completed by 2001. The student
classroom ratio was found to be 50.5 in 2000-01. Among the states, West
Bengal continues to have the highest number of students/ per classroom. Many
schools have over crowded classrooms. The national trends in primary grades
enrollment are showing signs of slow down and stagnating. The year 1998-
2000 witnessed an increase enrolment of about 2.2 million per year, an increase
of about 2% per annum. The DISE data system includes data on underage and
overage children in various grades. The share of female teachers is very low,
and low female literacy districts increased from 16.3% in 1996-97 to 25.3% in
2000-01. The pupil-teacher ratio (PTR) has shown erratic behavior. It has
increased for the very low female literacy districts from 39.2 in 1999-00 to 41.3
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in 2000-01. The PTR registered a marginal decline for the low female literacy
districts. A positive development in terms of gender participation is reflected in
the faster increase in participation of girls in relatively low female literacy
districts. The study found that significant gains in access and retention have
been made, both under the formal as well as alternative systems of primary
education. Despite considerable progress in enrollment and retention, it is
becoming evident that additional efforts would be required before the overall
objectives of DPEP can be fully realized. In order to improve the quality of
data, steps at two levels would be required. Firstly, the Primary Education
practice of sharing school data with stakeholders and the community has to be
strengthened, secondarily, periodic validation of data through scientifically
designed sample surveys should be undertaken, and the margin of error should
be estimated at the district level.
Reddy. P.R. 2001 Primary education in Manipur: A study of
two districts.
The study was carried out in two districts of Manipur as a part of the
evaluation of Operation Blackboard Scheme. Most of the primary schools
surveyed (200 in the two districts) were located at a distance of above 3 kms
from the block head quarters. About 77% and 89% schools had their own
building in Churachandpur and Imphal districts respectively. In Churachandpur
district only 13% and in Imphal only 48% of the schools were well connected
by pucca roads. Public transport and roads were far from satisfactory in most of
the villages. Sizeable number of teachers was qualified below or up to high
school level. Nearly three fourths of the teachers in Churachandpur and more
than half of Primary Education them in Imphal did not have any teaching
training certificates. No uniform timings were maintained in the functioning of
primary schools in Churachandpur district. The average number of blackboards
per school varied between three and four, and nearly a third of the blackboards
in Churachandpur were roll up black boards. Drinking water facility was not
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available in 80% of the schools in Imphal and 52% schools in Churachandpur.
School buildings and space were not adequate. Cleanliness of schools and
children, adequacy of buildings and suitability of seating arrangements were
found to be better in Churachandpur compared to Imphal. School Betterment
Committee was in existence in most of the schools. Increased enrollment of
students was noticed in sample schools. Motivation of teachers, involvement of
communities and monitoring by Education Officials was recommended.
Construction of additional rooms, posting of additional teachers and provision
of physical amenities was also recommended to improve the learning
environment.
Ramachandran,V. 2001 Community participation in primary
education: innovations in Rajasthan.
The study evaluated two innovative education programmes in Rajasthan
- Shiksha Karmi Project and Lok Jumbish. The Shiksha Karmi Project started
in 1987 with the objective of identifying villages/hamlets where primary
schools were not existent or none functioning, where significant proportions of
children were out of school or where schools were plagued with teacher
absenteeism. Lok Jumbish was launched in 1992 to develop, demonstrate,
catalyse and transform the mainstream education system with the objective of
ensuring that every child has access to basic education. Community
mobilisation is the most precious asset of Lok Jumbish, but finding people with
the right attitude and aptitude was not easy. The study also depicted the plight
of scheduled caste children who attend school. The Shiksha Karmi Project
(SKP), based on the Social Work and Research Centre (SWRC) Tilonia
concept, provides a dynamic, functional model of education, involving training
of local school dropouts as primary teachers, to provide education to the most
vulnerable sections of society, including girls. Important features of the SKP
are monitoring by Village Education Committees (VEC) to bring in mid-course
correction, problem solving, adopting a process oriented approach, and
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involvement of NGOs. The study recommended community participation in the
specific context of people who have little or no access to basic education. An
atmosphere has to be created for creating a supportive environment for girls'
participation.
Duraisamy, P. 2001 Effectiveness of Incentives on School
Enrollment and Attainment.
Duraisamy discussed that in the recent years, steps have been taken to
provide incentives such as free mid-day meals, uniforms books, transport and
scholarship and the like that would draw to schools. An important question in
this context is: which government policy will increase enrolment particularly of
girls in primary and secondary schools? It is equally interesting to know which
policy options are most likely to narrow male-female difference in educational
attainment. The state of Tamil Nadu has made pioneering efforts in providing
innovative schemes such as noon meal programme, free books, uniforms and
bus transport to school children. These measures have led the state to attain one
of the highest literary levels in the country.
Agarwal. A. 2001 Study of Non-Enrollment and dropout
among girls at primary level.
Agarwal A (2001) while studying the non enrollment and dropout
among girls at primary level want to know the percentage of enrollment and
dropouts among primary school going children, and to ascertain the reasons of
non enrollment and dropout among girls on a sample of 6 government schools.
The main findings of the study were: The percentage of enrollment of
girls was poor in comparison to boys at primary level; The percentage of
dropouts among girls was more than double as compared to boys; Non
approachability of schools, girls help in domestic work and inability to pay fee
due to poor economic conditions were the three main reasons of non enrollment
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and dropout among girls; Attitude of parents was found negative towards the
education of girls as 16% parents accepted that to provide education to girls
was wastage of money and poor teaching methods and fear of punishment were
some other factors influencing dropout rate among girls to certain extent.
Nagrajan, R. and
Madheswarn, S.
2001 Determinants of child schooling in rural,
Maharashtra.
Nagrajan. R and Madheswaran. S (2001) while examining the role of
social, economic and demographic variables on school attendance of children
aged (6 – 14) in rural Maharashtra the district level data of 1991 census
confirms the rural urban differentials and gender gaps in schooling outcomes.
High adult female literacy and fertility rates and high proportions of SC and ST
and Muslim populations were seen to reduce attendance significantly.
Proportions and average size of land holding were seen to have negative effect
on the same.
Banerji, Rukmini. 2000 Poverty and primary schooling: field
studies from Mumbai and Delhi.
The study based on field work in Delhi and Mumbai, analyzed the
hurdles which have to be crossed in order to achieve universal primary
education. NSS (1993-94) data revealed that out of 185 million children aged
5-14 years, nearly 58 million (one-third) were not in school. The study revealed
that the reason for so many children not being in school had less to do with
their families economic circumstances than with the school system's short
comings. The inadequacy of the school system to attract and keep children is
more crucial than households' economic conditions. School enrollment has
risen dramatically in cities and villages, but the ability of the government
school system to retain and adequately educate children has been less
impressive. The study also revealed that achievement levels in primary schools
were the same between Classes III and IV. It was observed that children who
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had been to school for several years are not permanently literate. The study
suggested adopting a flexible approach, accountability to the community,
innovative actions at the local level whether in the classroom or in the
community must be recognized for the universalisation of primary education in
India. Commitment on the part of schools and communities to the education of
all children must be publicly rewarded.
Rajaram, S. 2000 Educational level, school attendance and
school continuation in India.
Rajaram, S. (2000) conducted a study based on NFHS data, to examine
the level of education, school attendance and school continuation in India.
Analysis of data showed that in about 1/3 of Indian households, no adult
member ever completed grade one. In more than half Indian households, no
adult female had ever completed formal education. The highest grade
completed by a usual adult member among males was maximum in Delhi and
among females it was maximum in Kerala. About 23% children aged 6-14
years never attended school. Percentage of children attending school was above
90 per cent only in 5 states, namely Mizoram, Manipur, Kerala, Himachal
Pradesh and Goa. Lowest attendance was observed in BIMARU states. More
than 5% children dropped out in West Bengal, Tamil Nadu, Maharashtra,
Karnataka, Gujarat, Assam and Andhra Pradesh. The states where the
maximum number of children never went to school were Andhra Pradesh
(28%), Arunachal Pradesh (28%), Assam (23%), Bihar (44%), Karnataka
(22%), Madhya Pradesh (36%), Meghalaya (22%), Orissa (24%), Rajasthan
(37%), West Bengal (28%), and Uttar Pradesh (34%). The total percentage for
India, who never attended school, was 22.98%. The most disadvantaged group
of children in terms of school attendance were from no electrified, Muslim
headed, SC headed, ST headed households and those who lived in kachha (non-
permanent) dwellings. Educational discontinuity was very low in the first years
Chapter – 2 Review of Related Literature
95
of schooling. In India as a whole, 75% of the children continued to study till
the tenth grade.
Sex of the child was an important factor in educational continuity. The
level of education attained by a usual adult male/female had substantial impact
on school attendance and continuation of children in school. The study
recommended that formal education should be provided to all sections of the
population to ensure educational continuity particularly of the vulnerable
sections of society.
Saxena, R. et al. 2000 State policies on incentive schemes in
Primary schools and their contribution
to Girls’ participation.
The study reviewed the policies on incentives for girls’ participation and
their implementation strategies in States and UTs. It identified factors which
contributed to girls' participation in primary education and sought the opinion
of parents and village heads about the implementation of incentive schemes in
Tamil Nadu and Uttar Pradesh. The study was conducted in two phases. In
Phase I, data was collected from 32 States and UTs. In Phase II, in-depth field
study covered a sample of rural primary schools of Tamil Nadu and U.P.
Results revealed that girls' gross enrolment ratio (GER) at primary stage rose
from 60.5% in 1970-71 to 73.5% in 1992-93 and dropout rate decreased from
70.9% to 46.7%. The gap in GER of boys and girls narrowed during the
intervening period. The State Governments organised community awareness
campaigns to enhance girls' education and provided crèches and day care
centres to free girls from baby sitting their siblings. State Governments also
introduced direct incentives like mid-day meals, free supply of uniforms, free
text books, attendance incentive and scholarships for girls. Three kilo grams
(kgs) of food grains per month was supplied to each student in most of the
States. In Tamil Nadu, noon-meal is served to students throughout the year
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including holidays. The above incentives had resulted in notable progress in
girls' education at primary stage. Goa, Haryana, Himachal Pradesh, Kerala,
Maharashtra, Manipur, Meghalaya, Nagaland, Punjab, Tamil Nadu, Andaman
& Nicobar Islands, Chandigarh, Daman & Diu, Delhi, Lakshadweep and
Pondicherry have achieved more than 90 per cent gender parity at primary
stage. Bigger states like Bihar, Jammu & Kashmir, Madhya Pradesh, Rajasthan
and Uttar Pradesh have gender parity below 80 percent. Factors pertaining to
percentage of population below the poverty line, per capita expenditure on
elementary education and percentage of SC population were negatively
associated with GER. Increased educational facility in rural areas, number of
female teachers and serving cooked meals resulted in higher girls’ enrolment.
Broader coverage under the 3 schemes, namely, free text books, free uniform
and attendance scholarship also indicated positive association. Parents and
village heads in UP recommended that text books should be supplied in time,
and cooked meals served instead of dry cereals.
Juneja, Nalini and
Nandi, Nabanita.
2000 Metropolitan cities in India and
education of the poor: the city of Indore.
An estimated 343,000 children in the population will be entitled to free
and compulsory state-provided education in the year 2001. 77.1% of the total
population of 1,091,674 were literate in 1991 (84.9% males and 68.4%
females) in Indore. About 33% of the city’s population was living in slums, and
the literacy rate in slums was 46.4% for males and 20% for women
respectively, as against 71.92% and 57.61% for the city. Indore has a higher
average literacy rate than the rates for the urban population of Madhya Pradesh
state and India, but the literacy rate of weaker sections of the population lags
far behind. Indore would have to achieve the enormous task of enrolling and
retaining almost 343,968 children in the age group 6-14 years in Classes I to
VIII in 2001 before it can claim to have achieved universalisation of education.
In 1998 there were about 261,206 children enrolled in various schools. This
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enrollment information may not be accurate because many private schools
allegedly did not send information to the district office. ‘Nirmay’, a UNICEF
sponsored project started in 45 slum areas, found that out of 13833 children
12962 were enrolled. In Indore the largest number of schools was under private
management of religious bodies, charitable trusts, private educational
foundations, industrial houses and companies. The private unaided sector runs
71.5% of the number of schools, but carries only 48.02% of the enrollment.
The State government schools, though fewer in number, carry 38.5% of the
enrollment, while the aided sector with only 4.8% of the schools carries
13.04% of the enrollment. In 1998 there were only 2 central government
schools. Slum children are grossly affected by the present urban set up. They
are forced to live a life of struggle.
Indian Institute of
Education, Pune.
2000 Implementation of Operation Blackboard
Scheme in Maharashtra.
The study was sponsored by Ministry of HRD to find out the impact of
Operation Blackboard Scheme on certain aspects of primary education viz.
infrastructure, teaching learning equipment, number of teachers and training of
teachers in four districts of Maharashtra. Analysis of data revealed that the
implementation of OB in Maharashtra was good with respect to building and
teaching learning material. Almost 20 per cent of the total grants were
earmarked for supply of teaching learning materials including kits. Under OB
there were significant improvements in infrastructure like building additional
class-rooms, supply of teaching learning material, appointment of additional
teachers, primary teachers' training, utilization of sanctioned grants, etc. A
large number of schools did not possess the facility of toilets, including
separate toilets for girls. The situation regarding drinking water facility was not
satisfactory. Playgrounds, if available, were not in good condition. To improve
the quality of education under OB Scheme, appointment of good teachers and
supply of free uniforms was suggested. Timely supply of OB material and
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provision of adequate funds for replacement of damaged equipment were also
suggested.
Gandhe, S.K. et al. 2000 Implementation of Operation Blackboard
Scheme in Gujarat.
The study sponsored by Ministry of Human Resource Development,
presented the status, and evaluated the implementation of Operation
Blackboard Scheme (OB) in Gujarat. The focus was on its impact on various
aspects of elementary education, (1) infrastructure (2) teaching learning
equipment (3) number of teachers, and (4) training of teachers. The study was
conducted in four districts, 38 blocks and 400 villages. Analysis shows that
15,901 primary schools were covered under the OB Scheme during 1993-94,
which was further extended to upper primary division in 1994-95. Construction
of school buildings/ additional classrooms or appointment of additional
teachers was not undertaken under the OB programme at state level. An
analysis of data indicates that at the district level many primary schools were
identified for these activities. Almost half the schools reported that no item was
made available to them under the scheme. In districts surveyed, 97% schools
had their own buildings, and 54% had playgrounds. Toilet and drinking water
facilities were not available in a large majority of the schools covered under the
OB programme. Maps, plastic globes, educational charts, toys and blocks, and
kits were available in almost 95% of the schools, irrespective of whether they
were covered under OB programme or not. At the district level, 56 teachers had
received three days training. Contingency fund was available, both, in OB and
Non-OB schools. Almost all the school reported that they received contingency
fund in time. The study suggested that schools could be improved under the
programme by appointing good teachers, providing mid-day meals and
supplying free uniforms. Timely supply of OB material and provision of
adequate funds for replacement of damaged equipment were also considered
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desirable. Longer duration of training of teachers under the OB scheme was
also suggested to improve classroom teaching standards.
Shukla, P.D. 2000 Non-Enforcement of Compulsion in Elementary
Education in India.
Shukla, P.D. held the view that it would be wrong to enforce
compulsion in the present context, with the discussion that in universalizing
elementary education in India the policy of persuasion and incentives has been
deliberately adopted instead of enforcing legal compulsion. In the hope of
accelerating progress of universalization and in the context of the recent
decision to abolish child labour, the desirability of enforcing compulsion was
been re-examined. The indication in this regard was from quarters, which
matter. Some international organizations are also understood to support the
change. The matter therefore needs serious considerations.
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AN OVERVIEW
Some researches have been carried out related to the present study. Koul
F.A. (2011) found that the total enrollment in SSA schools in district Anantnag
is 23590 with 12307 (52%) boys and 11283 (48%) girls. Manimekalai, N.
(2011) found that KGBV scheme is a blessing opportunity for the never
enrolled and dropout girls to continue their education. Plan India, New Delhi,
(2009) found that despite the progress a significant number of children in India
were out of school especially from disadvantaged groups because of non
awareness of communities of various government schemes on education.
UNESCO, (2009) Advised, if the world’s Governments are serious about
Education For All, they must get more serious about tackling inequality and
improving quality of education. Sharma, S. (2009) found that the main reason
for not attending school as mentioned by children aged 6 – 17 years in 2006
were that they were not interested in studies. Revathy, G.L. (2008) found that
the management should take care to maintain the current way of working and
ensure that it does not regress to the old bureaucratic model. According to
Directorate of Economics & Statistics J&K Government (2008) 61% schools
have own buildings while as the remaining 39% are housed in rented
accommodations. Sakkthivel, A.M. (2008) found that most of the BRTEs are
positives about the recent changes that are happening in the organization.
Mehta, A.C. (2008) found that 11, 96,663 schools were covered from 609
districts across 28 states and union territories in 2006-07. Institute of Public
Auditors of India New Delhi (2008) stated that school authorities had not
purchased furniture according to instruction issued by UEE mission. Chauhan,
B.R. and Bhupender Sharma (2008) found that the number of children who
entered the school system i.e. enrollment at the primary level in grade 1st in
2000-2001 was 92025. Zhang Yanhong (2008) suggests that the educators,
parents, policy makers and the public need to work together in order to ensure
that once young individuals enter schools they gain a fruitful learning
experience. Khalida, A. (2007) in her study found that maximum students in
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the sample government schools did not qualify the comprehensive achievement
test (CAT) which was used for the first time as a tool for external evaluation as
against the routine teacher made tests. Khandelwal, B.P. (2007) suggested that
the theory and practical components should be assigned equal weightage in the
final assessment, as well as in internal and external assessments. Nayar, U. et
al. (2007) found that Muslim girls and women lag behind their male
counterparts. According to State resource Centre University of Kashmir (2007),
the training given to the teachers was not satisfactory and the level of training
is far from average in all the areas visited. DIET, BheemuniPatnam, Visakha
Patnam District (2006) found that there was 23 percent variation in between the
roll attendance, the physical presence was the same with the attendance in the
above schools irrespective of the locality. Mehrota, S. 2006 apprehends that the
goals of reforming elementary education are more ambitious than the global
EFA goals are unlikely to be achieved with out significant reforms by the
central and state governments. SSA, Srikakulam District, (2006) found that the
net completion rate of the children joined in class 1st during 2000 – 2001 and
were graduated from the schools was 49.55%. Stevenson K. and Balaswamy,
(2006) found that a vast majority of over 80% of students respondents listen to
Radio Lessons and the percentage of non listeners is on the lower side. Malathi,
D. (2006) found that 68% of girls (5 – 15 years) in Chennai and 70% of girls (5
– 16) in Perambalur are currently enrolled. Rehana R. et al. (2006) found that
majority of teachers felt language and Maths were most neglected in previous
teaching practices and by implementing CLIP the language and arithmetic
skills are being improved. Naresh, B. et al. (2006) observed that the maximum
number of out of school children are of migratory labourers from other states
and Nepal. Pandeya, N. et al. (2006) observed that the average enrollment
percent was 57 in EGS, 25 in Apna Vidyalaya, 28 in Angana Vidyalaya, 44 in
Basti Vidyalaya and 19 in Vidiyalaya Chalo Kendras. The Indian Institute of
Education Pune (2006) in its study revealed that all the schools gave a very
good response to the availability of educational and teaching materials.
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Chauhan, D.R. (2006) found that the training component have been judged
useful for teachers to large extent in the areas of teaching learning martial
(TLM) in classroom situation, activity based teaching and child centered
approach followed by subject enrichment. Mehta, A. C. (2006) studied
analytically the elementary education in 581 districts across 29 States and
Union Territories (UTs) of India. Das, B.C. (2006) found that the DPEP has
been successfully providing new primary schools as well as Infrastructure
developments of existing school along with provision of free text books,
appointment of teachers and hostel facility for girls. Vijaya Shury and Amin, C
(2006) found that the interventions were grouped into 6 categories: the
education of girls, alternative schooling and educational guarantee
interventions, inclusive education for the disabled, quality improvement
initiatives, distance education, school management and child trafficking
system. Social and Rural Research Institute (2005) reported that country has
about 19.4 crore children in the age group of 6 – 13 years. Seetharam, R.
(2005) found that family annual income, social community status and
categories of disability have significant effect on the peer group affiliation.
Krishnamurthy, J (2005) stated that the dropout rate is higher for boys and
lower for girls. Subba, R. I.V (2005) found that the state has made study
progress in achieving the goals of universal access and enrollment out of
574,069 children who were out of school in February 2001. A team from SSA
visited Aide Memorie (2005) reported that the opening of new schools and
addition, of classrooms have played an important role in expanding school
facilities to children. Viswanathan, G. (2005) found that the BRCs functioning
in Cuddalroe and Villupuram District are highly appreciable. Sundar, I (2005)
stated that reduction in girl student’s dropouts due to effective implementation
of SSA’s schemes for girl education. Shuklas, S.M. (2005) found that very
good progress has been made in expanding access to all groups and habitations,
in recruiting teachers and infra-structure improvements school and teacher
grants are being regularly received and utilized. SSA, Madhya Predesh (2005)
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report revealed that Madhya Pradesh has made remarkable progress in
education within three short years between 2001 to 2003-04. Sanathanam, P.
(2005) found that intellectual capacity of the children with learning ability is
significantly higher than those with learning disability. NIEPA (2004) stated
that Kerala had the highest number of teachers (19.85%) and Bihar the lowest
(2.55%). Prasanta, K.A. et al. (2004) found that progress in the opening of
Alternative and Innovative Education Centres (AIE) was very unsatisfactory.
Nagaraja, B. (2004) concludes that productive and qualitative human resources
are the only answer which makes India to shine in the present competitive
world. Kothari, V.N. (2004) in his study revealed that the shortfall was not
confined to low expenditure groups and also low enrollment was found among
6 – 9 age group. Thangaraj .M (2002) found that to achieve 100 percent
attendance and zero percent dropout, eradication of poverty is essential.
Yadappanavar, A.V. (2002) found that the infrastructure facilities including
toilet, drinking water, and playground were not satisfactory. Tinnari (2002)
stated that primary schools were available in every village. Ohri and Pankaj
(2002) found that DPEP had brought changes in text books to remove gender
bias. Ministry of Human Resource Development (2001) reported that the
flexible curriculum and camp approach relived girls from daily duties and
helped them to learn faster. Koul, R. (2001) reported that in a large number
urban slum households headed by women, boys continued their schooling
while girls stayed at home to do domestic chores. Aggrawal, Y. (2001) found
that despite the best efforts of MHRD/TSG/NIEPA, the implementation of
DISE continues to suffer in some states or district. Reddy, P.R. (2001) reported
that construction of additional rooms, posting of additional teachers and
provision of physical amenities were also recommended to improve the
learning environment. Ramachandran,V.(2001) recommends community
participation in the specific context of people who have little or no access to
basic education. Duraisamy, P. (2001) found that the state of Tamil Nadu has
made pioneering efforts in providing innovative schemes such as noon meal
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programe, free book, uniforms and bus transport to school children. Aggarwal,
A. (2001) reported that the percentage of enrollment of girls was poor in
comparison to boys at primary level. Nagrajan, R. et al. (2001) found that high
adult female literacy and fertility rates and high proportions of SC and St and
Muslim populations were seen to reduce attendance significantly. Banerji, R
(2000) found that school enrolment has risen dramatically in cities and villages,
but the ability of the government school system to retain and adequately
educate children has been less impressive. Rajaram, S. (2000) in his study
found that most disadvantaged group of children in terms of social attendance
were from no electrified, Muslim headed, SC headed, S T headed house holds
and those who lived Kachha (non-permanent) dwellings. Saxena, R.R. (2000)
in his study found that direct incentives like mid-day meals free supply of
uniform, free text books, attendance incentive and scholarship for girls were
introduced by state governments resulted in notable progress in girls education
at primary stage. Juneja, et al. (2000) found that Indore has a higher average
literacy rate than the rates for the urban population of Madhya Pradesh state
and India, but the literacy rate of weaker section of the population lags far
behind. Indian Institute of Education, Pune (2000) in its study revealed that the
implementation of OB in Maharashtra was good with respect to building and
teaching learning material. Under OB there was significant improvement in
infrastructure like building additional classrooms, supply teaching learning
material, appointment of additional teachers, primary teachers training,
utilization of sanctioned grants etc. Gandhe, S.K. et al. (2000) found that
15,901 primary schools were covered under OB scheme during 1993 – 94
which was further extended to upper primary division in 1994 – 95 in Gujrat.
The study suggested that the schools could be improved under the programme
by appointing good teachers, providing mid-day meals and supplying free
uniform. Shukla, P.D. (2000) found that in universalizing elementary education
in India the policy of persuasion and incentives has been deliberately adopted
instead of enforcing legal compulsion.
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SUMMARY
There is a good deal of empirical research that has been carried out on
Sarva Shiksha Abhiyan and universalization of elementary education. Most of
the studies have been conducted in India and abroad. Generally these studies
are doctoral dissertations while some are project reports. The variables that
have been studied through these researches are Sarva Shiksha Abhiyan (SSA),
universalization of elementary education, dropouts and its causes, evaluation
and organization of various education schemes, enrollment and retention of
children etc. the sampling procedures used in most of the studies appear to be
good. The generalizations are based on well accepted sample sizes, some of
which are selected randomly using systematic stratified or multi stage
techniques and some are drawn through quota or purposive sampling
techniques. In almost all these studies the most frequently used instrument
includes opinionnaires, interviews, schedules, observation, data analysis, rating
scale, check lists, job satisfaction scales etc. the researcher in a few cases have
developed their own questionnaires and opinionnaires. The data in most of
these studies have been analyzed by applying Fisherman's T. Test, Co-efficient
of correlation, percentage statistics, mean and S.D.
The reviewed studies showed that there is a great deal of studies on
Sarva Shiksha Abhiyan (SSA) and universalization of elementary education.
However there has been no such study that evaluates the Rehbar-e-Taleem
Scheme in Kashmir Division.
Thus it can be concluded that the scope of Research is unlimited and
beyond imagination. The findings and conclusions of various investigations
and researches indicated that there are certain spheres to be explored. So,
attempts are to be made to partly make up the deficiencies and fill up the
existing gaps in research in the areas related to Sarva Shiksha Abhiyan (SSA).
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esearch is a systematic attempt to obtain answers to meaningful
questions about phenomena or events through the application of
scientific procedures. Every type of research is directed towards the solution of
a problem characterized by systematic and logical enquiry aimed to develop
generalizations. Principles or theories that will be helpful in predicting future
occurrences research strives to be objective, unbiased and logical, applying the
conclusion research. So every part of research must be planned and designed
carefully so that researcher proceeds ahead without getting confused at the
subsequent setup of research. Research involves the quest for answer to
unsolved problems. Therefore the researcher must have the clear understanding
of what is to be done, what type of data is to be needed and what tools are to be
employed and how data is to be statistically analyzed and interpreted. The
preparation of research proposal or design is an important step in the research
process. A research study is to be carried out as per design formulated in
anticipation. It is important that the design is specially conceived and
objectively executed to bring empirical evidence, by doing so; the observations
on inferences become valid to reply on.
The design of the research is the actual blue-print of the procedure for
the completion of various research steps and thus reaching valid conclusion
regarding the relationships between the variables understudy. A researcher
before formulating a research design should contemplate on it thoroughly
keeping in view the demand of the selected problem. It is, therefore important
R
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that the design is specifically conceived and objectively executed to bring
empirical evidence. A well conceived, adequately planed and executed design
helps greatly in permitting to reply both on observations and inferences.
Experts in research Methodology like Seltiz, Johada, Deutsch and Cook 1961
stated “A research design is the arrangement of conditions for collection and
analysis of data in a manner that aims to combine relevance to the research
purpose with economy in procedure”. J.W. Best (1989) remarks, “Research
design is comparable to the blue print, which the architect prepares before the
bids are let and buildings commence. The initial draft proposal is subject to
modification in the light of analysis by the student and his or her project
advisor”.
Kerlinger (1973) has remarked, “Research design sets up the frame work
for adequate tests of the relations among variables. Design tells us, in the sense,
what observation to make, how to make them and how to analyze the
quantitative representation of the observations. Strictly speaking design does
not tell us precisely what to do, but rather suggests the direction of the
observation making an analyze.”
Similarly Van Dalan (1973) states, “Research is often confused,
floundering process rather a logical, order one. An investigator does take one
step at a time, complete that process, and then move on to next step, he may
take the steps out of order, shuffle back and forth between steps or work on two
steps more or less simultaneously. When ever the investigator report his
findings to the scientific community, however he structures his presentation in
a precise and logically arranged form which closely parallels the steps of the
scientific design refers to the plan and structure of the investigation used to
obtain evidence to answer research questions. The design describes the
procedure for conducting the study, including when, from whom and under
what conditions the data will be obtained.” Kothari (1990) observes, “Research
design stands for advance planning of the method to be adapted for collecting
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the relevant data and the techniques to be used in their research and availability
of staff, time and money.” In this way selecting a particular design is based on
the purpose of the piece of the research to be conducted. The design deals with
selection of subjects, selection of data gathering devices, the procedure of
making observations and the type of statistical analysis to be employed in
interpreting data relationship.
Keeping in view the requirements for an adequate design as discussed
above, the investigator formulated an appropriate design for the purpose of the
present study. The details about the same are give as under.
Sample
The sample chosen for the current investigation consisted of 600
Rehbar-e-Taleem Teachers working in 400 government schools of the ten
districts of Kashmir Division. Random sampling technique was employed to
draw the sample for the study.
The breakup of the sample is as under
District No. of schools
taken as sample
No. of Rehbar-e-
Taleem Teachers
Male
Teachers
Female
Teachers
Trained
Teachers
(M/F)
Untrained
Teachers
(M/F)
Anantnag 33 50 30 20 35 15
Bandipora 27 40 20 20 12 28
Baramulla 30 40 30 10 30 10
Budgam 50 70 40 30 47 23
Ganderbal 40 60 30 30 36 24
Kulgam 25 40 30 10 23 17
Kupwara 30 50 30 20 13 37
Pulwama 50 70 40 30 45 25
Shopian 20 30 20 10 10 20
Srinagar 95 150 30 120 119 31
Total 400 600 300 300 370 230
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Selection and description of Tools
Selection of tools is very important in any research study. If appropriate
tools are not used the investigator may mislead and the efforts of the
investigator would go waste as would not be able to achieve the objectives of
the study. An investigator has to look for such procedural techniques and tools
that will answer his pursuits and hypotheses objectively. A competent
investigator therefore, looks into the possible measure, which can help in
arriving at the described results.
For every research, the researcher either uses the already existing tools
or self constructed tools to collect appropriate data. Accordingly the
investigator used the following tools in order to collect the data as, (i) self
constructed information blank, (ii) opinionnaire and (iii) Meera Dixit’s job
satisfaction scale. A brief description of these tools is as under
(I) Information Blank
The information blank was developed by the investigator and used to
collect the following information about the scheme.
1. Name of the district.
2. Total number of zones in the district.
3. Total number of schools in the district.
4. Total number of schools in the district in which Rehbar-e- Taleem
Teachers are working.
5. Total number of Rehbar-e- Taleem Teachers working in the district.
6. Name of the school.
7. Total number of Rehbar-e- Taleem Teachers working in the school.
8. Name of the Rehbar-e- Taleem Teachers.
9. Educational Qualification of Rehbar-e- Taleem Teachers.
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10. Comments regarding village education committee members.
11. Views regarding the scheme.
(II) OPINIONNAIRE
The opinionnaire was constructed by the investigator to know the
opinion of Rehbar-e-Taleem Teachers about the various functions of the Sarva
Shiksha Abhiyan (SSA) Scheme. It consists of three parts. The number of items
in each part is given below.
 Part A consists of 21 items
 Part B consists of 9 items
 Part C consists of 14 items.
Opionionnaire Part A
In part A of the opinionnaire which consists of 21 items with coded
responses to the items as ‘yes’ or ‘no’
(i) Awareness about the Rehbar-e-Taleem Scheme.
(ii) Satisfaction with Village Education Committees.
(iii) Monitoring of the Scheme.
(iv) Working of Zonal Education Officer (ZEO).
(v) Awareness about Alternative Innovative Education (AIE) and Education
Guarantee Schemes (EGS).
(vi) Satisfaction with the scheme towards the eradication of illiteracy.
(vii) Satisfaction with Mid-Day-Meal (MDM) Scheme.
(viii) Changing attitude of parents towards the formal schooling of their
children.
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Opinionnaire Part B
It contains nine items of multiple choice type questions viz.
(i) Awareness about the structure of VEC’s in the village.
(ii) Awareness about Monitoring and Management System.
(iii) Use of teaching Aids.
(iv) Students feed back.
(v) Provision of essential facilities.
(vi) Co-curricular activities.
Opinionnaire Part C
Part 3rd of the opinionnaire consists of fourteen items, designed to know
the strong and weak points of the Rehbar-e-Taleem Scheme, activities of
VEC’s, Pupil Teacher Ratio (PTR) and to know to what extent the scheme has
promoted the objective of Universalization of Elementary Education.
(III) Mera Dixit’s Job Satisfaction Scale (DJSS):-
Job satisfaction scale developed by Dr. Mrs. Meera Dixit was used to
collect the data. While developing the scale, the author has made use of Likert
type five point scales to measure satisfaction with different aspects of the job.
Before the construction of the scale various measures of job satisfaction,
concerned literature and some experts on the subject were consulted. As the
scale was to be used for teachers of both English and Hindi Medium
Institutions, items were framed in both the languages. Items were formulated
keeping in view the nature and conditions of primary and secondary teachers
on the basis of the information gathered from the teachers themselves. Thus a
preliminary form of a Likert type five point scale having 58 items was
constructed. This form was given to twelve experts, four lecturers in
Education at the Lucknow University, two Principals of Degree Colleges, two
Principals of Intermediate Colleges, one Headmistress of a primary school,
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one Reader in Psychology, Lucknow University and two high school teachers.
They were to judge whether the items measured, were related to job
satisfaction or not. The items on which 80% agreement was found were
included in the scale. For the construction of Hindi version back transaction
method was adopted. Items were arranged at random and Pre-Testing was
done on 100 individuals from different institutions of Lucknow City.
Validity
Items validity, (Discrimination value) was found out by items test
correlation method using persons ‘r’ taking 25% highest scores and 25% lowest
scores and finally calculating‘t’ value for the items of Hindi and English
version of the scale separately. The items which were insignificant had to be
dropped in the final form. Initially there were 58 items of which 6 items had to
be deleted as they were not found to be discriminatory in item analysis.
Distribution of the items in the final form is as follows.
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Distribution of items in the final form of job satisfaction scale
Job Factors Item No. (S) No.
A Intrinsic aspect of the job 1, 11, 25, 30, 35, 46, 52 7
B Salary, promotional avenues and
service conditions
3, 12, 19, 20 31, 34, 45, 50
8
C Physical facilities 2, 10, 24, 29, 36, 43, 48, 49, 51 9
D Institutional Plans and Policies 4, 13, 26, 38, 40, 47 6
E Satisfaction with authorities 5, 14, 21, 27, 32,41 6
F Satisfaction with social status and
family welfare
8,9, 17, 18, 23
5
G Rapport with students 7, 15, 22, 28, 33, 39 6
H Relationship with co-workers 6, 16, 37, 42, 44 5
Total 52
Reliability
Reliability of the scale was determined by split half method. The test
was first divided into two equivalent halves, and the correlation calculated for
these half tests. From the reliability of the half test, the self correlation of the
whole test was calculated by using Spearman Brown Prophecy Formula. Test
retest method also showed high reliability which is given in the following
tables.
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Reliability of the test by split half method
Version of the form N R Index of Reliability
English version 100 0.85 0.92
Reliability of test by retest method
Version of the form N R Index of Reliability
English Version 100 0.75 0.86
Administration of the test
It is self administered scale and can be used for groups of any reasonable
size. It may also be used individually. The instructions are printed on the scale
form. No time limit should be given for this questionnaire. However usual time
for most of the groups to finish it would be one hour. Before administering the
questionnaire, it is advisable to emphasize orally that replies should be checked
as quickly as possible and frankness and sincere cooperation is required. The
group should be assured that their answers would be kept in strict confidence. It
should be emphasized that each and every item should be answered and there is
no right and wrong answer. So the group should give the frank opinion.
Scoring
Scoring is on a five point scale from one to five (1 to 5) for the response
of “strongly agree” scoring is (1) and for “disagree” it is (2), for “undecided”
(3) marks are allotted and for “agree” scoring is (4) and for “strongly disagree”
it is (5). From the scores of teachers, with the help of the below table, one can
get the respective percentile. From this percentile level of satisfaction can be
divided.
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Table showing norms based on Percentile value for the scores of Primary
and Secondary School Teachers.
Raw Scores for
Primary Teachers
Percentile
Value
Raw Scores for
Secondary Teachers
Interpretation
93
102
138
0
1
10
93
103
137
Very low degree of
satisfaction
146
150
154
20
25
30
141
142
144
Low degree of
satisfaction
161
167
173
40
50
60
148
151
154
Average degree of
satisfaction
181
186
190
70
75
80
164
170
175
Good degree of
satisfaction
202
232
240
90
99
100
192
229
240
High degree of
satisfaction
Procedure
For the accomplishment of the objectives set forth for the present
investigation, the investigator personally visited 400 primary and middle
schools of ten districts of Kashmir Division. Random sampling strategy was
followed to draw the sample for the present study. Information blank, self
constructed “opinionnaire”, by investigator and job satisfaction scale by Dr.
Mrs. Meera Dixit was administered on 600 samples of Rehbar-e-Taleem
Teachers working under SSA. Strictly according to the instructions provided in
the manual of the scale. The investigator collected the responses of all the 600
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teachers and the scoring was done according to the instructions given in the
manual of the job satisfaction scale.
The scoring of job satisfaction scale provided raw scores for the eight
areas of the scale (Job Satisfaction) and also total scores for each individual
Rehbar-e-Taleem Teacher.
Statistical Treatment
The data obtained through the administration of Information Blank,
Opinionnaire and Job Satisfaction Scale was put to statistical treatment by way
of computing percentage statistics, mean, S.D. and t–value. The statistical
analysis of the data is presented in the next chapter.
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he analysis and interpretation of the data is of great significance. The data
as such has no meaning, if it is not analyzed and interpreted properly. It
may be fair to say that research consists in general of two large steps, the
collection of data and the analysis of the data. Interpretation calls for a critical
examination of the results of analysis in the light of all the limitations of that
gathered data. Data analysis is the act of transforming data with the aim of
extracting useful information and facilitating conclusion. Data analysis is the
process of systematically applying statistical and/or logical techniques to
describe and illustrate, condenses, recap and evaluate data. According to
Shammo and Resnik (2003) various analytical procedures provide a way to
drawing inductive inferences from data and distinguishing the signal (the
phenomena of interest) from the noise (statistical fluctuations) present in the
data.
After collection of data the next step in the process of research is the
organization analysis and interpretation of data and formulation of
generalizations and conclusions to get a meaningful picture out of the raw
information collected.
The mass data collected through the use of tools need to be systematized
and organized i.e. edited, classified and tabulated before it can serve the
purpose. Here editing implies the checking of gathered data for accuracy,
utility and completeness; classifying refers to the dividing of the information
into different categories; classes or heads, for use; and tabulating denotes the
recording of the classified material in accurate states terms, i.e. marking and
counting frequency tallies for different items on which information is gathered.
T
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Analysis of data includes comparison of outcomes of various treatments
upon the several groups and making of the decision as to the achievement of
the goals of the research. Analysis of data means studying material in order to
determine inherent facts or meanings. It involves breaking down existing
complex factors into simpler parts and putting the parts together in new
arrangements for the purpose of interpretation.
In order to achieve objectives formulated for the present study, the data
was collected with the help of job satisfaction scale by Dr. Mrs. Meera Dixit
and self constructed opinionnaire and information blank. The data was
collected during 2010–2011. The data was subjected to various statistical
techniques viz. Percentage, Mean, SD and ‘t’ test. The details of the statistical
treatment of the data have been arranged in a tabular form and are present in
the following manner.
1. District wise distribution of Government Primary and Middle Schools
and number of Rehbar-e-Taleem Teachers working in them.
2. Number of newly opened and upgraded school in various districts of
Kashmir Division.
3. District wise literacy rate as per census 2001 and 2011.
4. Levels of job satisfaction of Rehbar-e-Taleem Teachers working in
various districts of Kashmir Division.
5. Mean comparison of Rehbar-e-Taleem Teachers (Rural/Urban,
Male/Female, and Trained/Untrained) on various dimensions of Job
Satisfaction Scale.
6. Opinion of Rehbar-e-Taleem Teachers viz. different points of self
constructed opinionnaire.
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Table 1.1: Showing the total number of districts in Kashmir Division
and their educational zones.
S. No. Name of the District Total Number of zones
1 Anantnag 12
2 Bandipora 05
3 Baramulla 16
4 Budgam 12
5 Ganderbal 04
6 Kulgam 06
7 Kupwara 12
8 Pulwama 08
9 Shopian 04
10 Srinagar 08
Total 87
The perusal of table 1.1 shows that there are 12 zones in district
Anantang, 5 in Bandipora District, 16 in Baramulla District, 12 in Budgam
District, 04 zones in Ganderbal District, 06 zones in Kulgam District, 12 zones
in Kupwar, 08 zones in Pulwama, 04 zones in Shopian and 08 in Srinagar
District and the total number of zones was 87 in the ten districts of Kashmir
Division.
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Table 2.1: Showing the total Number of Schools in all the ten Districts of
Kashmir Division and total number of schools where Rehbar-
e-Taleem teachers are working.
S. No. Name of the
District
Total Number of
Schools
Total number of schools
where Rehbar-e-Taleem
teachers are working
1 Anantnag 1377 1040
2 Bandipora 737 570
3 Baramulla 1758 1150
4 Budgam 1140 608
5 Ganderbal 527 258
6 Kulgam 679 533
7 Kupwara 1738 1312
8 Pulwama 790 363
9 Shopian 482 263
10 Srinagar 432 230
Total 9660 6327
The table 2.1 shows that in District Anantnag there are 1377
government schools. Among them Rehbar-e-Taleem Teachers are working in
1040 schools. In district Bandipora there are 737 schools. Among them
Rehbar-e-Taleem Teachers are working in 570 schools. In district Baramulla
there are 1758 schools, out of these Rehbar-e-Taleem Teachers are working in
1150 schools. There are 1140 schools in district Budgam among them Rehbar-
e-Taleem Teachers are working in 608 schools. There are 527 schools in
district Ganderbal out of these Rehbar-e-Taleem Teachers are working in 258
schools. In district Kulgam there are 679 schools out of these Rehbar-e-Taleem
Teachers are working in 533 schools. In district Kupwara there are 1738
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government schools. Among them Rehbar-e-Taleem Teachers are working
1312 schools. There are 790 schools in district Pulwama out of which Rehbar-
e-Taleem Teachers are working in 363 schools. There are 482 schools in
district Shopian out of these Rehbar-e-Taleem Teachers are working in 263
schools and in district Srinagar there 432 schools out of these Rehbar-e-Taleem
Teachers are working in 230 schools.
As such there are 9660 government schools functioning in ten districts
of Kashmir Division, out these Rehbar-e-Taleem Teachers are working in 6327
schools.
On the basis of the above results, the first objective (chapter 1) which
reads “To identify the number of schools in all the ten districts of
Kashmir Division where the Rehbar-e-Taleem Teachers are working”
has been accomplished.
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Table 2.2: Showing the district wise total number of SSA Schools and sex
wise total number of Rehbar-e-Taleem Teachers working in these
schools.
S.No.
Name of the
District
Total number
of Schools
Total number of
Rehbar-e-Taleem
Teachers working
Male Female
1 Anantnag 1040 2464 1548 916
2 Bandipora 570 1487 1152 335
3 Baramulla 1150 3956 2945 1011
4 Budgam 608 2791 1956 835
5 Ganderbal 258 1150 745 405
6 Kulgam 533 1655 1186 469
7 Kupwara 1312 4997 3600 1397
8 Pulwama 363 1704 988 716
9 Shopian 263 968 650 318
10 Srinagar 230 538 168 370
Total 6327 21710 14938 6772
A quick look on table 2.2 shows that in District Anantnag the total
number of schools was 1040 in which 2464 Rehbar-e-Taleem Teachers are
working with 1548 male teachers and 916 female teachers. In district
Bandipora there are 570 SSA Schools where 1487 Rehbar-e-Taleem Teachers
are working among them 1152 are male and 335 are female teachers.
In District Baramulla the total number SSA Schoolswas1150 in which
3956 Rehbar-e-Taleem Teachers are working with 2945 male and 1011 female
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teachers. In district Budgam there are 608 SSA Schools, in which 2791
Rehbar-e-Taleem Teachers are working among them 1956 are male teachers
and 835 are female teachers. In District Ganderbal the total number SSA
schoolswas258 in which 1150 Rehbar-e-Taleem Teachers are working with
745 male and 405 female teachers. In district Kulgam there 533 schools in
which 1655 Rehbar-e-Taleem Teachers are working, among them 1186 are
male and 469 are female teachers.
In district Kupwara there are 1312 schools in which 4997 Rehbar-e-
Taleem Teachers are working, among them 3600 are male and 1397 are female
teachers. In district Pulwama there are 363 SSA schools in which 1704 Rehbar-
e-Taleem Teachers are working, among them 988 are male and 716 are female
teachers. In district Shopian there are 263 SSA schools in which 968 Rehbar-e-
Taleem Teachers are working among them 650 are male and 318 are female
teachers and in district Srinagar there 230 SSA schools in which 538 Rehbar-e-
Taleem Teachers are working among them 168 are male and 370 are female
teachers.
Over all in all the ten districts of Kashmir division there are
6327schools,in which 21710 Rehbar-e-Taleem Teachers are working, out of
these 14938 are male and 6772 are female teachers.
In the light of the above results, second objective (chapter 1) which reads, ‘To
identify the total number of Rehbar-e-Taleem Teachers working in Kashmir
Division has been realized.
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Table 2.3: Showing the district wise total number of SSA Schools and
classification of Rehbar-e-Taleem Teachers on the basis of
trained and untrained.
S. No. Name of the
District
Total number of
Rehbar-e-Taleem
Teachers working
Trained Untrained
1 Anantnag 2464 499 1965
2 Bandipora 1487 315 1172
3 Baramulla 3956 1102 2854
4 Budgam 2791 659 2132
5 Ganderbal 1150 294 856
6 Kulgam 1655 500 1155
7 Kupwara 4997 485 4512
8 Pulwama 1704 384 1320
9 Shopian 968 179 789
10 Srinagar 538 410 128
Total 21710 4827 16883
The table 2.3 shows that in District Anantang there are 2464 Rehbar-
e-Taleem Teachers working among them 499 are trained and 1965 are
untrained teachers. In district Bandipora there are 1487 Rehbar-e-Taleem
Teachers working, among them 315 are trained and 1172 are untrained. In
District Baramulla there are 3956 Rehbar-e-Taleem Teachers working, among
them 1102 are trained and 2854 are untrained. In District Budgam 2791
Rehbar-e-Taleem Teachers are working out these 659 are trained and 2132 are
untrained. In District Ganderbal 1150 Rehbar-e-Taleem Teachers are working
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out of these 294 are trained and 856 are untrained. In district Kulgam 1655
Rehbar-e-Taleem Teachers are working out of these 500 teachers are trained
and 1155 are untrained. In District Kupwara 4997 Rehbar-e-Taleem Teachers
are working out of these 485 are trained and 4512 are untrained. In District
Pulwama 1704 Rehbar-e-Taleem Teachers are working out of these 384 are
trained and 1320 are untrained. In district Shopian there are 968 Rehbar-e-
Taleem Teachers working out of these 179 are trained and 789 are untrained.
In District Srinagar there are 538 Rehbar-e-Taleem Teachers working, out of
these 410 are trained and 128 are untrained. The data shows that overall in all
the ten districts of Kashmir division the total Rehbar-e-Taleem Teachers are
21710 among them 4827 are trained and 16883 are untrained.
In the light of the above results the third objective (chapter 1) which
reads, ‘To classify Rehbar-e-Taleem Teachers on the basis of
male/female, trained/untrained has been realized.
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Table 3.1: Showing the number of newly opened schools under SSA
from 2001 to 2011 along with the total number of Rehbar-e-
Taleem Teachers working in these schools.
S. No. Name of the
District
Number of Newly
opened schools
Number of Rehbar-e-
Taleem Teachers working
1 Anantnag 427 820
2 Bandipora 272 476
3 Baramulla 607 1088
4 Budgam 300 580
5 Ganderbal 140 250
6 Kulgam 251 462
7 Kupwara 692 1210
8 Pulwama 202 368
9 Shopian 145 268
10 Srinagar 123 226
Total 3159 5748
A quick glance of the table 3.1 shows that the total number of newly
opened schools under SSA in all the ten districts of Kashmir division was
3159, where in 5748 Rehbar-e-Taleem Teachers are working.
The above table reveals that there are 427 schools opened in District
Anantnag under SSA where 820 Rehbar-e-Taleem Teachers are working. In
District Bandipora there are 272 newly opened schools in which 476 Rehbar-
e-Taleem Teachers are working. In District Baramulla 607 schools have been
opened under SSA where 1088 Rehbar-e-Taleem Teachers are working.
Similarly in District Budgam the total number of schools opened under SSA
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was 300 in which 580 of Rehbar-e-Taleem Teachers are working. In District
Gandarbal 140 schools have been opened under SSA with 250 Rehbar-e-
Taleem Teachers working in them. In District Kulgam there are 251 newly
opened schools where 462 Rehbar-e-Taleem Teachers are working. Similarly
there are 692 schools opened in District Kupwara under SSA where 1210
Rehbar-e-Taleem Teachers are working. In District Pulwama 202 schools have
been opened under SSA where 368 Rehbar-e-Taleem Teachers are working. In
District Shopian 145 schools have been opened under SSA where 268 Rehbar-
e-Taleem Teachers are working and in District Srinagar the total number of
schools opened under SSA was 123 wherein 226 Rehbar-e-Taleem Teachers
are working.
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Table 3.2: Showing the number of upgraded schools under SSA from 2001
to 2011 along with the total number of Rehbar-e-Taleem
Teachers working in these schools.
S. No.
Name of the
District
Number of
Upgraded schools
Number of Rehbar-e-
Taleem Teachers
working
1 Anantnag 613 987
2 Bandipora 298 415
3 Baramulla 543 966
4 Budgam 308 678
5 Ganderbal 118 226
6. Kulgam 282 462
7 Kupwara 620 1038
8 Pulwama 161 356
9 Shopian 118 146
10 Srinagar 107 210
Total 3168 5484
A quick view of the table 3.2 shows that the total number of upgraded
schools under SSA in all the ten districts of Kashmir division was 3168, where
in 5484 Rehbar-e-Taleem Teachers are working.
The above table reveals that there are 613 schools upgraded in District
Anantnag under SSA where 987 Rehbar-e-Taleem Teachers are working. In
District Bandipora there are 298 upgraded schools in which 415 Rehbar-e-
Taleem Teachers are working. In District Baramulla 543 schools have been
upgraded under SSA where 966 Rehbar-e-Taleem Teachers are working.
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Similarly in District Budgam the total number of schools upgraded under
SSAwas308 in which 678 Rehbar-e-Taleem Teachers are working. In District
Gandarbal 118 schools have been upgraded under SSA with 226 of Rehbar-e-
Taleem Teachers working in them. In District Kulgam there are 282 upgraded
schools where 462 Rehbar-e-Taleem Teachers are working. Similarly there are
620 schools upgraded in District Kupwara under SSA where 1038 of Rehbar-e-
Taleem Teachers are working. In District Pulwama 161 schools have been
upgraded under SSA where 356 Rehbar-e-Taleem Teachers are working. In
District Shopian 118 schools have been upgraded under SSA where 146
Rehbar-e-Taleem Teachers are working and in District Srinagar the total
number of schools upgraded under SSA was 107 wherein 210 Rehbar-e-
Taleem Teachers are working.
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Table 4.1: Showing the district wise enrolment in KGBV’s and the total
number of Rehbar-e-Taleem Teachers working in these
schools.
S.No. Name of the
District
Total No.
of KGBV’s
Total
Enrolment
Total
ReTs
Pupil Teacher
Ratio
1 Anantnag 6 266 40 1:7
2 Bandipora x x x x
3 Baramulla 09 462 50 1:9
4 Budgam 06 383 42 1:9
5 Ganderbal 02 120 14 1:9
6 Kulgam 03 148 21 1:7
7 Kupwara 06 354 42 1:8
8 Pulwama 05 299 31 1:10
9 Shopian x x x x
10 Srinagar 02 62 13 1:5
Total 39 2094 253 1:8
The table 4.1 shows that the total number of KGBVs SSA schools in
district Anantnag was 06 and the total enrolment in these schools was 266.
The number of Rehbar-e-Taleem Teachers working in these schools was 40.
Here the pupil teacher Ratio was 1:7. There was no KGBV school in
Bandipora. In District Baramulla the total number of KGBVs was 09 and the
total enrolment in these schools was 462. The number of Rehbar-e-Taleem
Teachers working in these schools was 50. Here the pupil teacher ratio was
1:9. The total number KGBVS in district Budgam was 06 and total enrolment
was 383. The number of Rehbar-e-Taleem Teachers working in these schools
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was 42. Here the pupil teacher ratio 1:9. In district Ganderbal there are 02
KGBV schools and the total enrolment in these schools are 120. The number
of Rehbar-e-Taleem Teachers working in these schools was 14. Here the pupil
teacher ratio was 1:9.
In District Kulgam the total number of these schools was 03 and total
enrollment in these schools was 148. The number of Rehbar-e-Taleem
Teachers working in these schools was 21. Here the pupil teacher ratio was
1:7. The total number of KGBV SSA schools in district Kupwara was 06 and
the total enrollment in these schools was 354. The number of Rehbar-e-
Taleem Teachers working in these schools was 42. Here the pupil teacher
ratio was 1:8.
In District Pulwama the total number KGBV SSA schools was 05 and
the enrollment in these schools was 299. The number of Rehbar-e-Taleem
Teachers working in these schools was 31. Here the pupil teacher rations 1:10.
There was no KGBV in District Shopian. In District Srinagar the total number
KGBV schools was 02. The total enrollment in these schools was 62. The
total number Rehbar-e-Taleem Teachers working these schools was 13. Here
the pupil teacher ratio was 1:5.
And the total number of KGBVs in all the ten District of Kashmir
division was 39, enrolling 2094 children with 253 Rehbar-e-Taleem Teachers
the working. The overall pupil teacher ratio was 1:8.
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Table 5.1: Showing the District wise enrollment of children in
government primary schools classes (1–5th) in various Districts
of Kashmir Division.
A quick look on table 5.1 shows that the total number of government
primary schools in ten districts of Kashmir Division was 5823 with total
enrollment 448006 among them girls are 220601 constituting 49.25% and
boys 227405 constituting 50.75%.
In District Anantnag the total number of government primary schools
was 757 and the total enrollment was 79139 with 44024 (55.63%) boys and
35115 (44.37%) girls. The total number government primary schools in
District Bandipora was 484. The total enrollment was 35518 with 18325
(51.59%) boys and 17193 (48.41%) girls. In District Baramulla the total
number of government primary schools was 1086 and the total enrollment in
S. No.
Name of the
district
Total No.
of Schools
Boys % Girls % Total
1 Anantnag 757 44024 55.63 35115 44.37 79139
2 Bandipora 484 18325 51.59 17193 48.41 35518
3 Baramulla 1086 45111 50.16 44811 49.84 89922
4 Budgam 716 24932 49.49 25441 50.51 50373
5 Gandarbal 353 8309 51.32 7879 48.68 16188
6 Kulgam 340 18181 51.99 16784 48.01 34965
7 Kupwara 996 39341 48.66 41492 51.34 80833
8 Pulwama 547 13756 47.39 15270 52.61 29026
9 Shopian 340 7303 46.96 8247 53.04 15550
10 Srinagar 204 8123 49.25 8369 50.75 16492
Total 5823 227405 50.75 220601 49.25 448006
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these schools was 89922 with 45111 (50.16) boys and 44811 (49.84%) girls.
In District Budgam the total number of government primary schools was 716
and the total enrollment was 50373 with 24932 (49.49%) boys and 25441
(50.51%) girls. In District Gandarbal there are 353 schools having enrollment
of children 16188 with 8309 (51.32%) boys and 7879 (48.68) girls. In District
Kulgam the total number of government primary schools was 340. The total
enrollment was 34965 with 18181 (51.99%) boys 16784 (48.01%) girls. In
District Kupwara the total number of primary school was 996 with total
enrollment 80833. Among them 39341(48.66%) are boys and 41492 (51.34%)
are girls.
In District Pulwama there are 547 government primary schools. The
total enrollment of children in these schools was 29026. Among them 13756
(47.39%) are boys and 15270 (52.61%) are girls. Similarly in District Shopian
there are 340 government primary schools with total enrollment 15550 among
them 7303 (46.96%) are boys and 8247 (53.04%) are girls. In District
Srinagar there are 204 government primary schools. The total enrollment in
these school was 16492 among them 8123 (49.25%) are boys and 8369
(50.75%) are girls.
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–5th) in various Districts of Kashmir
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Table 5.2: Showing the District wise enrollment of children in government
middle schools (Classes 6th to 8th) in various Districts of Kashmir
Division.
The table 5.2 shows that the total number of government middle schools
in all the ten districts of Kashmir Division was 3837 with total enrollment
220032 among them girls are 108513 constituting 49.32% and boys 111519
constituting 50.68%.
In district Anantnag the total number of government Middle Schools
was 618 and the total enrollment was 39069 with 20539 (52.57%) are boys and
18530(47.43%) are girls. The total number government middle schools in
District Bandipora was 253 and the total enrollment was 17134 among them
9112 (53.19%) boys and 8022(46.81%) are girls. In District Baramulla the total
number of government middle schools was 672 and the total enrollment in
S. No.
Name of the
district
Total No. of
Schools
Boys % Girls % Total
1 Anantnag 618 20539 52.57 18530 47.43 39069
2 Bandipora 253 9112 53.19 8022 46.81 17134
3 Baramulla 672 23709 50.44 23295 49.56 47004
4 Budgam 426 12030 49.23 12405 50.77 24435
5 Gandarbal 174 5700 52.87 5081 47.13 10781
6 Kulgam 339 9871 51.99 9113 48.01 18984
7 Kupwara 742 15666 50.09 15609 49.91 31275
8 Pulwama 243 6862 47.88 7469 52.12 14331
9 Shopian 142 4029 46.83 4573 53.17 8602
10 Srinagar 228 4001 47.53 4416 52.47 8417
Total 3837 111519 50.68 108513 49.32 220032
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these schools was 47004 with 23709 (50.44%) enrollment of boys and 23295
(49.56%) girls. In district Budgam the total number of government middle
schools was 426 and the total enrollment was 24435 with 12030 (49.23%) boys
and 12405 (50.77%) girls. In District Gandarbal there are 174 government
middle schools having enrollment of children 10781 with 5700 (52.87%) boys
and 5081 (47.13%) girls. In District Kulgam the total number of government
middle schools was 339. The total enrollment was 18984 with 9871 (51.99%)
boys and 9113 (48.01%) girls. In District Kupwara the total number of primary
school was 742 with total enrollment 31275. Among them 15666 (50.09%) are
boys and 15609(49.91%) are girls.
In District Pulwama there are 243 government middle schools. The total
enrollment of children in these schools was 14331. Among them 6862(47.88%)
are boys and 7469(52.12%) are girls. Similarly in District Shopian there are
142 government middle schools with total enrollment 8602 among them
4029(46.83%) are boys and 4573(53.17%) are girls. In District Srinagar there
are 228 government middle schools. The total enrollment in these school was
8417 among them 4001(47.53%) are boys and 4416 (52.47%) are girls.
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th to 8th) in various Districts of Kashmir
Boys
Girls
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Table 6.1: Showing the district wise literacy rate in Kashmir Division as
per the census 2001.
S.No Name of the
district
Male Literacy
%age
Female Literacy
%age
Total
%age
1 Anantnag 57.60 34.40 46.50
2 Baramulla 57.10 32.30 45.50
3 Budgam 53.50 30.60 42.50
4 Kupwara 56.10 28.70 43.20
5 Pulwama 60.70 37.70 49.60
6 Srinagar 69.60 48.10 59.80
Total 60.04 36.31 48.86
The table 6.1 reveals that the total literacy percentage as per the census
2001 was 48.86% constituting 60.04% of male and 36.31% of female. In
District Anantnag the total literacy percentage was 46.50% constituting 57.60%
male and 34.40% female. In District Baramulla the total literacy percentage
was 45.50% constituting 57.10% male and 32.30% female. In District Budgam
the total literacy percentage was 42.50% constituting 53.50% male and 30.60%
female. Similarly in District Kupwara the total literacy percentage was 43.20%
constituting 56.10% male and 28.70% female. In District Pulwama the total
literacy percentage was 49.60% constituting 60.70% male and 37.70 % female
and in District Srinagar the total literacy percentage was 59.80% constituting
69.60% male and 48.10% female.
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Table 6.2: Showing the district wise literacy rate in Kashmir Division as
per the survey report conducted in 2008.
S.No. Name of the
District
Male Literacy
%age
Female
Literacy %age
Total
%age
1 Anantnag 76.57 56.75 67.16
2 Bandipora 67.29 43.94 56.30
3 Baramulla 67.29 48.40 58.39
4 Budgam 60.46 42.12 51.83
5 Ganderbal 61.62 46.67 54.59
6 Kulgam 64.13 47.68 56.40
7 Kupwara 54.91 44.56 50.05
8 Pulwama 70.29 55.38 63.28
9. Shopian 80.20 52.29 67.08
10. Srinagar 81.56 68.19 75.21
Total 69.16 52.45 61.28
The table 6.2 reveals that the total literacy percentage as per the literacy
report of 2008 in Kashmir Division was 61.28%, constituting 69.16% of male
and 52.45% of female. In District Anantnag the total literacy percentage was
67.16% constituting 76.57% male and 56.75% female. In District Bandipora
the total literacy percentage was 56.30% constituting 67.29% male and 43.94%
female. In District Baramulla the total literacy percentage was 58.39%
constituting 67.29% male and 48.40% female. In District Budgam the total
literacy percentage was 51.83% constituting 60.46% male and 42.12% female.
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Similarly in District Ganderbal the total literacy percentage was 54.59%
constituting 61.62% male and 46.67% female. In District Kulgam the total
literacy rate was 56.40% constituting 64.13% male and 47.68% female. In
District Kupwara the total literacy percentage was 50.05% constituting 54.91%
male and 44.56% female. In District Pulwama the total literacy percentage was
63.28% constituting 70.29 % male and 55.38% female. In District Shopian the
total literacy percentage was 67.08% constituting 80.20% male and 52.29%
female and lastly in District Srinagar the total literacy percentage was 75.21%
constituting 81.56% male and 68.19% female.
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Table 6.3: Showing the District wise literacy rate in Kashmir Division as
per census 2011.
S.No.
Name of the
District
Male
Literacy
%age
Female
Literacy
%age
Total
%age
Increase in
literacy %age
from 2001 – 11
1. Anantnag 74.13 54.15 64.32 17.82%
2 Bandipora 68.41 46.24 57.82 -
3 Baramulla 77.35 55.01 66.93 21.53
4 Budgam 68.18 46.60 57.98 15.48
5 Ganderbal 70.74 47.62 59.99 -
6 Kulgam 70.59 49.74 60.35 -
7 Kupwara 77.10 54.79 66.92 23.72
8 Pulwama 75.41 52.81 65.00 15.40
9 Shopian 71.86 52.77 62.49 -
10 Srinagar 78.01 63.47 71.21 11.41
Total 73.17% 52.32% 63.30% 14.44%
Table 6.3 reveals that the total literacy percentage as per the census 2011
was 63.30%. Among them male literacy percentage was 73.17% and female
literacy percentage was 52.32%. Hence the overall increase in literacy percentage
from 2001 to 2011 was 14.44%. The above table shows that the literacy
percentage in District Anantnag was 64.32% among them the male literacy
percentage was 74.13% and female literacy percentage was 54.15%. Hence the
increase in literacy percentage from 2001 to 2011 was 17.82. Similarly in
District Bandipora the total literacy percentage was 57.82% among them male
literacy percentage was 68.41% and female literacy percentage was 46.24%. In
District Baramulla the total literacy percentage was 66.93% out of these male
literacy percentage was 77.35% and female literacy percentage was 55.01%.
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Hence the increase in literacy percentage was 21.53% from 2001 to 2011. In
District Budgam the total literacy percentage was 57.98% among them male
literacy percentage was 68.18% and female literacy percentage was 46.6% and
increase in literacy percentage from 2001 to 2011 was 15.48%.
In District Ganderbal the total literacy percentage was 59.99% out these
male literacy percentage was 70.74% and female literacy percentage was
47.62%. In District Kulgam the total literacy percentage was 60.35. Out of
these male literacy percentage was 70.59% and female literacy percentage was
49.74%. Similarly in District Kupwara the total literacy percentage was
66.92% among them male literacy percentage was 77.1% and female literacy
percentage was 54.79%. The increase in literacy percentage was 23.72% from
2001 to 2011. In District Pulwama the total literacy percentage was 65.00%
among them male percentage was 75.41% and female literacy percentage was
52.81%. The increase in literacy percentage was 15.40% from 2001 to 2011. In
District Shopian the total literacy percentage was 62.49% among them male
literacy percentage was 71.86% and female literacy percentage was52.77%.
Lastly in District Srinagar the total literacy percentage was 71.21% among
them the male literacy percentage was 78.01% and female literacy percentage
was 63.47%. The increase in literacy percentage was 11.41%. The increase in
literacy percentage of Districts Kulgam, Shopian, Ganderbal and Bandipora
was not available as these Districts were created after 2001 census.
In the light of the above results the fourth objective (chapter 1) which reads,
‘To study the impact of Rehbar-e-Taleem Scheme vis -a- vis enhancement
in enrollment and retention of children in schools’ has been accomplished.
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JOB SATISFACTION
Job satisfaction is defined as an individual’s general attitude towards his
or her job. It is the extent to which individual needs are satisfied and the extent
to which the individual perceives that satisfaction as to which stemming from
his tattletale job situation. Job satisfaction refers to the satisfaction of a worker
in his work. Efficient performance at a job is positively correlated with the
degree of satisfaction in the job. Job satisfaction is an important focus for study
because it is the source of motivation to sustain effort, in performing over and
required for teaching. The work satisfaction of teachers refers to how contented
or well pleased they feel about their work and the circumstances surrounding
their work. Job satisfaction is a crucial factor in improving the quality of
instruction, educational and research output and student teacher relationship.
Infact the success of an educational institution can to a considerable extent be
assessed by the level of job satisfaction of its teachers. A glow of satisfaction
may prevail, the days work and make events seem to run smoothly and a cloud
of dissatisfaction may descend and envelop the individual in a fog of
discontent. The educational institutions are considered as social system and
teachers are significant actors in that. Infact, the teacher is the most significant
feature in the learning environment provided by the institutions. To investigate
the job satisfaction of Rehbar-e-Taleem teachers, job satisfaction scale
developed by Mrs. Meera Dixit was employed to measure the job satisfaction
of Rehbar-e-Taleem teachers in the areas of intrinsic aspect of the job, salary,
promotional avenues, and service conditions, physical facilities, institutional
plans and policies, satisfaction with authorities, satisfaction with social status
and family welfare, rapport with students and relationship with co-workers.
The scores in the scale being 240 or above are considered as highest degree of
satisfaction, 181 – 201, 161 – 180, 146 – 160, 93 – 145 are considered as good
degree of satisfaction, average degree of satisfaction, low degree of satisfaction
and a very low degree of satisfaction respectively.
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Table 7.1: Showing the levels of job satisfaction of Rehbar-e-Taleem
Teachers working in various districts of Kashmir Division
(N=600).
Scores obtained
in DJSS
Remarks N Percentage
202 – 240
Highest degree of
Satisfaction
35 5.84%
181 – 201
Good degree of
Satisfaction
365 60.83%
161 – 180
Average degree of
Satisfaction
181 30.17%
146 – 160
Low degree of
Satisfaction
13 2.16%
93 – 145
Very low degree of
satisfaction
6 1.00 %
A perusal of table 7.1 shows the levels of Job Satisfaction of Rehbar-e-
Taleem Teachers working in various districts of Kashmir Division. The
statistical Data reveals that 5.84% of Rehbar-e-Taleem Teachers were found
Highly satisfied with the job, 60.83% were having good degree of satisfaction
and 30.17% were having average degree of satisfaction with the Job. However
2.16% were found having low degree of satisfaction and only 1% were found
having very low degree of satisfaction with the job.
Chapter – 4
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Table 7.2: Showing the levels of job satisfaction of Male (N = 300) and
Female (N=300) Rehbar-e-Taleem Teachers working in
various districts of Kashmir Division.
Scores obtained
in DJSS
Remarks
Male
N= 300
Percentage
Female
N = 300
Percentage
202 – 240
Highest degree of
Satisfaction
10 3.33% 25 8.33%
181 – 201
Good degree of
Satisfaction
181 60.33% 184 61.33%
161 – 180
Average degree of
Satisfaction
101 33.67% 80 26.67%
146 – 160
Low degree of
Satisfaction
05 1.67% 08 2.67%
93 – 145
Very low degree
of satisfaction
03 1.00 % 03 1.00 %
A quick glance of table 7.2 shows the levels of Job Satisfaction of Male
and Female Rehbar-e-Taleem Teachers working in various districts of Kashmir
Division. The statistical Data reveals that 3.33% of Male and 8.33% of Female
Rehbar-e-Taleem Teachers were found Highly satisfied with the job, 60.33%
Male and 61.33% Female Rehbar-e-Taleem Teachers were having good degree
of satisfaction and 33.67% Male and 26.67 Female Rehbar-e-Taleem Teachers
were having average degree of satisfaction with the Job. However 1.67% of
Male and 2.67% Female Rehbar-e-Taleem Teachers were found having low
degree of satisfaction and only 1% Male and 1% Female Rehbar-e-Taleem
Teachers were found having very low degree of satisfaction with the job.
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of Male (N=300) and Female
-e-Taleem Teachers working in various districts
181 – 201 161 – 180 146 – 160 93 – 145
Percentage of male
percentage of Female
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Table 7.3: Showing the levels of job satisfaction of Rural Male and Female
Rehbar-e-Taleem Teachers working in various districts of
Kashmir Division (N = 150).
Scores obtained
in DJSS
Remarks
Male
N= 75
%age
Female
N= 75
%age
202 – 240
Highest degree of
Satisfaction
2 2.67% 4 5.33%
181 – 201
Good degree of
Satisfaction
40 53.33% 47 62.67%
161 – 180
Average degree of
Satisfaction
30 40% 22 29.33%
146 – 160
Low degree of
Satisfaction
2 2.67% 2 2.67%
93 – 145
Very low degree of
satisfaction
1 1.33% 0 0.00%
A perusal of table 7.3 shows the levels of Job Satisfaction of Rural Male
and Female Rehbar-e-Taleem Teachers working in various districts of Kashmir
Division. The statistical Data reveals that 2.67% male and 5.33% female
Rehbar-e-Taleem Teachers were found Highly satisfied with the job, 53.33%
male and 62.67% female Rehbar-e-Taleem Teachers were having good degree
of satisfaction and 40% male and 29.33% female Rehbar-e-Taleem Teachers
were having average degree of satisfaction with the Job. However 2.67% male
and 2.67% female Rehbar-e-Taleem Teachers were found having low degree of
satisfaction and only 1.33% male and 0.00% female Rehbar-e-Taleem Teachers
were found having very low degree of satisfaction with the job.
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Table 7.4: Showing the levels of job satisfaction of Urban Male and Female
Rehbar-e-Taleem Teachers working in various districts of
Kashmir Division (N=150).
Scores obtained
in DJSS
Remarks
Male
N= 75
%age
Female
N= 75
%age
202 – 240
Highest degree of
Satisfaction
2 2.67% 3 4%
181 – 201
Good degree of
Satisfaction
34 45.33% 45 60%
161 – 180
Average degree of
Satisfaction
35 46.67% 23 30.67%
146 – 160
Low degree of
Satisfaction
2 2.67% 2 2.67%
93 – 145
Very low degree
of satisfaction
2 2.67% 2 2.66%
A perusal of table 7.4 shows the levels of Job Satisfaction of Urban
Male and Female Rehbar-e-Taleem Teachers working in various districts of
Kashmir Division. The statistical Data reveals that 2.67% male and 4 % female
Rehbar-e-Taleem Teachers were found highly satisfied with the job, 45.33%
male and 60% female Rehbar-e-Taleem Teachers were having good degree of
satisfaction and 46.67% male and 30.67% female Rehbar-e-Taleem Teachers
were having average degree of satisfaction with the Job. However 2.67% male
and 2.67% female Rehbar-e-Taleem Teachers were found having low degree of
satisfaction and only 2.67% male and 2.66% female Rehbar-e-Taleem Teachers
were found having very low degree of satisfaction with the job.
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-Taleem Teachers working in various d
150).
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Table 7.5: Showing the levels of job satisfaction of Trained and Untrained
Rehbar-e-Taleem Teachers working in various districts of
Kashmir Division (N=300).
Scores obtained
in DJSS
Remarks
Trained
N = 150
Percentage
Untrained
N = 150
Percentage
202 – 240
Highest degree of
Satisfaction
8 5.33% 16 10.67%
181 – 201
Good degree of
Satisfaction
96 64% 105 70%
161 – 180
Average degree of
Satisfaction
41 27.33 % 26 17.33%
146 – 160
Low degree of
Satisfaction
03 2 % 02 1.33%
93 – 145
Very low degree of
satisfaction
02 1.33 % 01 0.67 %
A perusal of table 7.5 shows the levels of Job Satisfaction of Trained
and Untrained Rehbar-e-Taleem Teachers working in various districts of
Kashmir Division. The statistical Data reveals that 5.33% of Trained and
10.67% of Untrained Rehbar-e-Taleem Teachers were found highly satisfied
with the job, 64% Trained and 70% Untrained Rehbar-e-Taleem Teachers were
having good degree of satisfaction and 27.33% Trained and 17.33% Untrained
Rehbar-e-Taleem Teachers were having average degree of satisfaction with the
Job. However 2% of Trained and 1.33% of Untrained Rehbar-e-Taleem
Teachers were found having low degree of satisfaction and only 1.33% of
Trained and 0.67% of Untrained Rehbar-e-Taleem Teachers were found having
very low degree of satisfaction with the job.
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Table 8.1: Showing the mean comparison of Male and Female Rehbar-e-
Taleem Teachers on intrinsic aspect of job, dimension of job
satisfaction scale N (Male = 300, Female = 300).
The table 8.1 shows the mean comparison of male and female Rehbar-e-
Taleem Teachers on intrinsic aspect of job, dimension of job satisfaction scale.
The above table reveals that the two groups of teachers do not differ
significantly, as our calculated t-value (1.29) is less than the tabulated t-value
1.97 at 0.05 level of significance. It is evident from the above table that the
mean score of two groups of teachers do not differ significantly. It indicates
that male and female Rehbar-e-Taleem Teachers are equal on intrinsic aspect of
job, dimension of job satisfaction scale.
Group Mean S.D. t-value
Level of
significance
Male Rehbar-e-
Taleem Teachers
27.82 3.18
1.29 Not Significant
Female Rehbar-e-
Taleem Teachers
27.51 3.06
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Table 8.2: Showing the mean comparison of Male and Female Rehbar-e-
Taleem Teachers on salary, promotional avenues and service
conditions, dimension of job satisfaction scale.
Group Mean S.D. t-value Level of significance
Male Rehbar-e-
Taleem Teachers
23.20 3.79
3.61
Significant at 0.01
levelFemale Rehbar-e-
Taleem Teachers
24.32 4.02
The table 8.2 shows the mean comparison of male and female Rehbar-e-
Taleem Teachers on salary, promotional avenues and service conditions
dimension of job satisfaction scale. The above table reveals that the two groups
of male and female Rehbar-e-Taleem Teachers differ significantly regarding
salary, promotional avenues and service conditions, dimension of job
satisfaction scale as our calculated t-value (3.61) is greater than the tabulated t-
value (2.60) at 0.01 level of significance. The mean difference favours female
Rehbar-e-Taleem Teachers which confirms that the females are highly satisfied
with their salaries, promotional avenues and service conditions than their male
counter parts.
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Table 8.3: Showing the mean comparison of Male and Female Rehbar-e-
Taleem Teachers on physical facilities, dimension of job
satisfaction scale.
Group Mean S.D. t-value
Level of
significance
Male Rehbar-e-
Taleem Teachers
25.80 3.70
1.07 Not Significant
Female Rehbar-e-
Taleem Teachers
25.50 3.70
The Table 8.3 Shows the mean comparison of male and female Rehbar-
e-Taleem Teachers on physical facilities, dimension of job satisfaction scale.
The above table reveals that the two groups of teachers do not differ
significantly on physical facilities, dimension of job satisfaction scale, as our
calculated t-value (1.07) is less than the tabulated t-value (1.97) at 0.05 level of
significance. It is evident from the above table that the mean score of the two
groups do not differ significantly. Both the groups have similar opinion
regarding physical facilities.
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Table 8.4: Showing the mean comparison of Male and Female Rehbar-e-
Taleem Teachers on institutional plans and policies, dimension of
job satisfaction scale.
The table 8.4 shows the mean comparison of male and female Rehbar-e-
Taleem Teachers on institutional plans and policies, dimension of job
satisfaction scale. The above table reveals that the two groups of teachers do
not differ significantly on institutional plans and policies dimension of job
satisfaction scale, as our calculated t-value (0.41) is less than the tabulated t-
value (1.97) at 0.05 level of significance. It is evident from the above table that
mean score of two groups do not differ significantly. Both the groups of
teachers have similar views regarding institutional plans and policies.
Group Mean S.D. t-value
Level of
significance
Male Rehbar-e-
Taleem Teachers
22.42 4.80
0.41 Not Significant
Female Rehbar-e-
Taleem Teachers
22.56 3.47
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Table 8.5: Showing the mean comparison of Male and Female Rehbar-e-
Taleem Teachers on satisfaction with authorities, dimension of
job satisfaction scale.
Group Mean S.D. t-value
Level of
significance
Male Rehbar-e-
Taleem Teachers
18.95 3.96
1.10 Not Significant
Female Rehbar-e-
Taleem Teachers
18.64 3.13
The table 8.5 shows the mean comparison of male and female Rehbar-e-
Taleem Teachers on satisfaction with authorities, dimension of job satisfaction
scale. The above table reveals that the two groups of teachers do not differ
significantly on the satisfaction with authorities, as our calculated t-value (1.10)
is less than the tabulated t-value (1.97) at 0.05 level of significance. It is
evident form the above table that the mean score of two groups of teachers is
similar. So they have similar view on satisfaction with their authorities.
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Table 8.6: Showing the mean comparison of Male and Female Rehbar-e-
Taleem Teachers on satisfaction with social status and family
welfare, dimension of job satisfaction scale.
Group Mean S.D. t-value
Level of
significance
Male Rehbar-e-
Taleem Teachers
18.12 2.81
3.42
Significant at
0.01 levelFemale Rehbar-e-
Taleem Teachers
18.84 2.89
The table 8.6 shows the mean comparison of male and female Rehbar-e-
Taleem Teachers on satisfaction with social status and family welfare,
dimension of job satisfaction scale. The above table reveals that the two groups
of Rehbar-e-Taleem Teachers differ significantly regarding satisfaction with
social status and family welfare, as our calculated t-value (3.42) is greater than
the tabulated t-value (2.60) at 0.01 level of significance. Therefore the mean
difference favours female Rehbar-e-Taleem Teachers which confirms, that
female Rehbar-e-Taleem Teachers show much satisfaction with social status
and family welfare than male Rehbar-e-Taleem Teachers.
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Table 8.7: Showing the mean comparison of Male and Female Rehbar-e-
Taleem Teachers on rapport with students, dimension of job
satisfaction scale.
Group Mean S.D. t-value
Level of
significance
Male Rehbar-e-
Taleem Teachers
26.49 3.80
0.28 Not Significant
Female Rehbar-e-
Taleem Teachers
26.41 3.85
The table 8.7 shows the mean comparison of male and female Rehbar-e-
Taleem Teachers on rapport with students’, dimension of job satisfaction scale.
The above table reveals that the two groups of Rehbar-e-Taleem Teachers do
not differ significantly on rapport with students as our calculated t-value (0.28)
is less than the tabulated t-value (1.97) at (0.05) level of significance. It is
evident from the above table that the mean score of two groups of teachers is
similar. So both the groups maintain the similar rapport with students.
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Table 8.8: Showing the mean comparison of Male and Female Rehbar-e-
Taleem Teachers on relationship with co-workers, dimension of
job satisfaction scale.
Group Mean S.D. t-value
Level of
significance
Male Rehbar-e-
Taleem Teachers
22.48 3.49
0.15 Not Significant
Female Rehbar-e-
Taleem Teachers
22.52 3.01
The table 8.8 shows the mean comparison of male and female Rehbar-e-
Taleem Teachers on relationship with co-workers, dimension of job satisfaction
scale. The above table reveals that the two groups of teachers do not differ
significantly on relationship with co-workers, as the tabulated t-value (0.15) is
less than the tabulated t-value (1.97) at 0.05 level of significance. It is evident
from the above table that the mean score of two groups of teachers is similar.
So both the groups of teachers maintain similar relationship with their co-
workers.
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Table 8.9: Showing the mean comparison of Male and Female Rehbar-e-
Taleem Teachers on overall dimensions of job satisfaction
scale.
Group Mean S.D. t-value
Level of
significance
Male Rehbar-e-
Taleem Teachers
185.30 29.55
1.27 Not Significant
Female Rehbar-e-
Taleem Teachers
186.33 27.18
The table 8.9 shows the mean comparison of male and female Rehbar-e-
Taleem Teachers on over all dimensions of job satisfaction scale. The above
table reveals that the two groups of teachers do not differ significantly on
overall dimensions of job satisfaction scale, as the calculated t-value (1.27) is
less than the tabulated t-value (1.97) at 0.05 level of significance. It is evident
from the above table that the mean score of two groups of teachers is similar.
So both the groups have almost similar satisfaction towards their job.
In the light of the above empirical evidence the hypotheses number one
which reads, ‘there is a significant difference between Male and Female
Rehbar-e-Taleem Teachers on various dimensions of Job Satisfaction
Scale’ stands rejected.
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Table 9.1: Showing the mean comparison of Rural and Urban Rehbar-e-
Taleem Teachers on intrinsic aspect of job, dimension of job
satisfaction scale. (N = 150 in each group)
Group Mean S.D. t-value
Level of
significance
Rural Rehbar-e-
Taleem Teachers
26.23 1.93
0.71 Insignificant
Urban Rehbar-e-
Taleem Teachers
26.08 2.06
The Table 9.1 shows the mean comparison of rural and urban Rehbar-e-
Taleem Teachers on intrinsic aspect of job, dimension of job satisfaction scale.
The above table reveals that the two groups of teachers do not differ
significantly on intrinsic aspect of the job as our calculated t-value (0.71) is less
than the tabulated value (1.97) at 0.05 level of significance. It is evident from
the above table that the mean score of two groups do not differ significantly.
Both the groups have similar intrinsic aspect of job.
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Table No. 9.2: Showing the mean comparison of Rural and Urban
Rehbar-e-Taleem Teachers on salary, promotional avenues
and service conditions, dimension of job satisfaction scale.
Group Mean S.D. t-value Level of significance
Rural Rehbar-e-
Taleem Teachers
22.98 3.77
3.74
Significant at 0.01
levelUrban Rehbar-e-
Taleem Teachers
21.52 3.13
The table 9.2 shows the mean comparison of rural and urban Rehbar-e-
Taleem Teachers on salary promotional avenues and service conditions. The
above table reveals that the t-value of the two groups of rural and urban
Rehbar-e-Taleem Teachers is (3.74) which is higher than the table value (2.60).
Therefore there exists a significant difference at 0.01 level of significance. The
mean difference favours Rural Rehbar-e-Taleem Teachers which confirms that
the Rural Rehbar-e-Taleem Teachers have greater satisfaction and service
conditions than the urban Rehbar-e-Taleem Teachers.
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Table 9.3: Showing the mean comparison of Rural and Urban Rehbar-e-
Taleem Teachers on Physical facilities, dimension of job
satisfaction scale.
Group Mean S.D. t-value
Level of
significance
Rural Rehbar-e-
Taleem Teachers
24.26 3.09
6.7
Significant at
0.01 levelUrban Rehbar-e-
Taleem Teachers
26.27 2.16
The Table 9.3 shows the mean comparison of rural and urban Rehbar-e-
Taleem Teachers on physical facilities, dimension of job satisfaction scale. The
above table reveals that the two groups of Rural and Urban Rehbar-e-Taleem
Teachers differ significantly on Physical facilities, dimension of Job
Satisfaction Scale as our calculated t-value (6.7) is greater than the tabulated t-
value (2.60) at 0.01 level of significance. The mean difference favours urban
Rehbar-e-Taleem Teachers which confirms urban Rehbar-e-Taleem Teachers
have greater Physical Facilities than rural Rehbar-e-Taleem Teachers.
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Table 9.4: Showing the mean comparison of Rural and Urban Rehbar-e-
Taleem Teachers on institutional plans and policies, dimension
of job satisfaction scale.
Group Mean S.D. t-value
Level of
significance
Rural Rehbar-e-
Taleem Teachers
22.22 2.01
1.18 Not Significant
Urban Rehbar-e-
Taleem Teachers
22.48 2.21
The table 9.4 shows the mean comparison of rural and urban Rehbar-e-
Taleem Teachers on institutional plans and policies, dimension of job
satisfaction scale. The above table reveals that the two groups of Rehbar-e-
Taleem Teachers do not differ significantly on institutional plans and policies
as our calculated t-value (1.18) is less than the tabulated t-value (1.97) at 0.05
level of significance. So it is evident from the above table that the mean score
of two groups of teachers is same. Both the groups have similar views
regarding institutional plans and policies.
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Table 9.5: Showing the mean comparison of Rural and Urban Rehbar-e-
Taleem Teachers on satisfaction with authorities, dimension of
job satisfaction scale.
Group Mean S.D. t-value
Level of
significance
Rural Rehbar-e-
Taleem Teachers
19.13 2.41
0.59 Not Significant
Urban Rehbar-e-
Taleem Teachers
19.00 1.80
The table 9.5 shows the mean comparison of rural and urban Rehbar-e-
Taleem Teachers on satisfaction with authorities, dimension of Job Satisfaction
Scale. The above table reveals that the two groups of Rehbar-e-Taleem
Teachers do not differ significantly on satisfaction with authorities dimension
of Job Satisfaction Scale as our calculated t-value (0.59) is less than the
tabulated t-value (1.97) at 0.05 level of significance. It is evident from the
above table that the mean score of two groups do not differ significantly. It
indicates that rural Rehbar-e-Taleem Teachers and Urban Rehbar-e-Taleem
Teachers are equal regarding the Satisfaction with authorities.
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Table 9.6: Showing the mean comparison of Rural and Urban Rehbar-e-
Taleem Teachers on satisfaction with social status and family
welfare, dimension of Job Satisfaction Scale.
Group Mean S.D. t-value
Level of
significance
Rural Rehbar-e-
Taleem Teachers
18.60 3.34
1.12 Not Significant
Urban Rehbar-e-
Taleem Teachers
18.24 2.20
The table 9.6 shows the mean comparison of the rural and urban Rehbar-
e-Taleem Teachers on satisfaction with social status and family welfare,
dimension of job satisfaction scale. The above table reveals that the two groups
of Rehbar-e-Taleem Teachers do not differ significantly on satisfaction with
social status and family welfare, as our calculated t-value (1.12) is less than the
tabulated value (1.97) at 0.05 level of significance. It is evident from the above
table that the mean score of two groups do not differ significantly. It indicates
that Rural and Urban Rehbar-e-Taleem Teachers are equal regarding the
satisfaction with social status and family welfare dimension of Job Satisfaction
Scale.
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Table 9.7: Showing the mean comparison of Rural and Urban Rehbar-e-
Taleem Teachers on Rapport with students, dimension of job
satisfaction scale.
Group Mean S.D. t-value
Level of
significance
Rural Rehbar-e-
Taleem Teachers
26.31 3.64
0.75 Not Significant
Urban Rehbar-e-
Taleem Teachers
26.04 2.84
Table 9.7 shows the mean comparison of rural and urban Rehbar-e-
Taleem Teachers on Rapport with students, dimension of job satisfaction scale.
The above table reveals that the two groups of Rehbar-e-Taleem Teachers do
not differ significantly on Rapport with students, as our calculated t-value
(0.75) is less than the tabulated t-value (1.97) at 0.05 level of significance. It is
evident from the above table that the mean score of two groups of Rehbar-e-
Taleem Teachers is similar. So the two groups maintained equal Rapport with
students.
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Table 9.8: Showing the mean comparison of rural and urban Rehbar-e-
Taleem Teachers on relationship with co-workers, dimension
of job satisfaction Scale.
Group Mean S.D. t-value
Level of
significance
Rural Rehbar-e-
Taleem Teachers
22.48 2.71
1.91 Not Significant
Urban Rehbar-e-
Taleem Teachers
22.02 1.83
The table 9.8 shows the mean comparison of rural and urban Rehbar-e-
Taleem Teachers on relationship with their co-workers, dimension of job
satisfaction Scale. The above table reveals that the two groups of teachers do
not differ significantly on relationship with co-workers, as our calculated t-
value (1.91) is less than the tabulated t-value (1.97) at 0.05 level of
significance. It is evident from the above table that the mean score of two
groups do not differ significantly. It indicates that both the groups are having
similar relationship with their co-workers.
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Table 9.9: Showing the mean comparison of Rural and Urban Rehbar-e-
Taleem Teachers on over all dimensions of job satisfaction Scale.
The table 9.9 shows the mean comparison of Rural and Urban Rehbar-e-
Taleem Teachers on overall dimensions of job satisfaction Scale. The above
table reveals that the two groups of teachers do not differ significantly on
overall dimensions of Job Satisfaction, as our calculated t-value (1.28) is less
than the tabulated t-value (1.97) at 0.05 level of significance. It is evident from
the above table that the mean score of two groups do not differ significantly. It
indicates that both the groups are having almost similar satisfaction towards
their job.
In the light of the above empirical evidence the hypotheses number two
which reads, ‘there is a significant difference between Rural and Urban
Rehbar-e-Taleem Teachers on various dimensions of Job Satisfaction
Scale’ stands rejected.
Group Mean S.D. t-value
Level of
significance
Rural Rehbar-e-
Taleem Teachers
182.22 22.94
1.28 Not Significant
Urban Rehbar-e-
Taleem Teachers
181.68 18.27
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Table 10.1: Showing the mean comparison of Trained and Untrained
Rehbar-e-Taleem Teachers on intrinsic aspect of job,
dimension of job satisfaction scale (N=Trained 150 and
untrained 150).
Group Mean S.D. t-value
Level of
significance
Trained Rehbar-e-
Taleem Teachers
26.68 2.15
0.62 Not Significant
Untrained Rehbar-e-
Taleem Teachers
26.53 2.16
The table 10.1 shows the mean comparison of trained and untrained
Rehbar-e-Taleem Teachers on intrinsic aspect of job, dimension of Job
Satisfaction Scale. The above table reveals that the two groups of teachers do
not differ significantly on intrinsic aspect of the job, as our calculated t-value
(0.62) is less than the tabulated t-value (1.97) at 0.05 level of significance. It is
evident from the above table that the mean score of two groups do not differ
significantly. Both the groups have similar opinion about the intrinsic aspect of
job.
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Table 10.2: Showing the mean comparison of Trained and Untrained
Rehbar-e-Taleem Teachers on salary, promotional avenues
and service conditions, dimension of job satisfaction scale.
Group Mean S.D. t-value
Level of
significance
Trained Rehbar-e-
Taleem Teachers
24.67 2.47
0.19 Not Significant
Untrained Rehbar-e-
Taleem Teachers
24.61 2.95
The above table 10.2 shows the mean comparison of trained and
untrained Rehbar-e-Taleem Teachers on salary, Promotional avenues and
service conditions. The above table reveals that the two groups of teachers do
not differ significantly on salary promotional avenues and service conditions,
as our calculated t-value (0.19) is less than the tabulated t-value (1.97) at 0.05
level of significance. It is evident from the above table that the mean score of
two groups of teachers is similar so they have same opinion about salary,
promotional avenues and service conditions.
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Table 10.3: Showing the mean comparison of Trained and Untrained
Rehbar-e-Taleem Teachers on physical facilities, dimension of
job satisfaction scale.
The table 10.3 shows the mean comparison of trained and untrained
Rehbar-e-Taleem Teachers on physical facilities, dimension of job satisfaction
scale. The above table reveals that the views of two groups of teachers do not
differ significantly regarding physical facilities as our calculated t-value (0.30)
is less than the tabulated t-value (1.97) at 0.05 level of significance. It is
evident from the above table that the mean score of two groups do not differ
significantly. Both the groups have similar view regarding physical facilities.
Group Mean S.D. t-value
Level of
significance
Trained Rehbar-e-
Taleem Teachers
24.73 2.39
0.30 Not Significant
Untrained Rehbar-e-
Taleem Teachers
24.81 2.40
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Table 10.4: Showing the mean comparison of Trained and Untrained
Rehbar-e-Taleem Teachers on institutional plans and
policies, dimension of job satisfaction scale.
Group Mean S.D. t-value
Level of
significance
Trained Rehbar-e-
Taleem Teachers
22.66 2.27
2.72
Significant
at 0.01 levelUntrained Rehbar-e-
Taleem Teachers
22.06 2.07
The table 10.4 shows the mean comparison of trained and untrained
Rehbar-e-Taleem Teachers on institutional plans and policies, dimension of job
satisfaction scale. The above table reveals that the two groups of teachers differ
significantly on account of institutional plans and policies, dimension of job
satisfaction scale as our calculated t-value (2.72) is greater than the tabulated t-
value (2.60) at 0.01 level of significance. The mean difference confirms that
the trained teachers are much satisfied regarding institutional plans and policies
than their untrained counterparts.
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Table 10.5: Showing the mean comparison of Trained and Untrained
Rehbar-e-Taleem Teachers on satisfaction with authorities,
dimension of job satisfaction scale.
Group Mean S.D. t-value
Level of
significance
Trained Rehbar-e-
Taleem Teachers
19.90 3.00
0.09 Not Significant
Untrained Rehbar-e-
Taleem Teachers
19.93 2.53
The table 10.5 shows the mean comparison of trained and untrained
Rehbar-e-Taleem Teachers on satisfaction with authorities, dimension of job
satisfaction scale. The above table reveals that the two groups of teachers do
not differ significantly as our calculated t-value (0.09) is less than the tabulated
t-value (1.97) at 0.05 level of significance. It is evident from the above table
that the mean score of two groups do not differ significantly. It indicates that
trained and untrained Rehbar-e-Taleem Teachers are having equal satisfaction
with their authorities.
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Table 10.6: Showing the mean comparison of Trained and Untrained
Rehbar-e-Taleem Teachers on satisfaction with social status
and family welfare, dimension of job satisfaction scale.
Group Mean S.D. t-value
Level of
significance
Trained Rehbar-e-
Taleem Teachers
19.20 1.91
0.30 Not Significant
Untrained Rehbar-e-
Taleem Teachers
19.09 2.35
The table 10.6 shows the mean comparison of trained and untrained
Rehbar-e-Taleem Teachers on satisfaction with social status and family welfare
dimension of job satisfaction scale. The above table reveals that the two groups
of teachers do no differ significantly, as our calculated t-value (0.30) is less
than the tabulated t-value (1.97) at 0.05 level of significance. It is evident from
the above table that the mean score of two groups of teachers do not differ
significantly. It indicates that both groups are equally satisfied with their social
status and family welfare.
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Table 10.7: Showing the mean comparison of Trained and Untrained
Rehbar-e-Taleem Teachers on satisfaction to rapport with
students, dimension of job satisfaction scale.
Group Mean S.D. t-value
Level of
significance
Trained Rehbar-e-
Taleem Teachers
26.49 3.64
2.61
Significant at
0.01 levelUntrained Rehbar-e-
Taleem Teachers
25.55 2.91
The table 10.7 shows the mean comparison of trained and untrained
Rehbar-e-Taleem Teachers on rapport with students’ dimension of job
satisfaction scale. The above table reveals that the two groups of teachers differ
significantly on the rapport with students, component of job satisfaction scale,
as our calculated t-value (2.61) is greater than the tabulated t-value (2.60) at
0.01 level of significance. The mean difference favours trained Rehbar-e-
Taleem Teachers which confirms that the trained Rehbar-e-Taleem Teachers
maintain a good rapport with the students than the untrained.
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Table 10.8:Showing the mean comparison of Trained and Untrained
Rehbar-e-Taleem Teachers on relationship with co-workers,
dimension of job satisfaction scale.
Group Mean S.D. t-value
Level of
significance
Trained Rehbar-e-
Taleem Teachers
23.26 3.20
0.10 Not Significant
Untrained Rehbar-e-
Taleem Teachers
23.23 2.14
The table 10.8 shows the mean comparison of trained and untrained
Rehbar-e-Taleem Teachers on relationship with co-workers, dimension of job
satisfaction scale. The above table reveals that the two groups of teachers do
not differ significantly, as our calculated t-value (0.10) is less than the tabulated
t-value (1.97) at 0.05 level of significance. It is evident from the above table
that the mean score of two groups do not differ significantly. It indicates that
trained and untrained Rehbar-e-Taleem Teachers are equal regarding
relationship with co workers.
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Table 10.9:Showing the mean comparison of Trained and Untrained
Rehbar-e-Taleem Teachers on overall dimensions of job
satisfaction scale.
Group Mean S.D. t-value
Level of
significance
Trained Rehbar-e-
Taleem Teachers
187.44 21.11
1.90 Not Significant
Untrained Rehbar-e-
Taleem Teachers
185.82 20.58
The table 10.9 shows the mean comparison of Trained and Untrained
Rehbar-e-Taleem Teachers on over all dimensions of job satisfaction scale. The
above table reveals that the two groups of teachers do not differ significantly,
as our calculated t-value (1.90) is less than the tabulated t-value (1.97) at 0.05
level of significance. It is evident from the above table that the mean score of
two groups of teachers do not differ significantly. It indicates that trained and
untrained Rehbar-e-Taleem Teachers have almost similar satisfaction towards
their job.
In the light of the above empirical evidence the hypotheses number three
which reads, ‘there is a significant difference between Trained and
Untrained Rehbar-e-Taleem Teachers on various dimensions of Job
Satisfaction Scale’ stands rejected.
On the basis of the above results the fifth objective (chapter 1st) which
reads, “To study the Job Satisfaction of Rehbar-e-Taleem Teachers vis-à-
vis the scheme” has been realized.
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OPINIONNAIRE
The inquiry form will attempt to assess the attitude or belief of an
individual is known as opinionnaire.
Thrustone (1946) defines an attitude or opinionnaire as the degree of
positive or negative affect associated with some psychological objects. By a
psychological object, he means any institution, ideal, symbol, phrase, slogan,
job or idea towards which people can differ with respect to positive or negative
affect. The concept “attitude” according to him denoted “Sum total of a man’s
inclinations and feelings, prejudice or bias, pre-conceived notions, ideas, tears,
threats and convictions about any specific topic”. The attitude is a personal
disposition which impels an individual to react to an object, situation or
proposition in favorable or unfavorable ways.
The opinionnaire used by investigator will help to know the functioning
of SSA scheme especially the main component Rehbar-e-Taleem Scheme. The
opinionnaire was constructed by the investigator to know the opinion of
Rehbar-e-Taleem Teachers about the various functions of the SSA Scheme.
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Table 11.1(A): Showing the percentage of Male Rehbar-e-Taleem
Teachers (N=300) on various aspects of opinionnaire.
Part A
S.No. Dimensions of opinionnaire Yes No
Yes
%age
No
%age
1 Awareness about the Rehbar-e-
Taleem Scheme
300 0 100% 0.00%
2 Satisfaction with village
education committees
200 100 66.67 33.33
3 Monitoring of the scheme 250 50 83.33 16.67
4 Satisfaction with the working of
Zonal Education Officers
260 40 86.67 13.33
5 Awareness about alternative and
innovative education centres
(AIE) and education guarantee
scheme (EGS)
100 200 33.33 66.67
6 Satisfaction with the scheme
towards eradication of illiteracy.
270 30 90 10
7 Satisfaction with Mid-day meal
scheme (MDM)
300 0 100 0.00
8 Changing attitude of parents
towards formal schooling of
their children
250 50 83.33 16.67
The analysis of table 11.1(A) shows the opinion percentage of Male
Rehbar-e-Taleem Teachers working in government primary and upper primary
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schools in various districts of Kashmir Division regarding the Sarva Shiksha
Abhiyan Scheme.
The above table depicts that out of the total sample (N = 300) 100%
Male Rehbar-e-Taleem Teachers were aware about the Rehbar-e-Taleem
Scheme. The percentage of the Male Rehbar-e-Taleem Teachers who were
satisfied with Village Education Committees was 66.67%. The percentage of
the Male Rehbar-e-Taleem Teachers who show good response towards
monitoring of the scheme was 83.33%. The 86.67% of the Male Rehbar-e-
Taleem Teachers show satisfaction with the working of Zonal Education
Officers. The percentage of the Male Rehbar-e-Taleem Teachers who know
about Alternative and Innovative Education Centres and Education Guarantee
Scheme was 33.33%. The percentage of the Male Rehbar-e-Taleem Teachers
who were satisfied with the scheme towards the eradication of illiteracy was
90%. Similarly the percentage of the Male Rehbar-e-Taleem Teachers who
were satisfied with Mid-day-Meal Scheme was 100% and the Male Rehbar-e-
Taleem Teachers who were satisfied with the changing attitude of parents
towards formal schooling of their children was 83.33%.
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Table 11.1(B): Showing the percentage of the Male Rehbar-e-Taleem
Teachers (N=300) on various dimensions of opinionnaire.
Part B
S.No. Dimensions Yes No Yes
%age
No
%age
1 Awareness about the Structure of
Village Education Committees in
the village
210 90 70 30
2 Awareness about monitoring and
management
250 50 83.33 16.67
3. Use of teaching aids 240 60 80 20
4. Students feedback 270 30 90 10
5. Provision of essential facilities 230 70 76.67 23.33
6. Co-curricular activities 150 150 50 50
The analysis of table 11.1(B) shows the opinion percentage of Male
Rehbar-e-Taleem Teachers working in government primary and middle schools
in various districts of Kashmir Division regarding the functioning of newly
government sponsored scheme known as Sarva Shiksha Abhiyan.
The above table reveals that out of total sample of Male Rehbar-e-
Taleem Teachers (N = 300) the percentage of Male Rehbar-e-Taleem Teachers
who were aware about the structure of village education committees in the
village was 70% and the percentage of Male Rehbar-e-Taleem Teachers who
were aware about monitoring and its management was 83.33%. The percentage
of Male Rehbar-e-Taleem Teachers who were using various teaching aids was
80%. The percentage of Male Rehbar-e-Taleem Teachers who show
satisfaction with students’ feedback was 90%. Similarly the percentage of Male
Rehbar-e-Taleem Teachers who show satisfaction with basic essential facilities
in schools was 76.67% and the Male Rehbar-e-Taleem Teachers who show
satisfaction with organization of co-curricular activities in schools was 50%.
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Table 11.2(A): Showing the percentage of Female Rehbar-e-Taleem
Teachers (N = 300) on various aspects of opinionnaire.
Part A
S.No. Dimensions of Opinionnaire Yes No
Yes
%age
No
%age
1 Awareness about the Rehbar-e-
Taleem Scheme
300 0 100% 0.00%
2 Satisfaction with village education
committees 250 50 83.33 16.67
3 Monitoring of the scheme 250 50 83.33 16.67
4 Satisfaction with the working of
Zonal Education Officers 260 40 86.67 13.33
5 Awareness about alternative and
innovative education centres (AIE)
and education guarantee scheme
(EGS)
50 250 16.67 83.33
6 Satisfaction with the scheme towards
eradication of illiteracy.
280 20 93.33 6.67
7 Satisfaction with Mid-day meal
scheme (MDM)
300 0 100 0.00
8 Changing attitude of parents towards
formal schooling of their children 260 40 86.67 13.33
Chapter – 4 Analysis and Interpretation of Data
191
The perusal of table 11.2(A) shows the opinion percentage of Female
Rehbar-e-Taleem Teachers (N = 300) on various dimensions of opinionnaire.
The investigator found in her study that all the female teachers were aware of
the Rehbar-e-Taleem Scheme. The percentage of teachers who were satisfied
with the working of village education committees was 83.33%. The percentage
of the Female Rehbar-e-Taleem Teachers who show good response towards
monitoring of the scheme was 83.33%. The 86.67% of the Female Rehbar-e-
Taleem Teachers show satisfaction with the working of Zonal Education
Officers. The percentage of the Female Rehbar-e-Taleem Teachers who know
about Alternative and Innovative Education Centres and Education Guarantee
Scheme was 16.67%. The percentage of the Female Rehbar-e-Taleem Teachers
who were satisfied with the scheme towards the eradication of illiteracy was
93.33%. Similarly the percentage of the Female Rehbar-e-Taleem Teachers
who were satisfied with Mid-day-Meal Scheme was 100% and the Female
Rehbar-e-Taleem Teachers who were satisfied with the changing attitude of
parents towards formal schooling of their children was 86.67%.
Chapter – 4 Analysis and Interpretation of Data
192
Table 11.2(B): Showing the percentage of the Female Rehbar-e-Taleem
Teachers (N=300) on various dimensions of opinionnaire.
Part B
S.No. Dimensions Yes No Yes%age
No
%age
1 Awareness about the Structure of
Village Education Committees in
the village
200 100 66.67 33.33
2 Awareness about monitoring and
management
230 70 76.67 23.33
3 Use of teaching aids 240 60 80 20
4 Students feedback 260 40 86.67 13.33
5 Provision of essential facilities 200 100 66.67 33.33
6 Co-curricular activities 130 170 43.33 56.67
The analysis of table 11.2(B) manifests the opinion percentage of
Female Rehbar-e-Taleem Teachers working in government primary and middle
schools in various districts of Kashmir Division regarding the functioning of
newly government sponsored scheme known as Sarva Shiksha Abhiyan.
The above table reveals that out of total sample of Female Rehbar-e-
Taleem Teachers (N = 300) the percentage of Female Rehbar-e-Taleem
Teachers who were aware about the structure of village education committees
in the village was 66.67% and the percentage of Female Rehbar-e-Taleem
Teachers who were aware about monitoring and its management was 76.67%.
The percentage of Female Rehbar-e-Taleem Teachers who were using various
teaching aids was 80%. The percentage of Female Rehbar-e-Taleem Teachers
who show satisfaction with student’s feedback was 86.67%. Similarly the
percentage of Female Rehbar-e-Taleem Teachers who show satisfaction with
basic essential facilities in schools was 66.67% and the Female Rehbar-e-
Taleem Teachers who show satisfaction with organization of co-curricular
activities in schools was 43.33%.
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Table 12.1(A): Showing the percentage of Rural Rehbar-e-Taleem
Teachers (N = 150) on various aspects of opinionnaire.
Part A
S. No. Dimensions of opinionnaire Yes No
Yes
%age
No
%age
1 Awareness about the Rehbar-
e-Taleem Scheme
150 0 100% 0.00%
2 Satisfaction with village
education committees
90 60 60 40
3 Monitoring of the scheme 110 40 73.33 26.67
4 Satisfaction with the working
of Zonal Education Officers
120 30 80 20
5 Awareness about alternative
and innovative education
centres (AIE) and education
guarantee scheme (EGS)
20 130 13.34 86.67
6 Satisfaction with the scheme
towards eradication of
illiteracy.
130 20 86.67 13.33
7 Satisfaction with Mid-day
meal scheme (MDM)
150 0 100 0.00
8 Changing attitude of parents
towards formal schooling of
their children.
130 20 86.67 13.33
The analysis of table 12.1(A) shows the opinion percentage of Rural
Rehbar-e-Taleem Teachers working in government primary and upper primary
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schools in various districts of Kashmir Division regarding the Sarva Shiksha
Abhiyan Scheme.
The above table depicts that out of the total sample (N = 150) 100%
Rural Rehbar-e-Taleem Teacherswereaware about the Rehbar-e-Taleem
Scheme. The percentage of the Rural Rehbar-e-Taleem Teachers who were
satisfied with Village Education Committees was 60%. The percentage of the
Rural Rehbar-e-Taleem Teachers who show a positive attitude towards
monitoring of the scheme was 73.33%. The 80% of the Rural Rehbar-e-Taleem
Teachers show satisfaction with the working of Zonal Education Officers. The
percentage of the Rural Rehbar-e-Taleem Teachers who know about
Alternative and Innovative Education Centres and Education Guarantee
Scheme was 13.34 %. The percentage of the Rural Rehbar-e-Taleem Teachers
who were satisfied with the scheme towards the eradication of illiteracy was
86.67%. Similarly the percentage of the Rural Rehbar-e-Taleem Teachers who
were satisfied with Mid-day-Meal Scheme was 100% and the Rehbar-e-Taleem
Teachers who were satisfied with the changing attitude of parents towards
formal schooling of their children was 86.67%.
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Table 12.1(B): Showing the percentage of the Rural Rehbar-e-Taleem
Teachers (N= 150) on various dimensions of opinionnaire.
Part B
S. No. Dimensions Yes No Yes
%age
No
%age
1 Awareness about the Structure of
Village Education Committees in
the village
100 50 66.67 33.33
2 Awareness about monitoring and
management
90 60 60 40
3 Use of teaching aids 110 40 73.33 26.67
4 Students feedback 125 25 83.33 16.67
5 Provision of essential facilities 120 30 80 20
6 Co-curricular activities 90 60 60 46.67
The analysis of table No12.1 (B) shows the opinion percentage of Rural
Rehbar-e-Taleem Teachers working in government primary and middle schools
in various districts of Kashmir Division regarding the functioning of newly
government sponsored scheme known as Sarva Shiksha Abhiyan.
The above table reveals that out of total sample of Rural Rehbar-e-
Taleem Teachers (N = 150) the percentage of Rural Rehbar-e-Taleem Teachers
who were aware about the structure of village education committees in the
village was 66.67% and the percentage of Rural Rehbar-e-Taleem Teachers
who were aware about monitoring and its management was 60%. The
percentage of Rural Rehbar-e-Taleem Teachers who were using various
teaching aids was 73.33%. The percentage of Rural Rehbar-e-Taleem Teachers
who show satisfaction with student’s feedback was 83.33%. Similarly the
percentage of Rural Rehbar-e-Taleem Teachers who show satisfaction with
basic essential facilities in schools was 80% and the Rural Rehbar-e-Taleem
Teachers who show satisfaction with organization of co-curricular activities in
schools was 60%.
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Table 12.2(A): Showing the percentage of Urban Rehbar-e-Taleem
Teachers (N = 150) on various aspects of opinionnaire.
Part A
S. No. Dimensions of opinionnaire Yes No Yes
%age
No
%age
1 Awareness about the Rehbar-e-
Taleem Scheme
150 0 100% 0.00%
2 Satisfaction with village education
committees
50 100 33.33 66.67
3 Monitoring of the scheme 130 20 86.67 13.33
4 Satisfaction with the working of
Zonal Education Officers
110 40 73.33 26.67
5 Awareness about alternative and
innovative education centres (AIE)
and education guarantee scheme
(EGS)
30 120 20 80
6 Satisfaction with the scheme
towards eradication of illiteracy.
120 30 80 20
7 Satisfaction with Mid-day meal
scheme (MDM)
140 10 93.33 6.67
8 Changing attitude of parents
towards formal schooling of their
children
130 20 86.67 13.33
The analysis of table 12.2(A) shows the opinion percentage of Urban
Rehbar-e-Taleem Teachers working in government primary and upper primary
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schools in various districts of Kashmir Division regarding the Sarva Shiksha
Abhiyan Scheme.
The above table depicts that out of the total sample (N = 150) 100%
Rehbar-e-Taleem Teacherswereaware about the Rehbar-e-Taleem Scheme.
The percentage of the Urban Rehbar-e-Taleem Teachers who were satisfied
with Village Education Committees was 33.33%. The percentage of the Urban
Rehbar-e-Taleem Teachers who show good response towards monitoring of the
scheme was 86.67%. The 73.33% of the Urban Rehbar-e-Taleem Teachers
show satisfaction with the working of Zonal Education Officers. The
percentage of the Urban Rehbar-e-Taleem Teachers who know about
Alternative and Innovative Education Centres and Education Guarantee
Scheme was 20%. The percentage of the Urban Rehbar-e-Taleem Teachers
who were satisfied with the scheme towards the eradication of illiteracy was
80%. Similarly the percentage of the Urban Rehbar-e-Taleem Teachers who
were satisfied with Mid-day-Meal Scheme was 93.33% and the Urban Rehbar-
e-Taleem Teachers who were satisfied with the changing attitude of parents
towards formal schooling of their children was 86.67%.
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Table 12.2(B): Showing the percentage of the Urban Rehbar-e-Taleem
Teachers (N =150) on various dimensions of opinionnaire.
Part B
S. No. Dimensions Yes No Yes%age
No
%age
1 Awareness about the Structure of
Village Education Committees in the
village
80 70 53.33 46.67
2 Awareness about monitoring and
management
115 35 76.67 23.33
3 Use of teaching aids 120 30 80 20
4 Students feedback 130 20 86.67 13.33
5 Provision of essential facilities 100 50 66.67 33.33
6 Co-curricular activities 85 65 56.67 43.33
A perusal of table 12.2(B) shows the opinion percentage of Urban
Rehbar-e-Taleem Teachers working in government primary and middle schools
in various districts of Kashmir Division regarding the functioning of newly
government sponsored scheme known as Sarva Shiksha Abhiyan.
The above table reveals that out of total sample of Urban Rehbar-e-
Taleem Teachers (N = 150) the percentage of Urban Rehbar-e-Taleem
Teachers who were aware about the structure of village education committees
in the village was 53.33% and the percentage of Urban Rehbar-e-Taleem
Teachers who were aware about monitoring and its management was 76.67%.
The percentage of Urban Rehbar-e-Taleem Teachers who were using various
teaching aids was 80%. The percentage of Urban Rehbar-e-Taleem Teachers
who show satisfaction with students’ feedback was 86.67%. Similarly the
percentage of Urban Rehbar-e-Taleem Teachers who show satisfaction with
basic essential facilities in schools was 66.67% and the Urban Rehbar-e-
Taleem Teachers who show satisfaction with organization of co-curricular
activities in schools was 56.67%.
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Table 13.1A: Showing the percentage of Trained Rehbar-e-Taleem
Teachers (N = 150) on various aspects of opinionnaire.
Part A
S. No. Dimensions of opinionnaire Yes No Yes
%age
No
% age
1 Awareness about the Rehbar-e-
Taleem Scheme
150 0 100% 0.00%
2 Satisfaction with village education
committees
110 40 73.33 26.67
3 Monitoring of the scheme 145 05 96.67 3.33
4 Satisfaction with the working of
Zonal Education Officers
110 40 73.33 26.67
5 Awareness about alternative and
innovative education centres (AIE)
and education guarantee scheme
(EGS)
50 100 33.33 66.67
6 Satisfaction with the scheme
towards eradication of illiteracy.
140 10 93.33 6.67
7 Satisfaction with Mid-day meal
scheme (MDM)
150 0 100 0.00
8 Changing attitude of parents towards
formal schooling of their children
130 20 86.67 13.33
The analysis of table 13.1A shows the opinion percentage of Trained
Rehbar-e-Taleem Teachers working in government primary and upper primary
schools in various districts of Kashmir Division regarding the Sarva Shiksha
Abhiyan Scheme.
The above table depicts that out of the total sample (N = 150) 100%
Trained Rehbar-e-Taleem Teachers were aware about the Rehbar-e-Taleem
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Scheme. The percentage of the Trained Rehbar-e-Taleem Teachers who were
satisfied with the working of Village Education Committee was 73.33%. The
percentage of the Trained Rehbar-e-Taleem Teachers who show a positive
attitude towards monitoring of the scheme was 96.67%. The 73.33% of the
Trained Rehbar-e-Taleem Teachers show satisfaction with the working of
Zonal Education Officers. The percentage of the Trained Rehbar-e-Taleem
Teachers who know about Alternative and Innovative Education Centres and
Education Guarantee Schemes was 33.33%. The percentage of the Trained
Rehbar-e-Taleem Teachers who were satisfied with the scheme towards the
eradication of illiteracy was 93.33 %. Similarly the percentage of the Trained
Rehbar-e-Taleem Teachers who were satisfied with Mid-day-Meal Scheme was
100% and the Rehbar-e-Taleem Teachers who were satisfied with the changing
attitude of parents towards formal schooling of their children was 86.67%.
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Table 13.1B: Showing the percentage of the Trained Rehbar-e-Taleem
Teachers (N = 150) on various dimensions of opinionnaire.
Part B
S. No. Dimensions Yes No
Yes
%age
No
%age
1
Awareness about the structure of
Village Education Committees in
the village
100 50 66.67 33.33
2
Awareness about monitoring and
management
120 30 80 20
3 Use of teaching aids 140 10 93.33 6.67
4 Students feedback 140 10 93.33 6.67
5 Provision of essential facilities 105 45 70 30
6 Co-curricular activities 85 65 56.67 43.33
The analysis of table 13.1B depicts the opinion percentage of Trained
Rehbar-e-Taleem Teachers working in government primary and middle schools
in various districts of Kashmir Division regarding the implementation of Sarva
Shiksha Scheme.
The above table manifests that out of total sample of Trained Rehbar-e-
Taleem Teachers (N = 150) the percentage of Trained Rehbar-e-Taleem
Teachers who were aware about the structure of village education committees
in the village was 66.67% and the percentage of Trained Rehbar-e-Taleem
Teachers who were aware about monitoring and its management was 80%. The
percentage of Trained Rehbar-e-Taleem Teachers who were using various
teaching aids was 93.33%. The percentage of Trained Rehbar-e-Taleem
Teachers who show satisfaction with students’ feedback was 93.33. Similarly
the percentage of Trained Rehbar-e-Taleem Teachers who show satisfaction
with basic essential facilities in schools was 70% and the Trained Rehbar-e-
Taleem Teachers who show satisfaction with organization of co-curricular
activities in schools was 56.67%.
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Table 13.2A: Showing the percentage of Un-Trained Rehbar-e-Taleem
Teachers (N = 150) on various aspects of opinionnaire.
Part A
S. No. Dimensions of opinionnaire Yes No
Yes
% age
No
% age
1 Awareness about the Rehbar-e-
Taleem Scheme
150 0 100 0.00%
2 Satisfaction with village
education committees
120 30 80 20
3 Monitoring of the scheme 145 05 96.67 3.33
4 Satisfaction with the working of
Zonal Education Officers
125 25 83.33 16.67
5 Awareness about alternative and
innovative education centres
(AIE) and education guarantee
scheme (EGS)
35 115 23.33 76.67
6 Satisfaction with the scheme
towards eradication of illiteracy.
140 10 93.33 6.67
7 Satisfaction with Mid-day meal
scheme (MDM)
150 0 100 0.00
8 Changing attitude of parents
towards formal schooling of
their children
130 20 86.67 13.33
The analysis of table 13.2A shows the opinion percentage of Untrained
Rehbar-e-Taleem Teachers working in government primary and upper primary
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schools in various districts of Kashmir Division regarding the Sarva Shiksha
Abhiyan Scheme.
The above table depicts that out of the total sample (N = 150) 100%
Untrained Rehbar-e-Taleem Teachers were aware about the Rehbar-e-Taleem
Scheme. The percentage of the Untrained Rehbar-e-Taleem Teachers who
were satisfied with Village Education Committees was 80%. The percentage of
the Untrained Rehbar-e-Taleem Teachers who show a positive attitude towards
monitoring of the scheme was 96.67%. The 83.33% of the Untrained Rehbar-e-
Taleem Teachers show satisfaction with the working of Zonal Education
Officers. The percentage of the Untrained Rehbar-e-Taleem Teachers who
know about Alternative and Innovative Education Centres and Education
Guarantee Scheme was 23.33 %. The percentage of the Untrained Rehbar-e-
Taleem Teachers who were satisfied with the scheme towards the eradication
of illiteracy was 93.33%. Similarly the percentage of the Untrained Rehbar-e-
Taleem Teachers who were satisfied with Mid-day-Meal Scheme was 100%
and the Untrained Rehbar-e-Taleem Teachers who were satisfied with the
changing attitude of parents towards formal schooling of their children was
86.67%.
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Table 13.2 B: Showing the percentage of the Untrained Rehbar-e-Taleem
Teachers (N = 150) on various dimensions of opinionnaire.
Part B
S. No. Dimensions Yes No
Yes
%age
No
%age
1 Awareness about the Structure of Village
Education Committees in the village
100 50 6.67 33.33
2 Awareness about monitoring and
management
110 40 73.33 26.67
3 Use of teaching aids 105 45 70 30
4 Students feedback 130 20 86.67 13.33
5 Provision of essential facilities 110 40 73.33 26.67
6 Co-curricular activities 80 70 53.33 46.67
The analysis of table No.13.2.B shows the opinion percentage of
Untrained Rehbar-e-Taleem Teachers working in government primary and
middle schools in various districts of Kashmir Division regarding the
functioning of newly government sponsored scheme known as Sarva Shiksha
Abhiyan.
The above table reveals that out of total sample of Untrained Rehbar-e-
Taleem Teachers (N = 150) the percentage of Untrained Rehbar-e-Taleem
Teachers who were aware about the structure of village education committees
in the village was 66.67% and the percentage of Untrained Rehbar-e-Taleem
Teachers who were aware about monitoring and its management was 73.33%.
The percentage of Untrained Rehbar-e-Taleem Teachers who were using
various teaching aids was 70%. The percentage of Untrained Rehbar-e-Taleem
Teachers who show satisfaction with students’ feedback was 86.67%. Similarly
the percentage of Untrained Rehbar-e-Taleem Teachers who show satisfaction
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with basic essential facilities in schools was 73.33% and the Untrained Rehbar-
e-Taleem Teachers who show satisfaction with organization of co-curricular
activities in schools was 53.33%.
On the basis of the above mentioned results, the sixth and seventh
objective chapter 1st which reads, “To study the opinion of Rehbar-e-
Taleem Teachers regarding the scheme and to study the effectiveness of
Rehbar-e-Taleem Scheme in Kashmir Division” has been accomplished.
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fter the analysis of collected data the researcher moves towards the
discussion. The main purpose of the discussion is to help the researcher
in developing the proper understanding of statistical technology. Discussion
also enables the researcher in developing competence and helps the researcher
to know how to conduct investigation by using simple type of analysis. The
discussion of results based on the analysis of data is presented below.
Table 1.1 depicts that there were ten districts in Kashmir Division with
87 educational zones. On the basis of analysis and interpretation of the results
reported in the preceding pages, it was found that there were 9660 government
schools functioning in ten districts of Kashmir division, and out of these
Rehbar-e-Taleem Teachers were working in 6327 schools and the total number
of Rehbar-e-Taleem Teachers working in these schools was 21710. It is
interesting to note that among ten districts of Kashmir Division the Kupwara
District possesses highest number of schools 1312 where Rehbar-e-Taleem
Teachers were working and highest number of Rehbar-e-Taleem Teachers
(4997) and District Srinagar possess lowest number of schools (230) where
Rehbar-e-Taleem Teachers were working and with lowest number of Rehbar-e-
Taleem Teachers (538).
The total number of Rehbar-e-Taleem Teachers working in all the ten
districts of Kashmir Division is 21710 among them 14938 were male and 6772
were female, and 4827 were trained and 16883 were untrained. From 2001 to
2011 the number of newly opened school under SSA was 3159 with 5748
Rehbar-e-Taleem Teachers working in them. The highest number of schools
A
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was opened in District Kupwara as 692 with highest number of Rehbar-e-
Taleem Teachers working in these schools (1210). The lowest number of newly
opened schools was in District Srinagar (123) with lowest number of (226)
Rehbar-e-Taleem Teachers working in these schools. From 2001 to 2011 the
number of upgraded schools in Kashmir Division was (3168) with (5484)
Rehbar-e-Taleem Teachers working. Again the highest number of upgraded
school was in District Kupwara (620) with highest number of Rehbar-e-Taleem
Teachers (1038) working in these schools and lowest number of upgraded
school was again in District Srinagar (107) and the lowest number of Rehbar-e-
Taleem Teachers (146) working in upgraded schools were in District Shopian.
A programme started by the government of India to eliminate the gender
gap in education under the titled head of Kusturba Ghandi Balika Vidyaliya
(KGBV). The total number of Kusturba Ghandi Balika Vidyaliyas (KGBVs) in
all the ten districts of Kashmir Division was 39, enrolling 2094 female children
with 253 Rehbar-e-Taleem Teachers working in these schools. The average
pupil – teacher ratio in these schools was 1:8.
The total number of government primary schools in ten districts of
Kashmir Division was 5823 with total enrollment of 448006, among them girls
were 220601 constituting 49.25% and boys were 227405 constituting 50.75%.
District Baramulla was possessing the highest number of primary schools 1086
and highest enrollment 89922 of children, among them girls were 44811
constituting 49.84% and boys were 45111 constituting 50.16%. The lowest
number government primary schools was in District Srinagar with 204 schools.
The lowest enrollment of children was in District Shopian 15550. However
District Shopian possesses the highest percentage 53.04% of girl students.
The total number of government middle schools in ten Districts of
Kashmir division was 3837 with total enrollment of 220032 among them girls
were 108513 constituting 49.32% and boys 111519 constituting 50.68%.
District Kupwara possessed the highest number of middle schools (742) and
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District Baramulla possessed the highest enrollment in middle schools (47004).
District Shopian possessed lowest number of middle schools 142 and District
Srinagar possessed the lowest enrollment 8417 in middle school.
The total literacy rate as per the census 2001 in Kashmir division was
48.86% constituting 60.04% of male and 36.31% of female. District Srinagar
possessed the highest literacy rate 59.80% constituting 69.60% male and
48.10% female. Whereas District Budgam possessed the lowest literacy rate
42.50% constituting 53.50 % male and 30.60 % female. The highest literacy
rate among male and female was in District Srinagar constituting 69.60 % male
and 48.10% female. District Budgam possessed the lowest male literacy rate
53.50%. However the lowest literacy rate among the females was possessed by
District Kupwara 28.70%.
The total literacy percentage as per the literacy report of 2008 in
Kashmir Division was 61.28%, constituting 69.16% of male and 52.45% of
female. The District Srinagar possessed the highest literacy rate 75.21%
constituting 81.56% male and 68.19% female and District Kupwara possessed
the lowest literacy rate 50.05% constituting 54.91% male and 44.56% female.
The highest literacy rate among both the male and female was also possessed
by District Srinagar 81.56% male and 68.19% female. The lowest literacy rate
among the male was in District Kupwara 54.91% and in females the lowest
literacy rate was in District Budgam 42.12%.
The total literacy percentage as per the census 2011 in Kashmir division
was 63.30% constituting 73.17% male and 52.32% female and the total
increase in percentage from 2001 to 2011 was 14.44%. The highest literacy
percentage as per the census 2011 was in District Srinagar (71.21%). However
it is in place to mention that the lowest increase in literacy percentage was also
recorded in District Srinagar (11.41%) and the highest increase in literacy
percentage was recorded in District Kupwara (23.72%). The lowest literacy
percentage was in District Bandipora (57.82%).
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Job satisfaction is defined as an individual’s general attitude towards his
or her job. It is the extent to which individual needs are satisfied and the extent
to which the individual perceives that satisfaction as stemming from his
tattletale job situation. Job satisfaction refers to the satisfaction of a worker in
his work. It can hardly be seen in isolation from life situation. Job satisfaction
is widely accepted situation. Job satisfaction is widely accepted psychological
aspect of functioning in any profession. Efficient performance at a job is
positively correlated with the degree of satisfaction in the job. As mentioned in
chapter IV, the data depicts that majority of the Rehbar-e-taleem teachers were
having a good degree of satisfaction.
While analyzing the job satisfaction of Rehbar-e-Taleem Teachers in
elementary education. It has been found that 5.84% Rehbar-e-Taleem Teachers
fall in highest degree of satisfaction and the majority of Rehbar-e-Taleem
Teachers i.e. 60.83% in good degree of satisfaction. 30.17% Rehbar-e-Taleem
Teachers fall in average degree of satisfaction. While comparing the male and
female Rehbar-e-Taleem Teachers on degree of satisfaction it is interesting to
not that a good percentage of female Rehbar-e-Taleem Teachers were found to
be highly satisfied with their job than their male counterparts. Female Rehbar-
e-Taleem Teachers were found to derive more pleasure from the job than male
Rehbar-e-Taleem Teachers. On the basis of analysis and interpretation of
results in the preceding pages, it is worthwhile to note that the two groups of
rural male and female Rehbar-e-Taleem Teachers when compared with each
other on the degrees of job satisfaction. It has been found that rural female
Rehbar-e-Taleem Teachers were found highly satisfied than their male
counterparts. When urban male and female Rehbar-e-Taleem Teachers were
compared with each other it has been found that male/female dichotomy does
not effect in any way the job satisfaction of urban Rehbar-e-Taleem Teachers
as both the groups were almost equally satisfied with their job.
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While analyzing the various levels of job satisfaction of trained and
untrained Rehbar-e-Taleem Teachers working in various districts of Kashmir
Division the data depicts that untrained Rehbar-e-Taleem Teachers were found
to be highly satisfied than their trained counterparts.
On the basis of analysis and interpretation of results reported in
preceding pages, it is worthwhile to note that the two groups of male and
female Rehbar-e-Taleem Teachers were compared with each other on eight
areas of job satisfaction. When male female Rehbar-e-Taleem Teachers were
compared on intrinsic aspect of the job, physical facilities, institutional plans
and policies, satisfaction with authorities, rapport with students and
relationship with co-workers, it was found that both the groups have similar
values on these dimensions of job satisfaction scale. When compared on salary
promotional avenues and service conditions female Rehbar-e-Taleem Teachers
were highly satisfied with their salaries, promotional avenues and service
conditions than their male counterparts. Female showed more satisfaction with
social status and family welfare than male Rehbar-e-Taleem Teachers. The two
groups however were insignificant on total score of job satisfaction scale (t –
value 1.27). Therefore the hypotheses which reads as, “There is a significant
difference between male and female Rehbar-e-Taleem Teachers on various
dimensions of job satisfaction”, stands rejected.
On comparison Rural and Urban Rehbar-e-Taleem Teachers did not
differ significantly on intrinsic aspect of job. However when these two groups
were compared on salary, promotional avenues and service condition the rural
Rehbar-e-Taleem Teachers have greater satisfaction than the urban Rehbar-e-
Taleem Teachers. When compared on physical facilities dimension of job
satisfaction scale, urban Rehbar-e-Taleem Teachers were more satisfied than
rural Rehbar-e-Taleem Teachers. When these two groups were compared on
institutional plans and policies, satisfaction with authorities, satisfaction with
social status and family welfare, rapport with students and relationship with co-
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workers, the two groups did not differ significantly. Overall the two groups did
not differ significantly on the total score of job satisfaction scale (t – value
1.28). Hence the Hypotheses which reads as, “Rural and Urban Rehbar-e-
Taleem Teachers differ significantly on various dimensions of job satisfaction”
stands rejected.
When trained and un-trained Rehbar-e-Taleem Teachers were compared
on intrinsic aspect of job, salary promotional avenues and service conditions,
physical facilities the two groups were found to be insignificant on these
dimensions of job satisfaction. The trained Rehbar-e-Taleem Teachers have
shown much satisfaction regarding institutional plans and policies and in
maintaining a good rapport with students than the untrained Rehbar-e-Taleem
Teachers. However these two groups do not differ significantly regarding
satisfaction with authorities, satisfaction with social status and family welfare
and relationship with co-workers. However the two groups do not differ
significantly on the overall dimensions of the job satisfaction scale (t – value
1.90). As such the hypotheses which reads, “Trained and Untrained Rehbar-e-
Taleem Teachers differ significantly on various dimensions of job satisfaction”
stands rejected.
On the basis of Analysis and Interpretation of results reported in the
preceding page, it is worth while to note that 100% male Rehbar-e-Taleem
Teachers were aware about the Rehbar-e-Taleem Scheme and satisfied with
Mid-day-Meal Scheme. 66.67% were satisfied with village education
committees. Overall 80.42% of male Rehbar-e-Taleem Teachers showed
satisfaction on all the dimension of opinionnaire part 1st. While in opinionnaire
part 2nd 70% of male Rehbar-e-Taleem Teachers were aware about the structure
of Village Education Committee and 83.33% of male Rehbar-e-Taleem
Teachers were aware about the monitoring and management. Over all 75%
Rehbar-e-Taleem Teachers showed satisfaction towards all the dimensions of
opinionnaire part 2nd.
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100% of female Rehbar-e-Taleem Teachers were aware about the
Rehbar-e-Taleem Scheme and satisfied with Mid-day-Meal Scheme. 83.33%
were satisfied with village education committees. Overall 81.25% of female
Rehbar-e-Taleem Teachers showed satisfaction on all the dimension of
opinionnaire part 1st. While in opinionnaire part 2nd 66.67% of female Rehbar-
e-Taleem Teachers were aware about the structure of Village Education
Committee and 76.67% of female Rehbar-e-Taleem Teachers were aware about
the monitoring and management. Over all 70% female Rehbar-e-Taleem
Teachers showed satisfaction towards all the dimensions of opinionnaire part
2nd.
On various aspects of opinionnaire, the Rural Rehbar-e-Taleem
Teachers who were aware about the Rehbar-e-Taleem Scheme was 100%. 60%
of rural Rehbar-e-Taleem Teachers were satisfied with Village Education
Committee. 73.33% showed positive attitude towards the monitoring of the
scheme. Overall 75% of rural Rehbar-e-Taleem Teachers showed satisfaction
towards the overall dimensions of opinionnaire part 1st. 70.56% of Rural
Rehbar-e-Taleem Teachers showed satisfaction towards all the dimensions of
opinionnaire part 2nd.
On various aspects of opinionnaire, the Urban Rehbar-e-Taleem
Teachers who were aware about the scheme was 100%. 33.33% of Urban
Rehbar-e-Taleem Teachers were satisfied with Village Education Committee.
86.67% showed positive attitude towards the monitoring of the scheme. Overall
71.67% of Urban Rehbar-e-Taleem Teachers showed satisfaction towards the
overall dimensions of opinionnaire part 1st. 70% of Urban Rehbar-e-Taleem
Teachers showed satisfaction towards dimensions of opinionnaire part 2nd.
On various aspects of opinionnaire, the Trained Rehbar-e-Taleem
Teachers who were aware about the Rehbar-e-Taleem Scheme was 100%.
73.33% of Trained Rehbar-e-Taleem Teachers were satisfied with Village
Education Committee. 96.67% showed positive attitude towards the monitoring
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of the scheme. Overall 82.08% of Trained Rehbar-e-Taleem Teachers showed
satisfaction towards the overall dimensions of opinionnaire part 1st. 76.67% of
Trained Rehbar-e-Taleem Teachers showed satisfaction towards the
dimensions of opinionnaire part 2nd.
The percentage of Untrained Rehbar-e-Taleem Teachers who were
aware about the Rehbar-e-Taleem Scheme was 100%. 80% were satisfied with
the Village Education Committee and 96.67% showed positive attitude towards
the monitoring of the scheme. The percentage of Untrained Rehbar-e-Taleem
Teachers who showed satisfaction on overall dimension of opinionnaire part 1st
was 82.91%. 70.56% of Untrained Rehbar-e-Taleem Teachers showed
satisfaction on various dimensions of opinionnaire part 2nd.
As per the analysis of opinionnaire “Part C” it is revealed that the
Rehbar-e-Taleem Teachers were highly satisfied regarding the Rehbar-e-
Taleem Scheme’s success with regard to the universalization of elementary
education and eradication of unemployment in the State. The Rehbar-e-Taleem
Teachers pointed out some weak points in the scheme also like the mode of
selection of Rehbar-e-Taleem Teachers, meager salary for five years and no
provision for transfer during the probation period. The Rehbar-e-Taleem
Teachers differ in the opinion Vis–A–Vis functioning of Village Education
Committees (VECs). While some were highly satisfied with the role of VECs
the others reply was in contrast. Rehbar-e-Taleem Teachers were unanimous
about the monitoring of the Rehbar-e-Taleem Scheme, as the same is essential
and highly necessary for the just functioning of the Scheme. Rehbar-e-Taleem
Teachers were of the opinion that the monitoring should be a group effort and
not entrusted to a single individual.
The Rehbar-e-Taleem Teachers were of the opinion that there is much
more to be done regarding the infrastructure especially in the rural areas, as the
students as well as teacher do face a lot of difficulties due to the lack of
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infrastructure like buildings, play grounds, bathrooms, drinking water, electricity
and other basic facilities.
Rehbar-e-Taleem Teachers see an important role of Zonal Educational
Officer (ZEO) in the selection the Rehbar-e-Taleem Teachers as well as the
monitoring of the scheme. While as they see the Chief Education Officer
(CEO) as chief monitor of the activity.
Regarding Education Guarantee Scheme (EGS) and Alternative and
Innovative Education Centres (AIE) the Rehbar-e-Taleem Teachers were
unanimous that these centres have helped the deprived section of the society a
lot by providing education and minimum basic facilities of education to the out
of school children. Almost all the Rehbar-e-Taleem Teachers were satisfied
with pupil teacher ratio.
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SUMMARY
As mentioned earlier (chapter 1st), the present investigation was
undertaken to evaluate the Rehbar-e-Taleem Scheme launched by the
government of Jammu and Kashmir in the State under Sarva Shiksha Abhiyan.
600 Rehbar-e-Taleem Teachers (300 male & 300 female) working in various
primary and middle schools of various Districts of Kashmir Division served as
a sample for the present investigation. Out of these 150 were Rural, 150 were
Urban, 150 were Trained and 150 were Untrained. The data collected through
information blank, self constructed opinionnaire and job satisfaction scale by
Mera Dixit were administered to the sample subjects.
The collected data was subjected to various statistical techniques viz.
percentage statistics, mean, and S.D. were tested with Fisher’s t – test of
significance.
OBJECTIVES
The following objectives have been formulated for the present
investigation.
1. To identify the number of schools in all the ten districts of Kashmir
Division where the Rehbar-e-Taleem teachers were working.
2. To identify the total number of Rehbar-e-Taleem Teachers in Kashmir
Division.
3. To classify the Rehbar-e-Taleem Teachers on the basis of :-
(i) Sex (Male/Female)
(ii) Trained/untrained
(iii) Rural/urban
4. To study the impact of Rehbar-e-Taleem Scheme viz a viz
enhancement in enrollment and retention of children in schools.
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5. To study the opinion of Rehbar-e-Taleem Teachers regarding the
scheme.
6. To study the effectiveness of Rehbar-e-Taleem Scheme in Kashmir
Division.
7. To study the Job satisfaction of Rehbar-e-Taleem Teachers vis-à-vis the
scheme.
TOOLS USED
The following tools were employed for the purpose of collecting
relevant data from the selected subjects.
(i) Information Blank
Information Blank constructed by investigator in consultation with the
supervisor was used to collect the information about the Rehbar-e-Taleem
Teachers working in the Kashmir Division.
(ii) Dr. Mrs. Meera Dixit Job Satisfaction Scale
Meera Dixit Job Satisfaction Scale was used to collect the information
regarding the Job Satisfaction of Rehbar-e-Taleem Teacher.
(iii) Self Constructed Opinionnaire
Self Constructed Opinionnaire was used to know the opinion of the
Rehbar-e-Taleem Teachers regarding the functioning of the Rehbar-e-Taleem
Scheme.
Chapter – 6 Summary, Conclusion and Suggestions
217
CONCLUSION
On the basis of analysis and interpretation of data, the following conclusion
has been drawn.
1. It was found that the total number of schools in all the districts of Kashmir
Division was 9660 and the total number of schools where Rehbar-e-
Taleem Teachers were working was 6327.
2. There were 5823 Government Primary Schools with total enrollment
448006, among them boys were 227405 constituting 50.75% and girls
were 220601 constituting 49.25% and 3837 Government Middle Schools
having an enrollment of 220023, among them boys were 111519
constituting 50.68% and girls were 108513 constituting 49.32%.
3. It was found that the total number of SSA Schools in Kashmir Division
was 6327 and the total number of Rehbar-e-Taleem Teacher working in
these schools was 21710.
4. It was found that there were 3159 newly opened schools under SSA from
2001 to 2011 with 5748 Rehbar-e-Taleem Teachers working and 3168
upgraded schools with 5484 Rehbar-e-Taleem Teachers working in them.
5. It was found that there were 39 KGBVs in all the ten districts of Kashmir
Division having an enrollment of 2094 female students and 253 female
Rehbar-e-Taleem Teachers working in them, with 1:8 pupil teacher ratio.
6. It was found that the total number of Trained and Untrained Rehbar-e-
Taleem Teachers was 4827 and 16883 respectively.
7. It was found that among the total number of Rehbar-e-Taleem Teachers
14938 were male and 6772 were female.
8. It was found that total literacy percentage as per the 2001 census in
Kashmir Division was 48.86% constituting 60.04% male and 36.31%
female and as per survey report conducted in 2008, the literacy rate was
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61.28% constituting 69.16% male and 52.45% female. It was found that
literacy rate as per the census conducted in 2011 was 63.30% with 73.17%
male and 52.32% female.
9. It was found that 60.83% Rehbar-e-Taleem Teachers possessed a good
degree of satisfaction towards the job.
10. 60.33% Male and 61.33% Female Rehbar-e-Taleem Teachers possessed a
good degree of satisfaction towards the job.
11. It was found that 53.33% of Rural Male and 62.67% of Rural female
Rehbar-e-Taleem Teachers possessed a good degree of satisfaction
towards the job.
12. It was found that 45.33% of Urban Male and 60% of Urban Female
Rehbar-e-Taleem Teachers possessed a good degree of satisfaction
towards the job.
13. 64% of Trained and 70% of Untrained Rehbar-e-Taleem Teachers
possessed a good degree of satisfaction towards the job.
14. No significant mean difference had been found between Male and Female
Rehbar-e-Taleem Teachers on job satisfaction.
15. Female Rehbar-e-Taleem Teachers had been found more satisfied with
salary, promotional avenues and service conditions than their Male
counterparts. As the females have less responsibilities of maintaining
their families than their male counterparts, who have to fulfill all the
needs of their families.
16. It was also found that Females were much satisfied with social status and
family welfare than their Male counterparts.
17. It was revealed that both the groups Male and Female Rehbar-e-Taleem
Teachers did not show any significant difference regarding intrinsic aspect
of Job, physical facilities and institutional plans and policies.
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18. No significant difference was found between Male and Female Rehbar-e-
Taleem Teachers on satisfaction with authorities, rapport with students
and relationship with co-workers.
19. No significant mean difference has been found between Rural and Urban
Rehbar-e-Taleem Teachers on various dimensions of Job Satisfaction.
20. Rural Rehbar-e-Taleem Teachers have greater satisfaction on salary,
promotional avenues and service conditions than the Urban Rehbar-e-
Taleem Teachers. As there is a stiff competition of life in urban area as
compared to the rural areas.
21. Urban Rehbar-e-Taleem Teachers possessed greater physical facilities
than the Rural Rehbar-e-Taleem Teachers.
22. It was found that Rural and Urban Rehbar-e-Taleem Teachers do no differ
significantly on intrinsic aspect of Job, satisfaction with authorities and
institutional plans and policies.
23. The two groups Rural and Urban Rehbar-e-Taleem Teachers do not show
significant difference on satisfaction with social status and family welfare,
rapport with students and relationship with co-workers.
24. Trained and Untrained Rehbar-e-Taleem Teachers have been found to be
similar so far as their job satisfaction is concerned.
25. It has been found that trained Rehbar-e-Taleem Teachers were much
satisfied regarding institutional plans and policies than untrained Rehbar-
e-Taleem Teachers.
26. Trained Rehbar-e-Taleem Teachers had been found more satisfied
regarding rapport with students than Untrained Rehbar-e-Taleem
Teachers. As the trained Rehbar-e-Taleem Teachers were equipped with
the latest techniques of teaching learning process than the untrained
teachers and as such trained teachers can teach their students in a better
way.
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27. It was found that both the groups Trained and Untrained did not show any
significant difference on institutional plans and policies, salary
promotional avenues and service conditions and physical facilities.
28. No significant difference was found between Trained and Untrained
Rehbar-e-Taleem Teachers regarding satisfaction with authorities,
satisfaction with social status and family welfare and relationship with co-
worker.
29. 79.58% Male Rehbar-e-Taleem Teachers showed satisfaction on overall
dimensions of opinionnaire.
30. 80.42% female Rehbar-e-Taleem Teachers showed satisfaction on overall
dimensions of opinionnaire.
31. It was found that 75% Rural Rehbar-e-Taleem Teachers showed
satisfaction on overall dimensions of opinionnaire.
32. It was found that 71.67% Urban Rehbar-e-Taleem Teachers showed
satisfaction on overall dimensions of opinionnaire.
33. It was found that 82.08% Trained Rehbar-e-Taleem Teachers showed
satisfaction on overall dimensions of opinionnaire.
34. It was found that 82.91% of Untrained Rehbar-e-Taleem Teachers were
satisfied on overall dimensions of opinionnaire.
SUGGESTIONS
1. The criteria for the selection of Rehbar-e-Taleem Teachers belonging to a
particular village or area should be abolished as the talented and highly
qualified candidates belonging to nearby areas get ignored. The selection
should be done on the basis of zonal level.
2. Honorarium of Rs 1500 per month as per present circumstances is very
meager and the Rehbar-e-Taleem Teachers may be facing a lot of
difficulties while making their both the ends meet. Therefore, the
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honorarium may be enhanced in order to make the scheme healthy for
betterment of the community.
3. The five years probation period may be counted in the service of the
Rehbar-e-Taleem Teachers, as they work with full dedication and
commitment during the period of probation.
4. Monitoring and evaluation may be continuously done as a measure to
check the shortfalls, bottlenecks of the programme and also to save the
health of the programme.
5. The monitoring team should be trained enough to guide, give necessary
instructions regarding planning, supervising, checking, evolving of a
leadership qualities among the teachers and check the performance as per
the target fixed.
6. Attractive incentives should be given to Rehbar-e-Taleem Teachers so
that they will perform their duties honestly.
7. In-service teacher training programmes and Refreshment courses should
be arranged to develop good teaching competencies among Rehbar-e-
Taleem Teachers and also to keep them updated and abreast about latest
technological innovations launched from time to time by Government of
India.
8. Special training courses for Rehbar-e-Taleem Teachers may be organized
to train them in computers and information technology, as the same is the
need of the hour.
9. Computer facilities may be provided in the newly opened schools, so that
the children can receive computer education.
10. More KGBVs may be opened, especially in rural and far-flung areas to
increase the girls’ literacy rate in these areas as the attitude of parents
towards the girls’ education is more conservative.
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SUGGESTIONS FOR FURTHER RESEARCH
1. This study should be conducted at macro level.
2. Different variables like aptitude, attitude, motivation, interest and other
allied variables should be taken into consideration.
3. Research should be undertaken on the “stress” caused by social and
domestic reasons to Rehbar-e-Taleem Teachers.
4. A comparative study should be undertaken to evaluate the job
satisfaction of Rehbar-e-Taleem Teachers and general line teachers of
J&K State.
5. A comparative study should be undertaken to compare the teaching
efficiency of trained and untrained Rehbar-e-Taleem Teachers of the
state.
6. A study should be undertaken to analyze the overall functioning, such as
basic amenities, successes, failures and bottlenecks etc. of the SSA
programme in the state.
7. A comparative large scale study of any successful state vis-à-vis SSA
programme like Karnataka, Kerala, Tamil Nadu etc. with other states
(weak in SSA programme) like UP, Bihar, H.P, J&K etc. may be
conducted in order to see the good points for implementation in other
states.
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OPINIONNAIRE FOR S.S.A. FUNCTIONARIES
(ENGLISH VERSION)
Name of the
Supervisor
Prof. Nighat Basu
Name of the
Investigator
Soheela Rani
Please fill up the following information’s
Name ______________________________ Educational qualification _____
Designation _________________________ Age______________________
Experience __________________________
Name of the Institution___________________________________________
Village ___________________________ Tehsil ________________________
District___________________________
Instructions
The purpose of this Opinionnaire is to have your free and frank opinion
regarding the present status of Rehbar-e-Taleem Scheme under SSA. There are
three parts in the opinnionair viz. part a, part b and part c, comprising 21 items
in part a, 9 items in part b and 14 items in part c, respectively. You have to give
your, opinions freely, to each item. Your opinion and information’s will be
kept strictly in confidence. Hence express yourself freely and frankly.
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OPINIONNAIRE Part (A)
S. No. Please Tick the option “Yes” or “No” that you feel
appropriate
Yes No
1 Have you heard about Rehbar-e-Taleem Scheme?
2 Does village Education Committees Exist in your
locality?
3 Are you satisfied with the working of Village
Education Committee VEC?
4 Does this program has any monitoring body?
5 Is monitoring really needed in Educational Institutions
run under SSA Scheme?
6 Do you feel that monitoring team should be well
managed and trained in the field?
7 Are you satisfied with the functioning of Zonal
Education Officer?
8 Are you satisfied with the working of Chief Education
Officer regarding this program?
9 Have you heard about alternative and Innovative
Education Centres (AIE)?
10 Does AIE Centre exist in your Zone?
11 Does Education Guarantee Schemes (EGS) Centre
exist in your locality within the vicinity of 1 Km?
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12 Does Rehbar-e-Taleem Scheme function as per its
norms?
13 Does this Scheme help the society in eradication of
Illiteracy?
14 Are you satisfied with the Infrastructural facilities in
terms of class rooms, staff room, chairs, benches,
matting, black board etc.
15 Are Midday Meals Provided in your School?
16 Does this program really take care of deficiency of staff
at elementary level of education?
17 Is this school newly Opened?
18 Has the School been upgraded upto 8th standard?
19 Are there separate teachers for Science and Math
subjects?
20 Are students showing visible progress in Math and
Science subjects?
21 Whether the scheme has really changed the attitude of
parents vis-a-vis formal schooling of their children?
Appendices
iv
Part (B)
Please tick the option that you feel most appropriate
1. How many members are there in Village Education Committee VEC’s?
(a) One member (b) Two members
(c) Three members (d) More than three
2. Who selects the members of VEC’s?
(a) Head master (b) ZEO
(c) CEO (d) None of the above
3. What is monitoring?
(a) Overall assessment
(b) Assessment of Performance of teachers
(c) Smooth functioning of the scheme
(d) All of these
4. How is the monitoring conducted?
(a) Through CEO’s (b) Through ZEO’s
(c) Both CEO’s and ZEO’s (d) None of the above
5. Do Schools like AIE/EGS, under SSA exist in your area. If yes then how
many Rehbar-e-Taleem Teachers have been appointed?
(a) One (b) Two
(c) Three (d) More than three
6. Do you use teaching aids in your school?
(a) Almost always (b) Frequently
(c) Some times (d) Rarely
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7. The feed back given by students in your class is
(a) Very good (b) Satisfactory
(c) Unsatisfactory (d) None of the above
8. Does the school have essential facilities like
(a) Bath rooms (b)Drinking water
(c) Play ground (d)All
(e) None
9. The Co-curricular activities in your school are
(a) Excellent (b) Very good
(c) Good (d) Poor
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Part (C)
Please give your opinion about the scheme
1. What are the good points of the scheme? Mention below.
_____________________________________________________
_____________________________________________________
_____________________________________________________
2. What are the week points of this scheme? Mention below.
_____________________________________________________
_____________________________________________________
_____________________________________________________
3. Highlight some of the activities of Village Education Committee (VEC)
regarding the functioning of the school in the vicinity?
_____________________________________________________
_____________________________________________________
_____________________________________________________
4. What do you think about the Monitoring of the scheme?
_____________________________________________________
_____________________________________________________
_____________________________________________________
5. Monitoring cannot be entrusted to a single individual. It must be a group
effort. Why? Give your opinion.
_____________________________________________________
_____________________________________________________
_____________________________________________________
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6. What is the role of Zonal Education Officer (ZEO) in the Rehbar-e-
Taleem Scheme?
_____________________________________________________
_____________________________________________________
_____________________________________________________
7. What is the role of Chief Education Officer (CEO)?
_____________________________________________________
_____________________________________________________
_____________________________________________________
8. How these AIE and EGS centers help the deprived sections of the
community?
_____________________________________________________
_____________________________________________________
_____________________________________________________
9. As a Teacher are you satisfied with the pupil teacher Ratio (PTR)?
_____________________________________________________
_____________________________________________________
_____________________________________________________
10. To what extent does this scheme has promoted the objective of
universalization of elementary education (UEE)?
_____________________________________________________
_____________________________________________________
_____________________________________________________
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11. Has this program really uplifted the society?
____________________________________________________
_____________________________________________________
_____________________________________________________
12 To what extent does C.E.O. play its role effectively?
_____________________________________________________
_____________________________________________________
_____________________________________________________
13. To what extent does Z.E.O. play its role effectively?
_____________________________________________________
_____________________________________________________
_____________________________________________________
14. Suggest some of your recommendations to improve the operational
functioning of the scheme.
____________________________________________________
_____________________________________________________
_____________________________________________________
_____________________________________________________
_____________________________________________________
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Information blank – I
 Name of the District _________________________
 Total Number of Zones in the District _________________________
 Total Number of Schools in the District _________________________
 Total Number of Schools in which
 Rehbar-e-Taleem Teachers are working _________________________
Appendices
x
Information Blank II
Name of the District _________________________
Total Number of Rehbar-e-Taleem
Teachers working _________________________
Name of the Rehbar-e
Taleem Teacher
Educational
Qualification
Sex Trained/
Untrained
Rural/
Urban
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INFORMATION BLANK -III
Name of the District ___________________________
Name of the School ___________________________
Total Number of Rehbar-e-Taleem Teachers working ___________________
Total Number of Alternative and Innovative Education (AIE) and (EGS)
centers in the district ___________________
Comments regarding VEC members from Headmaster __________________
_________________________________________
_________________________________________
General Line Teacher ________________________________________
_________________________________________
_________________________________________
Rehbar-e-Taleem Teacher _________________________________________
_________________________________________
_________________________________________
Views regarding the Rehbar-e-Taleem Scheme
From Headmaster/General Line Teacher/Rehbar-e-Taleem Teacher
____________________________________________
____________________________________________
____________________________________________
____________________________________________
____________________________________________
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Master Sheet
S.No. A B C D E F G H Total
1 31 22 29 22 20 20 22 20 186
2 30 23 26 20 24 17 21 20 181
3 33 16 31 20 21 20 26 22 189
4 27 23 28 22 24 17 21 21 183
5 23 17 23 22 23 19 27 25 179
6 25 20 33 23 21 20 30 24 196
7 24 18 33 24 21 0 26 24 170
8 29 17 16 20 24 19 27 24 176
9 21 16 31 22 23 18 28 25 184
10 33 25 27 18 16 16 25 20 180
11 25 25 33 16 17 20 24 22 182
12 26 23 28 17 18 17 25 21 175
13 27 24 28 19 19 16 26 20 179
14 29 23 23 19 20 18 31 23 186
15 25 20 30 22 24 15 20 20 176
16 26 20 21 22 25 14 20 20 168
17 25 21 22 21 24 15 21 22 171
18 26 19 23 22 25 13 22 21 171
19 27 21 28 30 21 20 31 13 191
20 28 19 32 19 21 14 30 15 178
21 33 26 27 22 20 20 24 20 192
22 21 25 19 20 14 17 24 20 160
23 28 24 27 22 24 20 24 20 189
24 30 25 26 23 15 18 23 20 180
25 22 26 28 24 22 20 25 22 189
26 27 27 26 22 20 16 24 22 184
27 28 28 28 20 21 22 22 20 189
28 33 27 27 23 24 17 23 21 195
29 25 24 26 22 13 23 25 22 180
30 34 23 26 20 22 18 24 20 187
31 26 26 27 22 20 20 24 20 185
32 23 25 28 20 24 17 24 20 181
33 29 24 29 21 25 20 23 20 191
34 30 23 27 21 24 18 24 22 189
35 28 22 27 22 23 20 22 21 185
36 31 24 26 23 16 17 23 20 180
37 23 25 27 24 22 16 25 22 184
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38 31 26 26 20 24 22 22 21 192
39 21 24 27 22 22 23 24 22 185
40 25 22 26 20 20 18 23 20 174
41 27 18 31 19 20 15 31 26 187
42 26 17 27 18 19 16 30 20 173
43 30 16 28 20 20 18 36 21 189
44 28 18 25 21 15 16 20 20 163
45 27 19 33 22 14 17 31 22 185
46 28 26 27 22 17 20 31 25 196
47 29 24 29 22 20 15 24 20 183
48 30 24 26 18 16 21 30 25 190
49 32 27 28 16 17 18 26 23 187
50 33 23 29 19 15 17 28 22 186
51 29 25 30 20 20 15 27 21 187
52 28 20 25 22 16 16 24 20 171
53 30 25 32 2 16 19 25 25 174
54 28 24 26 19 18 14 22 20 171
55 24 22 26 18 17 12 24 21 164
56 28 26 31 19 13 20 32 19 188
57 23 18 26 16 22 16 24 20 165
58 28 19 25 17 20 15 25 22 171
59 25 20 24 15 21 17 26 24 172
60 24 18 26 16 20 14 31 20 169
61 20 21 31 21 24 17 26 20 180
62 25 22 20 20 17 19 27 22 172
63 26 21 21 22 20 18 28 25 181
64 24 20 22 21 19 18 26 26 176
65 28 27 23 22 26 24 27 20 197
66 27 26 23 21 25 24 27 22 195
67 29 27 25 23 26 24 25 20 199
68 26 27 26 22 25 23 25 20 194
69 25 26 27 25 26 22 26 22 199
70 29 25 23 22 27 25 25 23 199
71 28 24 22 25 24 26 29 21 199
72 33 27 28 23 22 27 25 23 208
73 21 26 29 26 24 23 28 27 204
74 28 25 29 20 17 16 27 22 184
75 25 22 28 19 18 20 28 21 181
76 26 25 25 20 19 17 29 20 181
77 24 26 24 21 20 18 25 23 181
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78 25 27 28 16 21 21 24 24 186
79 26 28 28 18 22 22 25 25 194
80 27 25 29 17 20 20 24 26 188
81 29 23 27 23 18 18 24 22 184
82 27 28 27 24 20 16 20 16 178
83 26 29 24 20 19 15 24 20 177
84 27 30 32 24 20 16 19 26 194
85 29 26 27 25 17 18 25 18 185
86 27 24 22 18 19 16 24 18 168
87 25 21 22 19 18 15 25 19 164
88 27 22 21 20 17 16 22 18 163
89 23 23 20 21 16 17 24 17 161
90 28 24 28 22 19 18 26 20 185
91 22 25 24 18 18 20 28 19 174
92 28 24 23 17 20 20 28 19 179
93 24 26 20 19 22 22 22 18 173
94 25 22 21 20 23 19 24 17 171
95 26 21 24 22 22 18 23 16 172
96 24 27 26 29 24 23 30 22 205
97 32 26 25 24 13 19 24 20 183
98 26 26 26 22 12 20 31 21 184
99 27 25 29 25 14 18 25 20 183
100 28 24 27 26 13 17 26 20 181
101 27 24 25 16 21 18 25 27 183
102 26 25 24 18 22 20 29 28 192
103 27 28 30 25 18 17 25 21 191
104 28 27 32 26 19 16 24 22 194
105 27 28 31 27 20 17 25 20 195
106 27 29 30 25 20 18 23 20 192
107 26 26 23 25 21 20 24 21 186
108 27 25 30 24 18 21 23 20 188
109 29 24 31 23 17 22 22 22 190
110 28 24 32 25 18 20 21 23 191
111 27 27 33 26 19 17 24 23 196
112 26 28 34 23 17 16 21 24 189
113 29 29 30 24 18 22 25 20 197
114 30 29 29 26 19 21 26 20 200
115 29 28 31 25 19 17 21 21 191
116 27 19 25 20 24 13 25 20 173
117 28 20 26 20 24 16 26 21 181
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118 27 19 27 22 25 15 21 25 181
119 26 18 28 23 24 17 24 22 182
120 28 19 28 20 25 14 28 25 187
121 29 26 28 24 12 16 27 22 184
122 27 23 24 27 15 15 28 23 182
123 29 25 28 72 12 22 30 32 250
124 28 26 30 25 14 19 32 22 196
125 25 23 31 26 13 18 24 27 187
126 26 22 32 23 17 19 26 26 191
127 27 21 33 24 18 20 25 27 195
128 25 20 20 16 20 12 25 20 158
129 26 20 28 20 16 12 24 22 168
130 27 24 22 21 15 21 25 17 172
131 28 25 27 22 14 13 29 18 176
132 25 21 22 23 13 15 30 19 168
133 24 22 24 21 12 14 31 20 168
134 23 23 25 22 11 16 32 21 173
135 22 24 26 16 20 17 33 22 180
136 31 26 24 17 21 19 34 29 201
137 28 29 27 18 20 18 31 27 198
138 26 28 24 19 15 21 30 28 191
139 29 27 23 21 16 20 29 27 192
140 27 23 21 23 27 19 22 18 180
141 27 20 25 22 24 15 29 26 188
142 29 20 25 23 25 19 31 24 196
143 30 21 24 24 26 18 30 23 196
144 21 19 24 20 27 13 25 22 171
145 30 18 23 25 17 16 24 28 181
146 27 19 24 23 25 15 29 27 189
147 21 23 23 20 18 17 26 21 169
148 28 24 27 20 19 18 24 20 180
149 30 24 27 21 18 19 25 21 185
150 31 22 23 20 17 20 27 20 180
151 31 22 23 20 17 20 27 20 180
152 27 21 21 22 16 18 29 21 175
153 33 20 22 20 17 19 31 22 184
154 28 28 21 21 18 20 33 23 192
155 25 27 22 22 19 21 26 23 185
156 27 22 21 23 17 22 24 24 180
157 33 23 23 24 16 25 25 25 194
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158 31 24 19 22 15 24 27 21 183
159 32 22 25 23 16 23 28 20 189
160 33 25 26 21 17 22 29 21 194
161 26 22 22 22 26 18 28 19 183
162 29 21 20 21 22 17 20 21 171
163 30 28 21 22 27 16 22 18 184
164 31 27 23 23 27 19 19 21 190
165 27 29 28 24 26 16 21 20 191
166 28 26 29 25 25 15 20 22 190
167 26 25 32 24 24 24 30 30 215
168 24 18 25 17 16 22 22 18 162
169 23 17 31 18 17 15 21 27 169
170 33 16 21 17 16 16 28 28 175
171 25 18 22 16 15 17 20 19 152
172 28 19 24 19 16 16 23 20 165
173 31 17 23 18 17 21 24 18 169
174 26 16 22 17 16 18 24 19 158
175 27 18 28 19 17 19 23 17 168
176 25 17 21 20 16 17 22 19 157
177 24 18 28 21 17 16 21 18 163
178 27 27 24 20 20 17 28 20 183
179 33 25 24 23 18 16 25 20 184
180 32 25 24 21 20 17 20 20 179
181 28 26 27 20 18 21 33 22 195
182 25 18 30 24 24 15 23 22 181
183 27 17 31 25 16 16 24 23 179
184 26 20 32 24 21 18 23 26 190
185 28 17 33 25 30 17 20 28 198
186 25 16 29 26 28 21 21 27 193
187 29 19 31 27 20 19 21 29 195
188 26 20 30 28 20 22 20 29 195
189 28 16 28 17 16 17 32 22 176
190 30 15 25 20 20 18 34 23 185
191 31 19 24 19 18 19 33 25 188
192 32 15 26 18 17 14 32 24 178
193 29 14 27 17 16 15 35 28 181
194 26 17 27 16 13 19 32 21 171
195 31 15 27 15 18 20 34 22 182
196 27 28 27 23 17 22 30 25 199
197 28 27 28 22 18 21 31 24 199
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198 27 25 23 21 17 22 32 27 194
199 25 26 25 17 19 22 33 29 196
200 30 29 26 22 16 23 31 28 205
201 26 27 23 22 18 16 22 23 177
202 27 27 27 23 19 17 24 24 188
203 27 26 25 20 17 15 25 26 181
204 28 29 24 29 16 18 26 28 198
205 29 26 23 24 15 19 27 30 193
206 27 25 24 25 15 20 28 31 195
207 27 27 25 23 18 17 29 29 195
208 26 25 26 20 20 16 30 27 190
209 30 28 29 18 18 21 21 21 186
210 29 26 27 22 20 20 24 21 189
211 25 27 27 20 24 17 24 20 184
212 28 24 27 22 24 20 24 20 189
213 26 25 26 23 20 18 23 20 181
214 27 26 28 24 22 20 25 22 194
215 25 24 27 22 23 20 22 21 184
216 27 24 26 23 24 17 23 20 184
217 31 15 27 24 22 16 25 22 182
218 26 26 20 26 24 22 32 21 197
219 29 24 27 22 22 23 24 22 193
220 25 22 22 31 20 18 23 20 181
221 31 30 27 25 15 25 29 27 209
222 30 30 28 27 22 24 29 26 216
223 27 29 29 26 21 24 27 26 209
224 28 28 30 23 19 19 30 24 201
225 26 27 30 23 19 19 30 24 198
226 28 23 30 21 21 14 25 21 183
227 29 22 31 20 19 18 30 25 194
228 28 24 19 22 20 20 32 27 192
229 27 25 28 16 18 22 36 26 198
230 29 26 27 17 21 16 31 24 191
231 20 22 20 21 17 17 23 22 162
232 28 21 24 23 18 16 26 24 180
233 29 19 23 24 19 15 25 23 177
234 29 25 19 23 20 15 25 20 176
235 30 26 26 22 20 15 25 20 184
236 28 24 27 21 19 16 28 22 185
237 34 23 26 21 18 17 29 24 192
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238 29 22 27 23 17 18 27 23 186
239 25 23 27 17 16 13 28 22 171
240 29 24 29 16 15 17 30 26 186
241 27 23 32 22 24 17 21 21 187
242 28 16 23 20 21 20 26 22 176
243 23 17 21 22 23 19 27 25 177
244 22 20 32 23 21 20 26 22 186
245 24 18 28 24 21 20 26 22 183
246 23 17 24 20 24 19 27 24 178
247 21 16 23 32 23 18 28 25 186
248 31 21 33 21 24 17 26 20 193
249 25 22 26 20 25 19 27 22 186
250 26 21 27 22 20 18 28 25 187
251 30 20 22 21 19 18 26 26 182
252 28 27 23 22 26 24 27 20 197
253 27 26 23 21 25 24 27 22 195
254 29 27 25 23 26 24 25 20 199
255 26 27 26 22 25 23 29 20 198
256 25 26 27 25 26 22 26 22 199
257 27 20 23 22 24 15 29 26 186
258 29 20 27 23 25 19 31 24 198
259 30 21 31 24 26 18 30 23 203
260 30 19 24 20 27 13 25 22 180
261 27 25 30 15 18 19 29 20 183
262 26 17 27 18 18 16 32 25 179
263 27 21 28 20 17 15 29 23 180
264 31 22 34 24 20 18 24 21 194
265 26 23 30 25 20 18 29 22 193
266 20 25 28 24 19 17 25 24 182
267 27 21 31 23 18 16 30 25 191
268 32 22 29 26 17 17 31 26 200
269 25 23 27 22 19 15 32 22 185
270 26 20 21 25 20 16 31 26 185
271 31 21 25 24 18 17 30 25 191
272 30 22 24 27 19 18 29 24 193
273 30 25 26 24 14 19 28 25 191
274 29 31 25 23 16 16 18 20 178
275 28 30 27 22 18 14 20 21 180
276 29 28 19 25 20 15 25 15 176
277 30 30 27 26 19 13 26 17 188
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278 32 27 26 27 18 16 26 19 191
279 33 26 25 24 17 17 27 18 187
280 30 18 23 25 28 16 24 28 192
281 27 19 24 23 25 15 29 27 189
282 29 23 23 20 18 17 26 21 177
283 28 24 27 20 19 18 24 20 180
284 30 24 25 21 18 19 25 27 189
285 31 21 23 20 17 20 26 20 178
286 27 21 23 22 16 18 30 21 178
287 35 20 22 20 17 19 31 22 186
288 28 28 19 22 18 20 33 23 191
289 29 27 24 22 19 21 26 23 191
290 30 22 21 23 17 22 24 24 183
291 33 23 23 24 16 25 25 24 193
292 31 23 24 22 15 24 27 22 188
293 32 22 28 23 16 23 28 28 200
294 30 25 26 21 17 22 29 21 191
295 28 26 27 20 18 21 33 22 195
296 29 23 23 19 20 18 31 23 186
297 25 20 30 22 24 15 20 22 178
298 26 20 25 22 25 21 20 20 179
299 30 21 22 21 24 15 21 22 176
300 35 25 24 23 16 15 21 20 179
301 34 27 32 23 15 16 21 20 188
302 29 26 25 25 19 20 26 17 187
303 22 25 30 24 18 21 19 18 177
304 30 16 29 25 19 20 18 20 177
305 23 15 31 21 20 22 24 22 178
306 27 19 24 25 16 19 25 21 176
307 29 18 32 23 15 18 26 17 178
308 28 17 27 19 17 17 27 18 170
309 29 24 26 26 16 16 28 20 185
310 27 23 30 27 15 19 29 22 192
311 26 22 19 24 14 17 26 21 169
312 17 24 22 21 20 16 21 17 158
313 28 28 20 24 19 20 24 21 184
314 30 28 31 25 19 20 24 21 198
315 32 27 23 26 20 22 24 27 201
316 33 29 23 27 18 21 25 26 202
317 34 30 24 28 17 23 23 27 206
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318 29 31 24 29 16 20 22 28 199
319 28 28 25 24 18 19 21 27 190
320 31 27 30 25 20 18 21 25 197
321 26 19 23 22 25 13 22 21 171
322 25 18 30 24 24 15 23 22 181
323 27 17 31 25 30 16 24 23 193
324 26 20 32 24 31 18 23 26 200
325 28 17 26 25 30 17 20 28 191
326 25 16 29 26 28 21 29 27 201
327 29 19 21 27 20 19 27 29 191
328 26 20 30 28 20 22 20 29 195
329 31 19 24 29 18 19 33 25 198
330 32 15 26 32 17 14 32 24 192
331 29 14 27 31 16 15 35 28 195
332 28 16 28 20 20 18 36 21 187
333 28 18 25 21 15 16 30 20 173
334 27 19 26 22 14 17 31 22 178
335 26 17 22 16 13 19 32 21 166
336 31 15 31 15 18 20 34 28 192
337 27 28 27 23 17 22 30 25 199
338 28 27 28 22 18 21 32 24 200
339 27 25 23 21 17 22 32 27 194
340 25 26 25 17 19 22 33 29 196
341 32 26 31 24 18 19 20 24 194
342 30 27 22 26 19 17 23 23 187
343 30 29 30 26 17 20 25 21 198
344 28 30 28 25 18 22 30 22 203
345 29 31 25 26 17 21 29 20 198
346 28 30 26 25 16 23 32 22 202
347 28 29 32 24 18 22 33 23 209
348 29 27 27 25 15 21 31 21 196
349 30 28 22 26 14 20 33 25 198
350 31 26 21 27 18 20 34 22 199
351 26 30 25 28 17 21 35 24 206
352 31 31 26 25 19 23 30 24 209
353 30 32 27 24 20 22 31 23 209
354 28 31 23 34 17 20 24 20 197
355 29 30 30 32 20 20 29 29 219
356 30 29 20 33 15 19 23 22 191
357 28 31 18 31 14 17 27 23 189
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358 29 30 30 30 16 18 28 27 208
359 30 29 21 34 15 19 29 20 197
360 27 30 29 30 21 20 30 19 206
361 30 29 26 22 16 23 31 28 205
362 34 26 23 22 20 21 26 20 192
363 28 24 27 21 19 22 28 22 191
364 27 23 26 21 18 17 29 24 185
365 29 22 27 23 17 18 27 23 186
366 30 25 24 22 16 19 25 25 186
367 25 24 31 19 18 14 30 20 181
368 24 22 26 18 17 12 24 21 164
369 25 23 27 17 16 13 28 22 171
370 29 24 29 16 15 17 30 26 186
371 27 25 22 15 18 19 29 20 175
372 28 26 31 19 13 20 32 19 188
373 23 18 19 16 22 16 24 20 158
374 24 19 25 17 20 15 25 22 167
375 25 20 24 15 21 17 26 24 172
376 24 18 26 16 20 21 31 20 176
377 26 17 27 18 18 16 32 25 179
378 27 21 28 20 17 15 29 23 180
379 22 24 29 18 19 16 24 28 180
380 25 21 22 19 18 15 25 19 164
381 26 28 27 31 22 21 32 28 215
382 25 30 28 34 14 22 31 23 207
383 26 25 25 21 14 20 29 24 184
384 28 22 26 22 16 22 30 25 191
385 29 24 24 21 13 19 32 20 182
386 30 23 33 22 12 18 31 21 190
387 31 21 21 21 11 19 31 22 177
388 31 26 24 24 13 19 24 20 181
389 30 25 23 22 11 21 25 22 179
390 28 21 22 26 12 20 31 29 189
391 29 23 25 21 16 18 30 27 189
392 27 24 20 25 14 16 32 28 186
393 26 22 27 21 15 20 31 31 193
394 29 25 20 23 24 20 18 20 179
395 30 24 21 17 15 21 22 26 176
396 31 23 22 23 18 22 26 27 192
397 27 22 28 23 17 23 28 29 197
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398 29 25 18 22 21 25 25 23 188
399 28 24 22 25 18 26 29 21 193
400 27 27 28 23 22 27 25 23 202
401 27 22 30 20 17 16 22 18 172
402 23 23 33 21 16 17 24 25 182
403 21 24 22 22 19 18 26 26 178
404 22 25 24 18 18 20 27 21 175
405 24 24 17 27 20 20 28 19 179
406 24 26 29 19 22 22 32 22 196
407 31 22 30 20 23 19 24 17 186
408 26 21 24 22 22 18 23 20 176
409 22 24 28 21 20 21 29 17 182
410 28 28 30 24 19 20 24 21 194
411 30 28 25 25 19 20 23 22 192
412 32 27 32 26 20 22 24 27 210
413 33 29 25 27 18 21 26 25 204
414 34 30 24 28 17 23 23 27 206
415 26 16 22 17 16 18 22 19 156
416 19 18 31 19 17 19 27 17 167
417 31 17 32 20 16 23 22 19 180
418 24 18 16 21 17 16 21 18 151
419 35 27 33 20 20 17 28 22 202
420 27 25 24 23 18 16 25 28 186
421 27 29 26 21 17 23 28 27 198
422 26 25 21 18 16 16 25 20 167
423 25 25 27 16 17 20 24 22 176
424 26 23 32 17 18 17 25 21 179
425 27 24 25 19 19 16 27 20 177
426 28 25 29 20 17 16 27 22 184
427 25 22 31 19 18 20 28 21 184
428 26 25 25 20 19 17 29 20 181
429 24 26 24 21 20 18 25 23 181
430 25 27 22 16 21 21 24 24 180
431 26 28 28 18 15 22 25 25 187
432 27 25 29 17 20 20 23 26 187
433 27 24 25 16 21 18 25 27 183
434 26 25 24 18 17 20 29 28 187
435 27 28 23 21 18 17 25 21 180
436 28 27 19 18 19 16 24 22 173
437 21 28 33 27 20 17 25 20 191
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438 33 29 20 25 18 23 20 20 188
439 26 26 20 25 21 20 24 21 183
440 27 25 24 24 18 21 23 20 182
441 26 25 16 21 20 21 20 20 169
442 32 27 23 22 18 16 22 23 183
443 27 27 21 23 19 17 24 24 182
444 27 26 25 20 17 22 25 26 188
445 28 29 24 19 16 18 26 28 188
446 27 26 23 24 15 19 27 30 191
447 33 25 24 25 15 20 28 31 201
448 27 27 25 23 18 17 29 29 195
449 26 25 26 20 20 16 30 27 190
450 20 30 28 25 18 22 30 22 195
451 29 31 25 26 17 21 29 20 198
452 32 30 26 25 16 23 32 22 206
453 36 29 28 24 18 22 33 23 213
454 29 27 29 25 15 21 31 21 198
455 28 17 27 29 17 17 27 18 180
456 29 24 26 26 16 16 28 20 185
457 33 23 30 27 15 19 29 22 198
458 35 22 32 24 14 17 26 21 191
459 29 26 27 25 17 18 25 18 185
460 34 27 18 23 15 16 27 20 180
461 29 24 18 23 17 22 22 21 176
462 28 24 19 25 18 20 21 23 178
463 27 27 23 26 19 17 24 23 186
464 26 28 21 23 17 16 21 22 174
465 29 29 30 24 18 22 25 20 197
466 30 29 20 22 19 21 26 20 187
467 29 28 21 25 15 17 21 21 177
468 27 19 25 16 17 13 25 20 162
469 28 20 26 20 17 16 26 20 173
470 27 19 27 22 15 15 21 25 171
471 26 18 28 23 17 17 24 22 175
472 28 19 20 20 21 14 28 25 175
473 27 21 28 20 21 20 31 30 198
474 28 19 25 19 21 14 30 15 171
475 27 18 26 19 20 15 31 16 172
476 26 17 27 18 19 16 30 20 173
477 28 16 28 17 21 17 32 22 181
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478 30 15 25 20 20 18 34 20 182
479 23 30 27 25 15 25 29 27 201
480 30 30 28 27 22 24 29 26 216
481 35 25 24 33 16 15 21 26 195
482 28 31 22 34 24 20 24 20 203
483 29 30 27 32 20 20 29 29 216
484 30 29 32 33 15 19 23 22 203
485 28 31 31 31 14 17 27 23 202
486 24 30 33 30 24 18 28 27 214
487 27 23 29 27 15 21 28 23 193
488 32 25 25 28 14 20 29 24 197
489 28 22 26 29 16 22 30 25 198
490 29 24 24 30 13 19 32 20 191
491 36 23 22 31 12 18 31 21 194
492 31 21 31 30 11 19 31 22 196
493 37 26 24 24 13 19 24 20 187
494 33 25 23 22 11 21 25 22 182
495 28 21 31 26 12 20 31 29 198
496 29 23 25 29 16 18 30 27 197
497 27 24 29 25 14 16 32 28 195
498 26 22 27 21 15 20 31 24 186
499 29 25 28 22 12 22 30 32 200
500 28 26 30 25 14 19 32 22 196
501 27 29 29 26 21 24 27 26 209
502 28 28 25 25 20 21 28 25 200
503 26 27 23 23 19 19 30 24 191
504 28 26 27 22 17 20 31 25 196
505 29 24 29 22 20 15 24 20 183
506 28 23 20 21 21 14 25 21 173
507 29 22 22 20 19 18 30 25 185
508 28 24 23 22 20 20 32 27 196
509 27 25 28 16 18 22 36 26 198
510 29 26 27 17 21 16 31 24 191
511 30 24 26 18 16 21 30 25 190
512 23 23 32 19 15 17 28 22 179
513 15 27 28 16 17 18 26 23 170
514 29 25 21 20 20 15 27 21 178
515 28 20 25 22 16 16 24 20 171
516 27 22 20 21 17 17 23 22 169
517 28 21 24 23 18 16 26 24 180
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518 29 19 23 24 19 15 25 23 177
519 29 25 26 21 20 15 25 20 181
520 29 31 20 23 16 20 22 28 189
521 25 23 31 26 13 18 24 27 187
522 28 22 18 23 17 19 26 26 179
523 27 21 24 24 18 20 25 27 186
524 27 24 17 21 15 17 25 20 166
525 28 25 31 22 14 16 29 18 183
526 25 21 32 23 13 15 30 19 178
527 24 22 24 21 12 14 31 20 168
528 23 23 25 22 11 16 32 21 173
529 27 24 26 27 20 17 33 22 196
530 34 26 23 23 21 19 34 29 209
531 28 29 27 18 20 18 31 27 198
532 23 28 24 19 15 21 30 28 188
533 34 27 23 21 16 20 29 27 197
534 29 31 25 23 22 16 18 20 184
535 28 30 27 22 18 18 20 21 184
536 29 28 26 25 20 15 25 15 183
537 30 30 27 26 19 13 32 17 194
538 32 27 26 27 18 16 26 19 191
539 33 26 19 24 17 17 27 18 181
540 35 25 27 23 16 15 21 20 182
541 28 28 26 24 18 19 21 27 191
542 31 27 22 25 20 18 21 25 189
543 21 26 19 24 18 19 20 24 171
544 23 27 23 21 15 17 23 23 172
545 30 29 25 26 17 20 25 21 193
546 28 17 20 18 17 15 21 17 153
547 24 16 17 17 16 16 22 18 146
548 25 18 22 16 15 17 20 19 152
549 22 19 24 19 16 16 23 20 159
550 15 17 23 18 17 17 24 18 149
551 30 28 22 26 14 20 33 25 198
552 30 26 21 27 18 20 34 22 198
553 22 30 25 28 17 21 35 24 202
554 27 31 26 25 19 23 30 24 205
555 30 32 27 24 20 22 31 23 209
556 29 26 22 25 19 20 26 17 184
557 26 25 23 24 18 21 19 18 174
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558 30 16 33 25 19 20 18 20 181
559 24 15 21 21 20 22 24 22 169
560 26 19 20 25 21 19 25 21 176
561 37 27 21 23 15 16 27 20 186
562 30 28 30 22 27 16 22 18 193
563 31 27 27 23 27 19 23 21 198
564 27 29 22 24 26 16 31 20 195
565 28 26 23 25 25 15 20 22 184
566 29 25 23 23 24 20 18 20 182
567 30 24 27 33 23 21 22 26 206
568 35 23 29 28 22 22 26 27 212
569 33 22 30 23 21 20 27 31 207
570 26 25 20 27 20 19 30 27 194
571 32 22 25 24 20 18 24 21 186
572 26 23 18 25 20 18 29 22 181
573 28 25 17 24 19 17 25 24 179
574 27 21 33 23 18 21 30 25 198
575 31 20 29 25 20 23 31 26 205
576 27 24 21 20 24 18 21 25 180
577 28 26 24 22 22 19 24 26 191
578 30 25 26 27 20 17 26 21 192
579 27 23 29 29 23 16 24 20 191
580 36 24 18 25 22 22 29 25 201
581 29 18 30 23 17 18 26 17 178
582 25 29 27 22 16 19 29 20 187
583 27 30 21 30 21 20 30 19 198
584 26 28 27 31 22 21 32 28 215
585 25 30 22 24 20 22 31 23 197
586 24 27 20 29 18 23 30 22 193
587 23 26 25 24 13 19 24 20 174
588 26 26 26 22 12 20 24 21 177
589 27 25 20 25 14 18 25 20 174
590 28 24 27 21 13 17 26 20 176
591 23 26 23 24 12 16 27 22 173
592 25 20 19 16 20 12 25 20 157
593 16 20 29 20 16 12 24 12 149
594 27 23 21 23 17 19 22 18 170
595 30 22 16 22 26 18 21 19 174
596 22 28 24 24 20 16 20 16 170
597 21 29 19 20 19 15 24 20 167
Appendices
xxxi
598 27 30 22 24 20 16 19 26 184
599 29 22 28 21 17 17 31 26 191
600 23 23 18 22 19 15 32 22 174
16603 14259 15391 13496 11278 11089 15872 13503 111491
Note:
A = Intrinsic aspect of the job
B = Salary, promotional avenues and service conditions
C = Physical facilities
D = Institutional Plans and Policies
E = Satisfaction with authorities
F = Satisfaction with social status and family welfare
G = Rapport with students
H = Relationship with co-workers
Above Pictures Showing the Investigator Interacting
Some SSA Schools
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Above are the Pictures of Some SSA Schools Captured by the
Investigator during Data Collection at Different Districts of Kashmir
Division
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Division
